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ABSTRACT
A study of the range of behavioural approaches and underlying theory 
used by the leader of the psychoanalytic and experiential psychotherapy 
group and the encounter group was made in three different dimensional 
frameworks. It was deduced that a great diversity of approaches could be 
derived from the psychoanalytic school, and that the behaviour of the leader 
of the experiential psychotherapy and encounter groups held many commonalities, 
with a range of behaviours which lay roughly in parallel.
The most significant research work pertaining to leader behaviour in the 
psychotherapy and encounter groups was outlined and compared. It was found 
that findings in both areas were generally of limited application, with one 
notable exception in the encounter field. However, several broad premises 
were established which related to leader behaviour and its effects in each 
setting.
Aa amalgamation of all the information which came to hand from the study 
of theory, technique and research led to a number of deductions. A set of 
behavioural ingredients was identified as being the necessary (but not 
necessarily sufficient) elements of the small learning group leader's 
behavioural approach to promote maximum learning and behavioural change in 
the group members. These include the holding by the leader of a set of 
concepts which make sense of the change situation that he strives to create; 
this is referred to as his cognitive map of change and allows him to behave 
in his group with direction and conviction, which in turn promotes a second 
necessary behavioural ingredient of personal security in the leader. Other 
ingredients include the leader’s behaving in a manner which is genuine or 
congruent within the framework of his cognitive map. It is suggested that 
the importance of behaving in an empathic manner is overshadowed by the 
importance of not behaving in a nonempathic manner. Several other ingredients 
are outlined with various qualifications.
VIt is concluded that the additional ingredients required to render the 
list as one of necessary and sufficient ingredients, are a function of the 
leader’s intentions for, and therefore the composition of, his group. Since 
these have been shown to differ among the various small learning groups 
considered, they are not included in an outline which is aimed to encompass 
both the psychotherapy and encounter group fields.
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1PART 1 : INTRODUCTION
CHAPTER 1
LEADER BEHAVIOUR IN THE SMALL LEARNING GROUP 
A Few O bservations
In  th e  a u th o r1s experience  o f th e  sm all le a rn in g  group in  th e  
h o s p i ta l  and community c l in ic  s e t t in g s ,  th e  connection  between th e  
behav iou r o r techn ique  o f th e  form al group le a d e r  and th e  e x te n t and n a tu re  
o f le a rn in g  by th e  group members i s  both tenuous and obscure.
I t  has f r e q u e n tly  been observed th a t  th e  behaviour o f th e  le a d e r  i s  
h ig h ly  c o r re la te d  w ith h is  behav iour in  p rev io u s  group m eetings, r a th e r  
th a n  w ith  th e  e x p l i c i t  g o a ls  o r com position o f th e  group. I t  a lso  appears 
t h a t  th e  l e a d e r 1s behaviour i s  n o t h ig h ly  c o r re la te d  w ith  th e  s p e c if ic  
th e o r e t i c a l  school o f psychotherapy  w ith  which he may a f f i l i a t e  h im se lf . 
While s e v e ra l le a d e rs  may share  a f f i l i a t i o n  w ith  a s p e c if ic  school of 
th o u g h t, t h e i r  behav iours in  le ad in g  sm all le a rn in g  groups may d i f f e r  
r a d ic a l l y  from each o th e r .
While th e  le a d e r  w i l l  reco g n ise  s ig n i f ic a n t  d if f e re n c e s  between th e  
sm all le a rn in g  groups lo o s e ly  r e f e r r e d  to  as th e ra p y  groups and human 
r e la t io n s  t r a in in g  groups, in  com position , p ro cess  and e x p l i c i t  aim s, in  
p r a c t ic e  h is  le a d e rs h ip  approach f re q u e n tly  appears to  be s im ila r  in  th e  
two s i tu a t io n s .
The extrem ely  wide range o f le a d e rsh ip  approaches observed in  groups 
who meet o s te n s ib ly  to  ach ieve  s im ila r  g o a ls , suggest th a t :  E i th e r  th e re
i s  a v e ry  lo o se  connec tion  between th e  n a tu re  and degree o f le a rn in g  
achieved  by members and th e  observab le  behaviour o f th e  le a d e r ;  or th a t  
th o se  co n d itio n s  promoted by th e  le a d e r  which f a c i l i t a t e  a p p ro p ria te  
le a rn in g  in  members a re  n o t c lo s e ly  a sso c ia te d  w ith  h is  observab le  
behav iour; o r th a t  th e  success o f th e  groups observed , in  term s o f th e  
le a rn in g  f a c i l i t a t e d  in  t h e i r  members, spans a -wide range; o r a com bination 
o f some or a l l  o f th e se  a l t e r n a t iv e s .
2It has also been noted that while the group leader may very often 
appear to attribute some magical power to the group process in facilitating 
therapeutic learning processes in its members* in practice he directs a 
very large proportion of his attention and interventions to individual 
members of the group. This results in the situation frequently referred to 
as individual counselling or psychotherapy performed ’'with an audience” - 
the rest of the group (Foulkes and Anthony* 1957; Bion* 1961; Egan, 1970).
Further* the way in which the leader presents to the group, while 
infrequently very different between groups* varies widely between leaders. 
Relatively independent of the content or focus of a leader’s contributions, 
he may present to his group members as warm* aloof, unassuming, charismatic, 
irascible* imperturbable and so on. This variety exists while the goals of 
the groups observed have been broadly similar.
While it is difficult to determine the beneficial effects of specific 
behaviour of the leader on the small learning group* it appears that under 
some conditions the group can operate more satisfactorily in the absence of 
its leader than in his presence (Astrachan et al. 1967a). Evidence also 
suggests that a leader’s behaviour may have undesirable effects on at least 
some members of his group (Truax and Carkhuff* 1967; Wright* 1968; Yalom 
and Lieberman, 1971; Bednar and Lawlis* 1971 and Gibb, 1971).
In a field where exponents readily admit to dabbling in an art rather 
than a science (eg. Corsini* 1957)* where the self-perpetuating mythologies 
of the art obscure the facts of the sometime science, and where its 
practice is burgeoning on a grand scale* it seems appropriate to investigate 
the nature of the art more closely.
Basic Goals of the Study
The first goal of this study is to provide a structure or structures 
with which to outline and compare samples of the wide range of approaches 
to the leadership of certain small learning group types* as derived or
3o r deduced from t h e i r  th e o r e t ic a l  b a se s .
The second goal i s  to  e x tra c t  from t h i s  comparison th e  p r a c t ic a l  
com m onalities and d if fe re n c e s  among th e  le a d e r  approaches ap p lied  to  sm all 
le a rn in g  groups o f o s te n s ib ly  d i f f e r e n t  com position and g o a ls : Lieberman,
Lakin and W hitaker (1969) h ig h lig h te d  th e  l i t t l e  we know of th e  fu n c tio n  
and s ig n if ic a n c e  o f th e  r o le  and s ty le  o f th e  group p sy c h o th e ra p is t, as d id  
Cooper (1969) o f th e  ro le  of th e  le a d e r  in  th e  human r e la t io n s  t r a in in g  
group.
The th i r d  goal i s  to  rev iew  th e  re se a rc h  which d e a ls  w ith  th e  e f f e c t s  
o f le a d e r  behaviour on th e  behav iour, le a rn in g  and b eh av io u ra l change o f th e  
members o f s p e c if ic  sm all le a rn in g  group ty p e s ; to  a sse ss  i t s  v a l id i ty ,  
b re a d th  o f  a p p lic a t io n , c l i n i c a l  u t i l i t y ,  and t r e n d s , i f  any.
F o u rth ly , i t  i s  hoped th a t  f in d in g s  from th e  above can be used to :
( i )  re c o n c ile  th e  s u p e r f ic ia l  d if f e re n c e s  in  le a d e r  approach to  th e  d i f f e r e n t  
ty p e s  o f sm all le a rn in g  group under s tu d y , and in  so doing
( i i )  e x t r a c t  from th e  s tudy  th e  common b eh av io u ra l in g re d ie n ts ,  i f  any, 
shared  by a l l  th e  approaches to  r e le v a n t  sm all le a rn in g  groups, and
( i ü )  propose th e  n e ce ssa ry  an d /o r s u f f ic ie n t  in g re d ie n ts  in  th e  beh av io u ra l 
approach o f th e  le a d e r  o f th e  sm all le a rn in g  group to  maximise 
d e s ira b le  outcome in  group members.
L im its  o f th e  Scope o f th e  Study
The o b serv a tio n s  which s tim u la te d  t h i s  s tudy  were made in  v a rio u s  
th e ra p y  s i tu a t io n s ,  in c lu d in g  th o se  o f fam ily , m ilie u  and ’’group therapy" 
s e t t in g s ,  and in  human r e la t io n s  or s e n s i t i v i t y  t r a in in g  group s i tu a t io n s .
To maximise th e  c o m p arab ility  o f th e  group s i tu a t io n s  and th e re fo re  to  
s tre n g th e n  th e  f in d in g s  o f  t h i s  s tu d y , i t s  scope w i l l  be l im ite d  as fo llo w s: 
The groups to  be s tu d ie d  com prise a d u lts  who have met to g e th e r  w ith  
th e  le a d e r  w ith  th e  p rim ary  goal o f le a rn in g  new or more a d a p ta tiv e  or 
rew arding  ways o f behaving w ith in  th e  s o c ia l  system s from which th ey  have
come
4The group members are usually not related, and meet initially as relative 
strangers, the group therefore representing a social system of which the 
leader and each member is an integral part for the duration of their 
membership in the group only.
The number of individuals meeting together range from about seven to 
thirteeh.
The groups are "closed" in the sense that new members will usually 
only be introduced to the group following the withdrawal of a former member, 
to replete the decreased group number. The individual would normally only 
leave the group following mutual agreement with the leader and the rest of 
the group.
Henceforth, the term "leader" will refer to the designated or formal 
leader of the group situation under discussion, who could variously be 
labelled the group psychotherapist, group counsellor, facilitater, 
conductor, trainer and so on, depending on the context of the reference.
The study is confined to the single leader group situation unless 
otherwise noted. The technique of the co-leader, where two or more preside 
in a group, is presumed to involve the provision of at least some 
conditions which will differ from those of the single leader.
The study will be confined to a consideration of contemporary group 
leader technique: The goals of the study are attainable without an
in-depth historical study of the field.
The leader’s technique in the behavioural sense is the main focus of 
the study. Leader behaviour is anticipated to include dimensions of item 
content, function and style at least.
The narrowed field: Clarifying Terms
In applying the above limits to the scope of the study, the vast 
majority of group psychotherapy groups and human relations training groups 
are included. Family, psychodrama and milieu therapy groups are excluded
5m ainly  by t h e i r  wide range in  s iz e ,  member r e la t io n s h ip s  and number and 
type  o f le a d e r  f ig u r e s .
In  lo ok ing  f i r s t  a t  th e  term  "group psycho therapy", th e  American Group 
Psychotherapy A sso c ia tio n  (A .G .P.A .) developed th e  fo llow ing  working 
d e f in i t io n :
"Group psychotherapy  re p re se n ts  a method w ith in  a b roader realm  of 
psychotherapy  w herein a p r a c t i t io n e r  (u s u a lly  p s y c h ia t r i s t ,  p sy ch o lo g is t or 
s o c ia l  worker) u t i l i s e s  th e  in te r a c t io n  in  a sm all, c a r e fu l ly  planned group 
to  e f f e c t  R e p a i r 1 o f p e r s o n a l i ty  m alfu n c tio n in g  in  in d iv id u a ls  s p e c if ­
i c a l l y  s e le c te d  fo r  t h i s  purpose" (S c h e id lin g e r , 1970, p ,4 7 0 ).
This broad d e f in i t io n  i s  adequate h e re  s in ce  th e  term  i s  used so 
lo o s e ly  in  th e  r e le v a n t  l i t e r a t u r e  th a t  being  more s p e c if ic  would n e e d le s s ly  
r u le  out some m a tte rs  fo r  c o n s id e ra tio n . In p r a c t ic e ,  th e  terra  im p lie s  
t h a t  th e  le a d e r  a lig n s  h im se lf  w ith  a s p e c if ic  school o f psychotherapy .
This c o n tra s ts  w ith  th e  term  "group th e rap y "  which i s  g e n e ra lly  used in  
common p a r la n c e , and in  th e  l i t e r a t u r e ,  to  im ply th a t  th e  group has more 
s p e c if ic  and le s s  am bitious g o a ls , w ith  a le a d e r  who i s  n o t in t im a te ly  
concerned w ith  th e  s p e c i f ic  d iagnoses o r p a th o lo g ic a l m a n ife s ta tio n s  o f i t s  
members.
F id le r  (1970) saw th e  l a t t e r  groups as "hyg ien ic"  p ro ced u res , c a r r ie d  
out by a "benign te c h n ic ia n "  (o ccu p a tio n a l t h e r a p i s t ,  s o c ia l  worker or 
nurse) on p re s c r ip t io n .  He found i t  u s e fu l  to  d e fin e  th e  group 
p sy ch o th e ra p is t on th e  b a s is  o f h is  p ro fe s s io n a l q u a l i f ic a t io n s  to  a sse ss  
th e  p e r s o n a l i ty  problem s o f th e  p a t ie n t  and to  p lan  th e  p rocedures and 
tech n iq u es  to  c o r re c t  th e  s i tu a t io n ,  r a th e r  th an  on h is  s p e c if ic  techn ique  
o r s ty le .
This i s  somewhat c i r c u la r ,  im plying th a t  group psychotherapy  i s  only  
being perform ed when and only  when, a group p sy ch o th e ra p is t i s  p re s id in g  
as le a d e r  o f th e  group, re g a rd le s s  of h is  behav iou r.
However, i t  i s  d e riv e d  from one o f th e  few e f f o r t s  to  make e x p l i c i t  
th e  d if fe re n c e  between th e  group whose le a d e r  i s  m erely th e  most s e n io r
6or verbal non-patient in a clinical group who congregate to obtain "group 
therapy", and the group of patients who congregate with a professional 
leader to e:xperience and undergo a well defined therapeutic process.
While this study was stimulated by groups which mainly fall under the 
"group therapy" rubric, its major focus will be on the more formal group 
psychotherapy situation, This is because of the general lack of 
acknowledgement in the literature that the former is prevalent. In fact, 
it probably constitutes the vast majority of therapy group situations, at 
least in Australia and the United Kingdom.
The confusion wreaked by Gazda’s (1968a) attempt to wade through the 
history and politics of both the definition and use of the term group 
psychotherapy is warning enough to go no further than the modest terms 
put forward by Fidler and the AGFA in 1970.
While the AGPA*s definition of group psychotherapy does not include 
the range of human relations training (H.R.T.) groups because of its 
restrictions on group composition, Fidler*s basis for definition of the 
group psychotherapist can frequently be applied to the HRT group leader. 
Since Harvey (1972) puts up a strong case for all HRT group leaders to 
meet Fidler*s requirements for the group psychotherapist, viz» to be 
professionally qualified in psychotherapy, it is reasonable to bracket and 
compare the behaviour of the leaders in the two settings»
The H.R.T, groups of interest here will include those variously 
referred to as personal growth, human potential, self-awareness, 
confrontation, gestalt, sensitivity, sensory awareness, T-, L-, or 
encounter groups, among other allusive labels.
Parloff (1970a) suggests that Rogers* "Encounter Group" is a useful 
carry-all term, since it is descriptive and widely applicable. Similarly, 
the term encounter group will from here on be used to refer to any or all 
of those members of the class of H.R.T. groups under consideration.
7.
Dealing with the Subject: The Nature and Effects of the Behaviour of
the Designated Leader on the Group Psychotherapy Group and the Encounter 
Group
The first task is to assess the actual degree of diversity which 
exists in the underlying theoretical and practical approaches to the matter 
of leadership in psychotherapy and encounter groups.
A neat method of achieving this would he to present a general 
framework of leadership into which the approaches of the various schools of 
thought and practice could be fitted, but this has found to be impractical. 
Because of the way in which the information relevant to actual leader 
behaviour is presented in the literature, the construction of such a 
framework is an end rather than a means to this study. Many of the 
findings related to leader behaviour are made by deduction rather than from 
explicit account.
Whereas group psychotherapists who align themselves with the 
psychoanalytic school hold the focus of intervention in the group process 
as a primary source of contention , those of client-centred school largely 
confine their interest to the conditions of the relationships that the 
leader must provide. Members of other schools, such as the existential, 
highlight the role of the leader in facilitating certain experiences in 
group members. The actual behavioural and stylistic factors of approach 
to leadership are dealt with haphazardly and with great variation in 
coverage by the majority of commentators.
The encounter group literature is less diverse in its approach to 
leadership role and technique, but it too does not lend itself to simple 
pigeonholing. However, the research in this area is becoming rapidly more 
specific and enlightening in response to the frequent urgings that more 
must be known about the leader5s role and its significance in the encounter 
group. (Bradford, et al. 1964; Kuehn and Crinella, 1969).
B.
In dealing with the subject then, the first task is to outline the 
range of leader techniques along the most appropriate and convenient 
dimensions of behaviour, for the various schools of thought in group 
psychotherapy; similarly, for the encounter field.
Having systematised the range of behavioural approaches, it is 
appropriate to review the research which deals specifically with the effects 
of leader behaviour on group behaviour and member outcome in each setting, 
Finally, it remains to extract the behavioural ingredients which 
emerge as common to all effective leader techniques in the small learning 
groups in question, if any; an attempt can be made to reconcile outstanding 
behavioural differences among and between group settings; it should be 
possible to construct a behavioural guide for leadership which will promote 
productive behaviour and adaptative learning in all the small learning 
group types that have been considered.
9PART I I  : THEORY AND TECHNIQUE
CHAPTER 2
PSYCHOANALYTIC APPROACHES TO GROUP PSYCHOTHERAPY
In  t h i s  and. th e  fo llo w in g  two c h a p te rs , an account i s  made o f th e  
v a rio u s  approaches to  be found in  th e  p sy ch o an a ly tic  schools tow ards group 
psychotherapy. I t  i s  in tended  to  dem onstrate  t h e i r  d if f e re n c e s  in  fo cu s , 
a s so c ia te d  d if fe re n c e s  in  le a d e r  behaviour and th e  th e o r e t ic a l  bases o f 
th e se , i f  any.
Although i t  i s  d i f f i c u l t  to  p in p o in t d if f e re n c e s  in  s ty le ,  concerning 
fo r  in s ta n c e , th e  frequency  o f th e r a p is t  in te rv e n tio n  p er group se ss io n , 
r e le v a n t  deductions can be made when th e o ry  and focus a re  knowh.
Over te n  y ears  ago, S lavson claim ed:
"Group psychotherapy  i s  p lagued, more th an  any o th e r endeavour in  th e  
f i e ld  o f m ental tre a tm e n t, w ith  a 1p sy ch o tic  need to  appear o r ig in a l1"
(1964, p .64) .
Although th e  "p sy ch o tic  need" seems to  have d im inished  s in ce  th en , th e  
p sy ch o an a ly tic  school c a r r ie s  i t s  leg acy  in  th e  form of a m yriad of group 
approaches, w ith  v e ry  few lu c id  a ttem p ts  to  c a te g o r is e  or sy stem a tise  them 
in  any way, P a r lo f f* s  (1967, 1968) e f f o r t s  in  t h i s  d i r e c t io n  were u se fu l 
fo r  t h i s  study ; he c a te g o r is e d  th re e  m ajor approaches to  a n a ly t ic  group 
psychotherapy and la b e l le d  them C la s s ic i s t ,  T ra n s a c tio n a lis t  (or 
I n te rp e r s o n a l is t )  and I n t e g r a l i s t  (1967) and In t r a p e r s o n a l i s t ,  I n te r ­
p e r s o n a l is t  and I n t e g r a l i s t  (1968) .
These c a te g o r ie s  a re  u se fu l in  comparing le a d e r  te ch n iq u e , and s h a l l  
be borrowed fo r  th a t  pu rpose , n o tin g  th a t  th e y  re p re se n t a range o f 
emphasis r a th e r  th an  a s e t  o f m u tua lly  ex c lu s iv e  approaches. To avoid 
sem antic co n fusion , P a r l o f f ^  (1967) la b e l s  o f C la s s ic is t ,  I n te rp e r s o n a l is t  
and I n te g r a l i s t  a re  p re fe r r e d .
Examples o f each ca teg o ry  w i l l  be o u tlin e d , in  an o rd e r which 
dem onstrates t h e i r  in c re a s in g  focus on th e  dynamics o f th e  group, and 
subsequent d ecreasin g  focus on th e  psychodynamics o f th e  in d iv id u a l members
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o f th e  group. Those p r a c t i t io n e r s  s e le c te d  a re  s tro n g ly  id e n t i f ie d  w ith 
th e  p h ilo so p h ie s  and s ty le s  which th e y  advocate and tend  to  be regarded  as 
"copybook" exponents o f t h e i r  te ch n iq u e .
THE CLASSICISTS
The c l a s s i c i s t s  lo g ic a l ly  come f i r s t  in  t h i s  o u t l in e ,  s in ce  t h e i r  
a t te n t io n  and focus o f in te rv e n tio n  i s  alm ost e n t i r e ly  in d iv id u a l-o r ie n te d . 
Wolf, Schwartz, McCarty and Goldberg (1972) suggest th a t  p sy ch o an a ly tic  
group psychotherapy should be viewed as p sy ch o an a ly sis  perform ed in  groups, 
w ith  th e  th e r a p is t  fo cu sin g  h is  a t te n t io n  and in te r p r e ta t io n s  on th e  
t r a d i t i o n a l  in tra p sy c h ic  p ro cesses  o f each o f th e  group members, in c lu d in g  
t h e i r  unconscious p ro cesses  and m o tiv a tio n , dreams, r e s is ta n c e s  and 
tr a n s fe re n c e s . For t h i s ,  th e  im portance o f th e  h i s to r i c a l  d e te rm in a tio n  
o f in -g roup  behav iour (th e  "then  and now") i s  s t r e s s e d ,  as th e  n e c e s s ity  
fo r  working out and th rough  psychodynamic and p sy ch o p a th o lo g ica l mechanisms.
In s p i te  o f t h i s  o r ie n ta t io n ,  th ey  concur w ith  Bion (19o1) and 
Johnson (1963), th a t  p sy ch o an a ly sis  in  groups should be more th an  in d iv id u a l 
p sy ch o an a ly tic  tre a tm e n t c a r r ie d  out w ith  an aud ience, by accounting  fo r  
th re e  elem ents unique to  th e  group s e t t in g .  They d e sc rib e  th e se  as th e  
p resence  o f a u th o r i ty  and p eer v e c to rs , m u ltip le  r e a c t i v i t i e s  and th e  
unconscious m a te r ia l  o f th e  group. They s t r e s s  t h a t  working w ith th e  l a s t  
o f th e se  i s  unique to  th e  p sy ch o an a ly tic  group approach w hile working w ith  
th e  f i r s t  two i s  common to  a l l  th e ra p y  groups. However, t h e i r  p o in t begs 
th e  q u estio n : How does t h e i r  techn ique  d i f f e r  from th a t  o f o th e r psycho­
a n a ly t ic  group p sy c h o th e ra p is ts?
The main id e n t i fy in g  c h a r a c te r i s t i c  of th e  c l a s s i c i s t  approach i s  in  
i t s  re le g a tin g  o f th e  group dynamics to  th e  ranks o f minor c u ra tiv e  f a c to r s .  
Wolf and Schwartz (1962) emphasise t h i s ,  and Slavson (1964) ,  although 
somewhat l e s s  in to le r a n t  o f th e  use o f dynamics under s p e c if ic  c o n d itio n s , 
does not view them as u s e fu l  in  a n a ly t ic  group psychotherapy . He p re fe r s
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to  ”n ip  in  th e  bud.” group phenomena th a t  a re  n o t d i r e c t ly  a sso c ia te d  w ith 
th e  in d iv id u a l memberl s p sy ch o an a ly tic  tre a tm e n t.
Work w ith  th e  Unconscious
Follow ing se v e ra l in tro d u c to ry  group m eetings o f a d id a c t ic  n a tu re , 
where he o u tl in e s  th e  p rocedures o f psychotherapy , th e  C la s s ic is t  le ad s  th e  
e x p lo ra tio n  o f unconscious p ro cesses  w ith  th e  use o f f r e e  a s s o c ia tio n  and 
th e  u su a l analy ses o f in tra p sy c h ic  p ro cesses  which le ad  in to  an e x p lo ra tio n  
o f th e  p a t i e n t s 1 h i s to r ie s .  Wolf e t  a l  (1972) b e lie v e  th a t  on ly  w ith  t h i s  
approach can group psychotherapy be reg arded  as a n a ly t ic  th e ra p y , and t h i s  
view has le d  commentators such as P a r lo f f  (1968) and Yalom (1970) to  
d e sc rib e  t h i s  approach as e f f e c t iv e ly  one o f c a rry in g  out in d iv id u a l 
p sy choanalysis  in  s p i te  o f ,  r a th e r  th an  w ith  th e  he lp  o f , th e  p resence of 
o th e r group members.
This im pression  o f th e  C la s s ic is t  approach i s  s u b s ta n tia te d  by most 
o f th e  C la s s ic is t  l i t e r a t u r e ,  although in  an in f re q u e n tly  r e fe r re d  to  
o u tlin e  o f th e  t h e r a p i s t s  approach by Wolf (1963) ,  h is  enthusiasm  fo r  th e  
group s e t t in g  i s  r e f le c te d  in  h is  use o f group members as su b je c ts  fo r  
which in d iv id u a ls  can ’’f r e e  a s s o c ia te ” , and a c t as ’’ad ju n c t a n a ly s ts ” 
(p .2 7 9 ). In  some c o n tra d ic t io n  to  t h i s  approach, he s t r e s s e s  th e  im portance 
o f each member1s a n a ly s is  p ro g re ss in g  a t  h is  own r a t e ,  w ith  no one being 
h u rr ie d  fo r  th e  sake of an o th e r. In  f u r th e r  c o n tra d ic t io n , Wolf l ik e s  to  
keep group r e la t io n s  as uncom plicated as p o s s ib le , warning members e a r ly  on 
o f th e  undue com p lica tio n s  o f becoming f r ie n d s  o r lo v e r s ,  w hile a t  th e  same 
tim e having th e  group meet th re e  tim es a week w ith  him and tw ice  a week 
w ithout hind, fo r  from one to  s e v e ra l y e a rs .
There i s  co n tro v e rsy  among th e  C la s s ic is t s  over th e  p r a c t i c a b i l i t y  o f 
t r a n s f e r r in g  p sy ch o an a ly tic  p rocedures from th e  in d iv id u a l to  th e  group 
situa tion* . Wolf and Schwartz ( 1962) ,  Wolf (1963, 1968) and Wolf e t  a l  
(1972) claim  th a t  i t  i s  bo th  p r a c t i c a l  and n ecessa ry , w ith  a minor 
conversion  o f concep ts to  s u i t  group c o n d itio n s . S lavson (1964) ,  however,
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considers that at least -with severely psychoneurotic members this is not 
practical, since the intense individual transference necessary for their 
treatment is diluted and impaired by the presence of the group. He 
considers the group offers very limited scope for effective psychotherapy, 
mainly due to his conviction that the therapeutic process depends heavily 
on the development and working through of transference attitudes towards 
the therapist. That is not to say that he rejects the group as a useful 
treatment modality entirely. As a vehicle for guidance, especially with 
children, he values the group setting (Slavson, 1956) and was a pioneer in 
the field. It is the notion of their use for psychoanalytic treatment 
purposes that he questions.
The Classicists emphasise the analysis of transference and the 
accompanying neurotic distortions of member perceptions to both the therapist 
and each other, and the resistance to the analyses. They encourage the 
group to assist in this by offering their own analyses. However, the 
analysis of "group-shared” resistances is not emphasised. Presumably in a 
group whose therapist focuses on individual members, there is a minimal 
opportunity for "shared" resistances to be either incited or demonstrated.
While the Classicist strives, as Wolf (1968) put it, to be the 
repository and mirror for all reactions, transferential and otherwise, he 
must also exploit the interactions of the group for the benefit of each 
participant. The dimensions outlined below are accounted for in this 
procedure1.
Multiple Reactivity and Other Dimensions
Wolf and Schwartz (1962) and Wolf (1968) enumerate six dimensions or 
parameters which they consider to be the fundamental dynamics that distinguish 
psychoanalysis in groups from individual analysis. For, example, Wolf and 
Schwartz (1962) regard multiple reactivity as more apparent in the group 
setting; this refers to the individuals various reactions to the
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multiplicity of persons and circumstances (Wolf, 1968) that he encounters 
in a group. The Classicists believe that their witnessing of the multiple 
reactivities of the group members in their interactions provides them with 
a more comprehensive picture of each patient's disturbance. The 
observations are apparently not valued as a source of analysable material 
or as the bases for interpretations per se.
The vertical vector provided by the analyst and the horizontal vectors 
afforded by other members of the group provide an interplay which the 
therapist studies, again in the context of the analysis of each member 
separately.
These and the other four dimensions of inter- and intra-communication, 
shifting attention, alternating roles and forced interaction, all relate to 
the analysis of the individual member and are used in that analysis. The 
Classicists regard them as a useful additional source of information to 
enhance the analysis of the individual.
In his outline of their use, Wolf (1968) infers the need for strong 
leadership and directiveness in making his analyses, to circumvent those 
difficulties which Slavson, for instance, has identified as inhibiting the 
process of analysis. Wolf states:
H.... in the here and now drama of intercommunication the
intrapsychic struggle may be relegated to the background, especially by 
group members who resist self-examination and insist on constant 
interaction. But the well-trained therapist.... can circumvent this 
tendency.... by stressing the importance of experiencing both processes,..."
(1968, p.82).
Wolf seems to be advocating somewhat incompatible dual roles, when he 
aims to shape the relationships by rewarding "sensible efforts" and 
negating potentially disturbing efforts (1963, p.279) of members, and at 
the same time
"while he plays a leading role, he must always make the members feel he 
is one of them - not apart",
and
".... he should not hesitate to show his feelings in the group..,, if he
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hides affect, the group will respond in kind" (1963, p.316).
Individuation
Wolf et al (1972) and his Classicist associates claim to differ from 
the less intrapersonally oriented group psychotherapists in their efforts 
to highlight the uniqueness and individuality of each member. This they 
do by tying the individual’s personal history in -with his past and present 
behaviour in the group. Emphasis on the process of individuation is aimed 
at enhancing each member’s interest in and for the others, and facilitates 
their progressive analyses of each other, under the therapists’ guidance.
It is also supposed to facilitate recovery of the "lost self", which was 
supposedly initially caused by the demands of the parents in the patients’ 
childhood.
The need for individuation is presented as a major justification for 
the therapist encouraging interactions in the "then and there", "then and 
now", in addition to the "here and now". Wolf et al prized this process 
as a feature of the intrapersonal approach, of "pure" group psychoanalysis, 
although it seems to be a direct and unavoidable consequence of their 
technique anyway. They assert that the less intrapersonally oriented 
therapists emphasise the similarities of members, by investigating their 
manifest (cf. latent) processes. This seems excessively sweeping and 
unfounded.
Fried (1970) describes the individuation process as a result of the 
need for group members as they grow emotionally, to achieve distance from 
the therapist and emerge as individuals in their own right. However, Fried 
does not clarify the way in which the therapist fosters this process.
It is conceivable that a need for the Classicist emphasis on 
individuation is created by the large number of meetings that the Classicist 
typically holds for his group. In orientations which use a smaller number 
of sessions per group, the individual member’s identity would be less
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threatened since his dependency on his group membership would not have the 
same opportunity to develop.
Cohesiveness
The fostering of group cohesiveness is not regarded as desirable by the 
Classicists, according to Parloff (1968), since it is incompatible with 
individuation. It is opposed by Wolf and Schwartz (1962) on the assumption 
that since emotionally ill persons tend to cling to their symptoms and 
disturbed perceptions, cohesive groups can be expected to develop anti- 
therapeutic norms from them.
Therefore, the Classicist assumes responsibility for supervising both 
the kind and level of interactions in the group, to moderate the expression 
of feelings between members. The cohesiveness which does develop is 
regarded as a necessary evil which is not to be encouraged.
However, the Classicist does give his group credit to be able to interact 
realistically without his guidance; he advocates the "alternate" session, 
where the members meet without the therapist, such as Wolf and Schwartz 
(1962) do. This is regarded as a valuable source of support and is 
accepted as an arena for more spontaneous and impulsive interaction than the 
meeting presided over by the Classicist leader. Nevertheless, it is not 
seen as therapeutic in itself, but as a valuable adjunct to successful 
therapy.
While Wolf et al (1972) conclude that it is more than 
"theoretical persuasion and the technical know-how of the psychoanalyst 
that effect change in the persons who come for treatment" (p.52), 
and that they are now
"committed to the idea that the psychoanalyst as a person enters into the 
analytic relationship" (p.52),
their approach in theory leaves little room for the personality of the 
therapist to be revealed. While suggesting that the therapist should 
avoid "conceited and compulsive leadership", and not suffer from the
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misconception that his contribution is the only factor that really matters 
curatively, the analyst should, according to Wolf (1963), view the entire 
group activity from above, in a relatively nonparticipatory paternalistic 
fashion.
The Classicist Approach: Summary
The Classicist in psychoanalytic group psychotherapy aims at 
performing the psychoanalytic treatment of each member of his group 
concurrently, using interpretations and interventions similar in content and 
nature to those he would use in individual psychoanalytic treatment.
This procedure requires a similar response on the part of the patient 
to individual treatment, including a narration of his personal history, 
free association, dream narrative and so on.
Working with the unconscious of the individual is the modus operandi 
and analyses of transference neuroses to the therapist and his individuales 
resistance to treatment is of the essence. While the skills of analysis 
are imparted to each member as treatment progresses, and the members1 
efforts at analysing each other1s behaviour are applauded, this learning is 
regarded as an incidental side benefit of the Classicists group technique.
He regards the group setting as unique and usefully different from the 
individual treatment situation in six ways, all of which provide him with 
the opportunity to glean knowledge concerning each member, which will 
contribute to the speed and veracity of his analysis.
An important feature of this technique is its stress on the individual­
ity, or individuation, of each member, and an important difficulty is the 
dilutive effect of the group setting on the transference neurosis of each 
of its members to the therapist. In accordance with this, the dynamics of 
the group are regarded as minimally or even negatively useful as a curative
factor.
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The C l a s s i c i s t s  a u th o r i ty  as le a d e r  o f th e  group i s  u n q u estio n ab le , 
and h is  le v e l  o f d ire c t iv e n e s s  o f th e  group p ro cesses  w il l  always remain 
s u f f ic ie n t  to  f a c i l i t a t e  th e  in d iv id u a l’ s a n a ly s is .  This may invo lve  
o b s tru c tin g  th e  f u r th e r  development o f group cohesiv en ess , which i s  in  no 
way encouraged.
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CHAPTER 3
THE INTERPERSONALISTS
This ca teg o ry  in c lu d es  th e  v a s t  m a jo r ity  o f p ra c t is in g  p sy ch oanaly tic  
group p s y c h o th e ra p is ts , whose approaches va ry  over a wide realm . The use 
o f n e i th e r  group dynamics nor in tra p e rs o n a l  focus a re  excluded as p o te n t ia l  
c u ra tiv e  f a c to r s .  By fo cusing  on th e  n a tu re  o f th e  in te rp e rs o n a l  
r e la t io n s h ip s  th e  In te rp e r s o n a l is t  f a c i l i t a t e s  le a rn in g  and change in  both  
s o c ia l  and in tra p sy c h ic  p ro cesses  o f th e  members. He a ttem p ts  to  provide 
a tre a tm e n t s i tu a t io n  in  which new in te rp e rs o n a l  r e la t io n s h ip s  may be 
developed which a re  more e f f e c t iv e  and s a t i s f y in g .  For some, t h i s  emphasis 
i s  based on th e  assum ption th a t  such changes w il l  u l t im a te ly  e f f e c t  
ap p ro p ria te  in tra p sy c h ic  changes (eg. Bach, 1954), w hile o th e rs  (eg. Berne, 
1966) reg a rd  th e  changes in  r e la t in g  as a consequence o f changes a t  th e  
co g n itiv e  le v e l  o f co n ce p tu a lis in g  th e  in d iv id u a l’s s t ru c tu re  o f p e rs o n a li ty , 
or s t r a te g ie s  o f l iv in g .
In  m ain ta in in g  th e  o rd e r o f p re s e n ta t io n  d esc rib ed  e a r l i e r ,  Mullan and 
Rosenbaum’s (1962) approach l i e s  in  th e  f r in g e  o f th e  C la s s ic i s t - I n te r -  
p e r s o n a l is t  c a te g o r ie s .  They borrow tech n iq u es  from th e  in d iv id u a l 
p sy ch o an a ly tic  s i tu a t io n ,  and emphasise th e  im portance o f an a ly sin g  th e  
tra n s fe re n c e  n eu ro ses . But th e y  d i f f e r  from th e  C la s s ic is t  by g iv in g  equal 
p r i o r i t y  to  th o se  tra n s fe re n c e  r e la t io n s h ip s  which develop among members, 
along w ith th o se  between each member and th e  th e r a p is t .
In  C la s s ic is t  s ty le ,  Mullan and Rosenbaum encourage group members to  
become "ad junct a n a ly s ts " ,  in  reg a rd  to  th e  an a ly ses o f bo th  r e s is ta n c e  and 
tra n s fe re n c e  neuroses o f each member. E a rly  in  th e  l i f e  of th e  group, th ey  
value th e  use o f th e  e x e rc is e  o f "going around” which Wolf (1963) a lso  
n o te s , where th e  members f r e e  a s s o c ia te  in  tu n a  about each o th e r . This i s  
in tended  to  fo rce  a l l  th e  members in to  th e  ro le  o f c o - th e ra p is t  and i s  
regarded  by M ullan and Rosenbaum as p ro v id in g  one o f th e  m ajor advantages 
o f t h i s  type o f psychotherapy  over th e  in d iv id u a l s e t t in g .
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The use of free-associating involves verbalisations of affect, anxiety 
or historical material. It is left to the group members to control an 
individual’s associating by putting limits on its duration, content and so 
on, However, the therapist is likely to intervene if he senses that the 
group members are exploiting this license, in resistance. He will in 
essence confront the group in these circumstances, primarily as a therapeutic 
maneouvre directed towards an individual in the group.
Judging from their examples of the "going around" technique, free- 
associating is a valuable source of genuine feedback and exchange of 
feelings among members. It is not "free" in the sense that the ongoing 
behaviour of the group provides powerful guiding stimuli with which to 
associate.
Most of Mullan and Rosenbaum’s techniques which distinguish them from 
the Classicists stem from their existential emphasis on the importance of 
affective experiencing:
"The experiencing and sharing of feelings enable all of the group members 
to penetrate deeper into mutual feeling and experiencing" (1962, p. 164).
In line with their self-labelling as "regressive-reconstructive" 
therapists (1962, p. 164) they regard this experiencing as providing 
regressive material with which to reconstruct the individual’s perceptions 
by clarifying his transference reactions and distortions. To facilitate 
this in practice they tend to focus their contributions on the dyadic 
interactions in the group process which elicit these responses.
Once again, the therapist’s role as proposed by Mullan and Rosenbaum 
contains within it inherent incompatibilities. While his efforts should be 
directed towards fostering spontaneity, he should feel involved with the 
group at the affective level, and at the same time be free of a "neurotic" 
involvement which would result in countertransference distortions. In 
addition, he should not be fearful of his potential productivity in the 
group, in the existential manner.
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Further, while the therapist should step down from his position as expert 
and "projective screen" of feelings in the group, to the point where he 
might share with the group his feelings about past or present events, he 
will do this in "expert" fashion to guide the progress of the group by his 
involvement, and to ratify interpretations offered by group members,
For example, Mullan and Rosenbaum consider the linking of the events 
of one session with the next- as necessary, preferably by the members. 
However, if this task is neglected, the therapist will rectify the 
situation by "disclosing" his concern that the group has been remiss in 
this area.
While describing themselves as non-directive even in the light of 
these functions, Mullan and Rosenbaum somewhat naively equate directiveness 
with the level of distance that a therapist allows himself. In their view, 
a therapist is non-directive if he sheds or rejects his role of authority 
and expert, by countenancing his own self-disclosure (where strategic), as 
well as that of his patients.
Although individual histories are not laboured upon, both the past 
and present can be considered by the group, in relation to the individual’s 
problems:
".... we do not encourage group members to report on their life experiences, 
because we do not believe that the therapist should be perceived as the 
questioning parent" (1962, p.189).
Regardless of these philosophies, the therapist’s interventions in the 
vast majority of excerpts from group sessions used for illustrative 
purposes by Mullan and Rosenbaum (1962), were of question form, providing a 
minimum of self-disclosure and implying expertise in their emotive effects.
It is evident from the limited information available in illustrative 
excerpts used throughout the group therapy literature, that a hiatus 
between the therapist’s practice derived from theory and his actual practice 
is more the rule than the exception. This means that a comparison of
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p ro fesse d  th e o ry  and tech n iq u e  cannot always be r e l i e d  upon to  r e f l e c t  th e  
d if f e r e n c e s  and com m onalities in  a c tu a l th e r a p is t  behaviour in  th e  group 
s e t t in g .
M ullan and Rosenbaum1 s p o s i t io n  i s  w e ll summarised as fo llo w s:
"There i s  a m istaken  id e a  th a t  . . . .  we a re  p r im a r i ly  in te r e s te d  in  th e  
in te rp e r s o n a l  p ro cesses  r a th e r  th a n  in  th e  in tra p sy c h ic  ones. I t  i s  
f u r th e r  suggested  t h a t ,  because our approach i s  molar r a th e r  th an  m olecu lar, 
we could n o t be s e n s i t iv e  to  th e  l a t e n t  a c t i v i t y  o f each in d iv id u a l .  These 
c o n ten tio n s  a re  no t borne out in  p r a c t ic e ,  f o r  we see in  th e  tra n s fe re n c e  
o f every  person  behav iour th a t  i n t e n s i f i e s  th e  u nderly ing  dynamic 
p e rs o n a lity "  (1962, p , 230).
S im ila r ly  to  th e  C la s s ic i s t s ,  Mullan and Rosenbaum emphasise th e  need 
to  s t r e s s  th e  in d iv id u a l i ty  o f each member. This th e y  e f f e c t  by re v e a lin g  
and sup p o rtin g  in  th e  group s i tu a t io n  th o se  in d iv id u a l c h a r a c te r i s t i c s  th a t  
th e y  have id e n t i f i e d  in  a s e r ie s  o f p re p a ra to ry  se ss io n s  w ith  each member.
U nlike th e  C la s s ic i s t s ,  th e  I n te r p e r s o n a l i s t s f o s te r  cohesiveness and 
tend  to  in te r p r e t  an absence r a th e r  th an  a p re sen ce , o f i t s  m a n ife s ta tio n s . 
Mullan and Rosenbaum sh o u ld er r e s p o n s ib i l i ty  fo r  th e  cohesiveness o f th e  
group. They s t r e s s  th e  need f o r  th e  th e r a p is t  to  p re se n t to  th e  group as 
warm, open and re a ff irm in g  o f th e  " p a t ie n t ’ s e s s e n t ia l  w orth iness" (1962, 
p .1 6 2 ). They aim a t p ro v id in g  a model which w il l  enhance a c u ra tiv e  form 
of in te r a c t io n  among members and sim u ltan eo u sly  f o s te r  cohesiv en ess .
As Mullan and Rosenbaum’ s approach and placem ent in d ic a te s ,  th e  
I n te rp e r s o n a l is t  ten d s  to  e x p lo it  m a te r ia l  from th e  im m ediately observable  
in te r a c t io n s  between members. P e rsona l h is to r y  i s  used to  emphasise 
in te rp e rs o n a l  le a rn in g  a t  l e a s t  as much as to  p rov ide  an a ly sab le  m a te r ia l 
in  i t s e l f .
The I n te r p e r s o n a l i s t  may s t r e s s  th e  conscious awareness o f th e  
in d iv id u a l member’s behav iour and fe e l in g s  to  enhance th e  understand ing  o f 
th e  m o tiv a tio n  behind h is  a c tio n s . This i s  in  a d d itio n  to  h is  focus on th e  
unconscious p ro cesses  o f th e  in d iv id u a ls ,  and n o t n e c e s s a r i ly  to  sim ply 
fu r th e r  t h e i r  a n a ly se s .
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A freq u e n t m o d if ica tio n  to  th e  C la s s ic is t  p sy ch o an a ly tic  approach 
made by th e  In te r p e r s o n a l is ts  i s  in  th e  term ino logy  used to  refram e t h e i r  
approach. Berne’s (1961, 1966) ’’T ran sa c tio n a l A n a ly sis” p ro v id es  a major 
example o f t h i s .
The T ransactiona l i s t s
The T ra n s a c t io n a l is t  d e a ls  d i r e c t ly  w ith  th e  o v e rt t r a n s a c t io n s  and 
ch a in s  o f t r a n s a c t io n s  as th ey  occur during  a se ss io n  group, A ’’t r a n s a c t io n ” 
im p lie s  t h a t  a s tim u lus i s  provided  by one o r more members o f the group or 
th e  le a d e r ,  and response  i s  made by an in d iv id u a l  in  r e tu rn  (Berne, 1961),
I t  i s  sim ply an in te r a c t io n  w ith  s p e c if ic  bu t e a s i ly  id e n t i f i a b le  q u a l i t i e s .
The T r a n s a c tio n a lis t  l i e s  n ear th e  m iddle o f th e  I n te r a c t io n a l i s t  
c a teg o ry , and, th e re fo re  in  th e  m iddle o f th e  dim ension o f focus o f th e r a p is t  
in te rv e n t io n .  His use  o f th e  group encounter as a prime source o f m a te r ia l  
( t r a n s a c tio n s )  fo r  th e  a n a ly s is  o f th e  in d iv id u a ls  in  th e  group p lace s  him 
h e re . U nlike th e  C la s s ic i s t ,  he r e j e c t s  th e  s tan d ard  p sy ch o an a ly tic  
t r a d i t i o n  o f th e  r e l a t i v e l y  p a ss iv e  th e r a p is t  an aly sin g  tra n s fe re n c e  
neu roses in  Freudian term s and p iecem eal fa sh io n . U nlike th e  I h t e g r a l i s t s ,  
he r e j e c t s  th e  h o l i s t i c  concept o f th e  group as more th an  th e  sum o f i t s  
in d iv id u a l  members, as i r r e le v a n t  to  op tim al th e ra p e u tic  p ro g ress  (Berne, 
1966; Goulding, 1972).
The T r a n s a c tio n a lis t  d i r e c t s  th e  v a s t  m a jo rity  o f h is  in te rv e n tio n s  to  
th e  in d iv id u a l group member, and conducts th e  group by prom pting and 
in te r a c t in g  w ith  in d iv id u a ls .  He re g a rd s  th e  spontaneous behaviour o f the  
in d iv id u a l in  a sed e n ta ry  group m eeting as a re-enac tm en t o f a l l  o r p a r t  of 
th e  p a t i e n t ’ s l i f e  ’’s c r i p t ” -  ”in  a cogen t, condensed and n o t very  h e a v ily  
coded form ” (Berne, 1966, p.313)*
The T ra n s a c t io n a l is t  sees  h is  fu n c tio n  as one o f b rin g in g  th e  p a t ie n t  
to  th e  p o s i t io n  o f be ing  ab le  to  choose an ’’a d u l t” (c f . ’’P a re n ta l” or 
’’C h ild”) o p tio n  of coping w ith  a given s i tu a t io n  (Berne, 1966). To do t h i s ,  
th e  p a t ie n t  must be ab le  to  id e n t i f y  and c la s s i f y  h is  range of responses
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in  t r a n s a c t io n a l  a n a ly s is  te rm s. Berne claim s th a t  to  f a c i l i t a t e  t h i s  
le a rn in g , he need only  know how th e  p a t ie n t  behaves in  th e  group, and to  be 
aware o f h i s  fu tu re  p la n s :
" i t  i s  n o t n ecessa ry  to  know anyth ing  about th e  p a t i e n t ’s h is to ry  
except what he r e l a t e s  d i r e c t l y  to  th e  c u rre n t momentary s i tu a t io n  in  th e  
group” (1966, p . 254).
Berne alms to  id e n t i f y  th e  g r a t i f i c a t i o n s ,  o r p a y -o ffs , which th e  
in d iv id u a l’s behaviour o f f e r s  him. The uncovering  o f unconscious m a te r ia l 
i s  n o t em phasised, a lthough  i t  can occur. The dynamics invo lved  in  
e f fe c t in g  change a re  h y p o thesised  to  in c lu d e  th e  p a t i e n t ’s le a rn in g  to  
c o n tro l h is  f re e  energy to  a degree th a t  en ab les  him to  ’’s h i f t  h is  ’r e a l  s e l f ’ 
from one ego s ta t e  to  an o th er by an a c t o f w i l l . . . .  At f i r s t  he r e l i e s  
h e a v ily  on e x te rn a l s t im u li  th rough  autonomous a c ts  o f v o l i t io n ” (Berne, 1966, 
p . 307).
Berne (1966) c a te g o r is e s  h is  in te rv e n tio n s  in to  in te r ro g a t io n s ,  
s p e c i f ic a t io n s ,  c o n fro n ta tio n s , e x p la n a tio n s , i l l u s t r a t i o n s  and in te r p r e ta t io n s .  
He accompanies each ca teg o ry  by a s e t  o f ”d o ’ s ” , and ’’don’t s ” and "bewares” 
r e l a t in g  to  i t s  a p p ro p ria te  usage. These have p o te n t ia l  in  p rov id ing  a 
u s e fu l g u id e , encouched in  t h e i r  sim ple term s of P a re n t, C hild  and Adult ego 
s ta t e s .  However, th e y  f re q u e n tly  re q u ire  th e  wisdom of h in d s ig h t to  apply .
This i s  because a l l  th e  co n tin g en c ie s  under which each in te rv e n tio n  i s  s ta te d  
as e f f ic a c io u s  or o th e rw ise  a re  f re q u e n tly  no t apparen t u n t i l  th e  in te rv e n tio n  
has been made. T h ere fo re , th e  g u id e lin e  i s  p o te n t ia l ly  u s e fu l  in  ex p la in in g  
th e  outcome o f an in te rv e n t io n  by th e  le a d e r ,  b u t l im ite d  in  i t s  value to  
p re d ic t  in te rv e n tio n  outcome.
Such a g u id e lin e  fo r  th e  a p p lic a tio n  o f th e o ry  to  th e  group s e t t in g  i s  
r a re  and r e f l e c t s  th e  advantages o f th e  T ra n sa c tio n a l A nalysis approach 
o ffe re d  by i t s  sim ple te rm in o lo g y , c le a rc u t  s te p s  o f p ro g ress io n  and ease of 
a p p lic a tio n  and ex p erim en ta tio n  to  a g iven  t r a n s a c t io n .  I t  a lso  i l l u s t r a t e s  
th e  added swag of in te rv e n t io n  ty p e s , in  a d d itio n  to  th e  in te r p r e ta t io n ,  
which a re  used by th e  I n t e r a c t i o n a l i s t , whose a n a ly s is  o.f th e  in d iv id u a l 
member i s  d e riv ed  from h is  in te r a c t io n  w ith  th e  group.
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In line with this, Berne (1966) claims that Transactional Analysis 
is a method indigenous to the group setting. However, it should be noted 
that guidelines also refer to interventions directed at the individual,
He advocates that the therapist should have "a thorough knowledge of a,., 
pragmatic type of group dynamics” (p,104) as a prophylactic measure, to 
identify and avoid various types of antitherapeutic group phenomena. These 
could loosely be described as games of resistance to the work of the group, 
which is to provide and analyse transactions, Berne’s game analyses (1961) 
when applied to group phenomena, are deceptively simple and of limited use 
in furthering the learning of the individuals in the group.
Although the concepts of individuation and cohesiveness are not 
considered explicitly by the Transactionalists, it is clear that they do 
not prize the former in Classicist style, but value the latter indirectly. 
While cohesiveness is not considered a curative factor in itself, it is 
maximised by the careful preparatory individual sessions and assessments 
that each member undergoes, before admission to the group.
Variations on the Transactional Analysis Theme
Goulding (1972) uses a combination of Transactional Analysis, 
Existential and conjoint family therapy notions to help the individual 
identify the ”Injunction” or message given to him by his parents in their 
child ego state, and the "Decision” he made to abide by the injunction.
This decision results in his adult behaviour reflecting the theme of his 
parents1 injunction eg, "Don’t be”, Don’t be you". Having identified the 
nature of the Injunction and Decision, it is the Transactionalist’ s task 
to aid the patient in making a new decision or Redecision, to recreate his 
autonomy. It appears that the therapist has a wide range of techniques to 
help with this Redecision, including theatrical and dramatic methods 
normally associated with psychodrama. The new decisions are then to be 
reinforced by the group, following the therapist’s example.
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In  th e  p rocess o f id e n tify in g  th e se  e lem en ts , Goulding uses Berne’ s 
te rm ino logy  along w ith  a m ixture of th a t  from o th e r sch o o ls , and in  h is  
s ty le  o f  in te rv e n tio n  can be c la ssed  as a T ra n s a c tio n a lis t  in  th e  Berne 
id iom . Like Berne, he c o n tra c ts  w ith  each p a t ie n t  to  e s ta b l is h  and work 
tow ards s p e c if ic  g o a ls , o f le n  a s s o c ia tin g  tim e l im i t s  w ith  each g o a l.
I t  seems u s e fu l to  view th e  T ra n s a c tio n a lis t  approach to  group 
psycho therapy  as one where th e  le a d e r  aims to  f a c i l i t a t e  th e  members’ 
le a rn in g  o f  a b a s ic  s e t  o f sim ple co n stru cts  and ru le s  w ith  which th ey  may 
them selves analyse  t h e i r  in te rp e rs o n a l  behav iour. In t h i s  sense , th e  le a d e r ’ s 
r o le  i s  d i r e c t l y  analogous to  t h a t  o f a te a c h e r , where h is  in p u t i s  o f 
p rim ary  va lue  in  i t s  in fo rm atio n  c o n ten t, and o f secondary value  as a s tim u lus 
to  th e  behaviour o f th e  group members.
Both Berne and Goulding claim  to  b rin g  about th e ra p e u tic  change in  a much 
b r i e f e r  tim e p e rio d  than  th e  more t r a d i t i o n a l  p sych o an a ly sts  do. P a r lo f f  
(1968) somewhat p e s s im is t ic a l ly  pronounces th e  r i s k  th a t
” ’T ra n sa c tio n a l A n a ly sis ' may be d ism issed  as th e  f a s t e s t  s lo g an -th e rap y  in  
th e  West" (p . 511).
In  moving c lo se r  to  th e  I n t e g r a l i s t  end o f th e  dim ension o f in te rv e n tio n  
fo c u s , Yalom’ s approach i s  w ell p laced  in  th e  In te r p e r s o n a l is t  I n t e g r a l i s t  
f r in g e .
Yalom (1970) sees th e  group p s y c h o th e ra p is t 's  ta s k  as one o f he lp in g  th e  
group develop in to  a cohesive u n i t ,  w ith  an atmosphere conducive to  the  
o p e ra tio n  o f c u ra tiv e  f a c to r s  which a re  p r im a r i ly  m ediated by th e  members.
He re g a rd s  th e  th e r a p is t  as i n i t i a l l y  most pow erful in  in f lu e n c in g  th e  
e s tab lish m en t o f th e ra p e u tic  norms in  th e  group, and th e se  are  regarded  as 
th e  essence  o f th e  c u ra tiv e  f a c to r s  fo r  th e  group.
In in f lu e n c in g  th e  development o f norms, Yalom (1970) may e x p l i c i t ly  
in s t r u c t  p a t ie n ts  tow ard t h i s  end in  h is  p re p a ra to ry  in d iv id u a l s e s s io n s , 
re p e a te d ly  ask o f th e  members' r e a c t io n s  to  group e v en ts , co n fro n t th e  
group in d i r e c t ly  th rough  q u e s tio n s  or s e l f - d is c lo s u r e  a id  employ group
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exercise to promote the learning of skills in interacting together.
Having set in motion the establishment of a therapeutic culture, he regards 
it as the leader’s task to "oversee” the growth of the group. While some 
of this work is accomplished through overt intervention, the great bulk of 
it is, Yalom believes, performed through the subtle technique of social 
reinforcement.
"Although no self-respecting therapist likes to consider himself a 
social reinforcing agent, nevertheless he continuously exerts influence in 
this manner, unconsciously or deliberately. He may positively reinforce 
some behaviour by numerous verbal and nonverbal acts ... he may negatively 
reinforce some behaviour which he does not deem salubrious by not communi­
cating, not nodding, ignoring.... etc" (1970, p. 88).
Yalom seems to agree with Shapiro and Birk’s assertion that:
"Therapy without manipulation is a mirage which disappears on close scrutiny." 
(1967, p. 219)
While emphasising the need to appreciate his reinforcement potential in 
the group, Yalom also promotes the gaining of "insight" in members by 
elucidating the conflicting conscious or unconscious forces that he identifies 
as operating behind the overt interpersonal attitudes and behaviour. This 
he sees as a norm-setting rather than primary function of the leader, by 
instilling into the culture an interpretation mode.
In his belief that the psychoanalytic group therapist is in danger of
using his "interpretative profundity" as a gauge for his therapeutic
efficacy, he differs from both the Classicists and Integralists by rejecting
analytic interpretation as a primary task. He parodies G.B. Shaw:
".... the problem -with elegant, complex and profound interpretations is 
that they are so often wasted on the patient" (1970, p. 90).
From this position Yalom instead persists with his behaviourist flavour.
He sets the leader responsible for modelling the desirable but unfamiliar 
behaviour expected of his members in the group situation: Nondefensive,
confrontative, sensitive and self-disclosive behaviours fall into this 
category.
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The timing of Yalom1 s contributions in relation to the life of the 
group is crucial: For instance, he advocates that the leader restrains his
self-disclosure until he feels comfortable that the members can cope with 
more. If the leader attempts to "become a member"by self-disclosure too 
early, he will inhibit rather than facilitate the "progress of the group" 
(1970, p. 94).
He emphasises the importance of timing of his interventions and 
behaviour:
"It is a naive misconception to view effective role behaviour of the 
leader as unchanging; as the group develops and matures, different forms of 
leadership are required" (1970, p. 94).
Typical of the Interpersonalists, Yalom sees the process of working 
through of the relationships among members as equally important as those 
between the members and leader. He asserts that to confine oners 
attention to the effects of transferences towards the leader, will result in 
the loss of learning which can emerge from a parallel consideration of the 
rational bases behind these reactions.
Yalom sees two ways in which the transference distortions towards the 
leader may be used; either in the traditional mode of interpretation, or in 
the existential or experiental style, of self-disclosure or transparency by 
the leader. The latter is incompatible with the former approach where the 
leader minimises his transparency to maximise distortions.
In using self-disclosure as a method of facilitating learning in the 
group, it also allows Yalom to fulfil his other roles simultaneously. By 
decentralising his position in the group this way, he claims to hasten the 
development of group autonomy and cohesiveness.
In spite of his concern for the structure of the group, Yalom* s leader 
must retain some individual focus, since each member will have different 
needs. This concern is reflected in his sparing use of interventions 
directed towards the whole group; the majority are directed towards
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individual members. However, these individual-focused contributions usually 
have both individual and group-shaping elements.
While Yalom does not strictly avoid exploring of the past, his 
interventions are aimed at making use of the "here and now". He will allow 
history-giving-and-taking if it contributes to group cohesiveness, by, for 
instance, increasing the mutual understanding and acceptance of the group 
members. He sees the use of the past as a cementing function to hold 
members together until their relationships are strong enough to deal 
exclusively with the present.
His belief that the present determines the past in the sense that it 
stimulates highly selected and specific recollections leads him to use the 
past to identify the group process in the present.
Yalom1s successful intervention is one which focuses the group’s 
attention upon either interactions between members or upon the group’s 
avoidance of its "primary task". It must account for both the group 
process and the stage of development of the group, and be either "inter­
personal" or "mass group" in its focus.
The interpersonal intervention is aimed at identifying and demonstrating 
the nature of an interaction between members, similar to the vast majority 
of interventions of the Interpersonalists. It should facilitate learning 
by members of the way their communications and behaviour can be displaced, 
non-direct, distorted by transference or "mirror" reactions, and be 
habitually maladaptive in the interpersonal arena.
The mass group intervention is always aimed at removing some obstacle
from the path of progress of the entire group. Its timing in relation to
both the age of the group and the context of the interaction is crucial.
For instance, what may constitute a genuine show of social anxiety and
ignorance in a young group may represent resistance and task avoidance in
a more advanced group. Therefore,both the use and context of the intervention
must be relevant to the precise nature of the situation; Yalom stresses 
tnat this requires very careful judgment.
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Having fo rm ulated  th e  in te rv e n tio n  in  r e l a t io n  to  th e  s p e c if ic  group 
s e s s io n , i t s  tim ing  w ith in  th e  co n tex t o f th e  se ss io n s  depends on p e rso n a l 
s ty le ,  according  to  Yalom. He p re fe r s  to  in te rv e n e  as soon as he f e e ls  th e  
n a tu re  o f th e  r e s is ta n c e ;  o th e rs  p re fe r  to  c r y s ta l i s e  t h e i r  th o ugh ts  f i r s t .
The group in te rv e n tio n  should in c lu d e  a c le a r  d e s c r ip t io n  o f th e  
p ro cess  of r e s is ta n c e ,  th e  d e le te r io u s  e f f e c t s  i t  i s  having upon s p e c if ic  
members o f th e  group, and th e  im p lic a tio n s  t h a t  more ad ap tive  a l te r n a t iv e s  
e x i s t .  Yalom does n o t encourage th e  members to  a ttem pt to  u n rav e l the  
group dynamics or use th e  group in te r p r e ta t io n s .
Whereas he makes sp arin g  use o f th e  mass group in te rv e n tio n , Yalom 
sees i t  as ta k in g  precedence over narrow er in te rp e rs o n a l  is su e s  when th e  
e x is te n c e  o f fu n c tio n in g  o f th e  e n t i r e  group i s  th re a te n e d .
In h is  use o f e i th e r  th e  in te rp e rs o n a l  o r m ass-group focused 
in te rv e n t io n ,  Yalom1 s u n d e rly in g  p r in c ip le  i s  always to  f o s te r  th e  potency 
o f th e  c u ra tiv e  f a c to r s  o f cohesiveness and in te rp e rs o n a l  le a rn in g . This 
approach p la ce s  Yalom on th e  f r in g e  o f th e  I n t e g r a l i s t  s ty le ,  along w ith 
such a n a ly s ts  as Hidas and Buda (1973). The p sy ch o an a ly sis  o f the 
in d iv id u a l  in  th e  group i s  no t a h igh  p r i o r i t y  and i s  no t conducted in  th e  
sy stem a tic  manner o f th e  C la s s ic is t s  or I n te r p e r s o n a l i s t s p re v io u s ly  
m entioned.
The In te r p e r s o n e l ls t  Approach: Summary
The I n te r p e r s o n a l is t  group p sy c h o th e ra p is ts  l i e  along th e  dim ension of 
in te rv e n t io n  focus between th e  C la s s ic i s t s ,  who focus t h e i r  an a ly ses  on th e  
in d iv id u a l  and h is  in tr a -p s y c h ic  p ro c e sse s , and th e  I n t e g r a l i s t s ,  who focus 
t h e i r  an a ly ses  on th e  group and i t s  p ro c e sse s .
In p roceeding  a long  th e  dim ension from th e  C la s s ic is t  to  th e  
I n t e g r a l i s t  f r in g e s ,  i t  became ev id en t t h a t  th e  p ro p o rtio n  o f in d iv id u a l 
focused  in te rv e n tio n s  decreased  as th e  p ro p o rtio n  o f sub-group and group 
focused  in te rv e n tio n s  s te a d i ly  in c re a se d .
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The analysis of transference neuroses directed towards the leader, and 
its accompanying resistances became a progressively less emphasised procedure, 
while the analysis of transference found among members increased in favour. 
However, the manner in which these transferences were examined became less 
traditionally psychoanalytic, especially in terminology. The emphasis on 
the ”there and then” dwindled and the "here and now" increased, as the focus 
on interpersonal events increased.
The role of the leader as a paternalistic teacher changed as the 
therapist began to favour the use of self-disclosure as an alternative way 
to deal with the effects of transference distortions.
In parallel with this, the leader’s role became regarded more as one 
of a model, to facilitate growth producing behaviour among members. This in 
turn became necessary as the leader’s store in the use of group processes 
as curative factors increased steadily. For instance, while Interpersonalists 
such as Mullan and Rosenbaum regarded group cohesiveness as quite desirable 
(cf. the Classicists), at the Integralist end of the dimension cohesiveness 
is regarded as a prime curative factor. This, of course, parallels closely 
the change in frequency of group-focused interventions. The more important 
the group process is regarded, the more scrutiny the leader must make of 
his group as a whole.
The personal style of the leaders, in terms of the frequency with which 
they intervened, their timing of intervention, and the language of 
interpretation tnat they used, became more diversified along the dimension.
However, while styles were rarely specifically outlined, it was clear 
that each therapist held a firm view that his approach was rational and 
theoretically well-founded, and that so long as his principles were adhered 
to, his style of application of these principles is a matter of individual
choice
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CHAPTER 4 
THE INTEGRAL ISTS
In in tro d u c in g  th e  t h i r d  ca teg o ry  o f p sy ch o an a ly tic  group psychotherapy 
approaches, Yalom's (1970) comment i s  u s e fu l:
"Among v e rio u s  schools in  group th e ra p y , th e  is su e  o f t o t a l  group 
in te rv e n t io n s  v e rsu s  in te r p r e ta t io n s  in v o lv in g  a sm alle r u n i t  o r a s in g le  
group member i s  a h ig h ly  c o n tro v e rs ia l  one; indeed , some group th e r a p is t s  
make on ly  t o t a l  group in te r p r e ta t io n s  w hile  o th e rs  never or r a r e ly  do"
(1970, p . 129).
The I n t e g r a l i s t s co n sid e r t h a t  th e  membership o f a group evokes 
unconscious and p reconsc ious c o n f l ic t s  and m o tiv a tio n s . In  th e  th e rap y  
group, th e  I n te g r a l i s t  le a d e r  w i l l  focus h is  a t te n t io n  and in te r p r e ta t io n s  
on th e se  p ro cesses  and b e lie v e s  th a t  in  so doing he can e f f e c t iv e ly  t r e a t  
each member o f th e  group, by in c re a s in g  h is  s o c ia l  e f fe c t iv e n e s s  and p e rso n a l 
com fort (P a r lo f f ,  1968).
Most of th e  I n t e g r a l i s t s  a f f i l i a t e  w ith  M elanie K le in ’ s a n a ly t ic  
approach, which in  p a r t  ex p la in s  th e  n a t io n a l  b ia se s  found in  a n a ly t ic  group 
te ch n iq u e . The I n t e g r a l i s t s  a re  p redom inan tly  B r i t i s h  and K le in ia n , w hile 
most o f th e  C la s s ic is t s  a re  North American and F reud ian .
Leading I n t e g r a l i s t s  -  E z r ie l  (1950), Bion (1961), Foulkes and Anthony 
(1957, 1965), and W hitaker and Lieberman (1964) -  have form ulated  th e o r ie s  
which a ttem pt to  id e n t i f y  th e  b eh av io u ra l c h a r a c te r i s t i c s  o f th e  t o t a l  group 
and how th e se  c h a r a c te r i s t i c s  emerge from th e  members’ in te r a c t io n s .  They 
a lso  p rov ide  th e  r a t io n a le  fo r  th e  th e ra p e u tic  n a tu re  o f th e  group ex p erien ce , 
w ith  vary ing  adequacy.
Foulkes .and Anthony (1965) d e sc r ib e  th e  aggregate  o r network o f 
in d iv id u a l  m ental p ro cesses  in  th e  group se s s io n  as a m a trix , from which a 
"co n ce rt"  o f in te r a c t io n s  emerge.
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This orientation n .... shows on which level our interventions are 
most useful, but the whole process is taking place solely for the benefit of 
the individual member. There can be no question of a problem of group 
versus individual, or individual versus group. These are two aspects, two 
sides of the same coin” ('1965, p. 26).
They postulate that resistances displayed within the interaction 
matrix reflect the unconscious defences within the individual; that the 
dynamic unconscious of the individual member contributes to the system 
unconscious. This results in the matrix providing a primitive symbolic 
language, which the group must decipher. This work of decoding is the 
operational basis of all therapy in the group, in Foulkes and Anthony’s 
approach.
In gaining access to the system unconscious, Foulkes (1961) uses what 
he calls "group association".
In the group association, which is methodologically similar to the 
"free association" referred to by the Classicists and some Interpersonalists, 
Foulkes and Anthony accept that the ideas and comments expressed by 
different members have the value of unconscious interpretations of other 
members’ behaviour. The leader focuses on the total interactional field, or 
matrix, in which the unconscious reactions meet. Only he has the appropriate 
attitude and detachment to identify the unconscious dynamics, and he must 
strive to maintain these.
With this approach, Foulkes and .Anthony identify the conflicts as they 
emerge in the matrix, which, they take pains to point out, are nonetheless 
intrapsychic in origin. Their philosophy, like that of many of the 
Interpersonalists, is that all psychopathology, psychology and psychotherapy 
is social in that it is based on the interaction of intrapsychic processes.
In acknowledging the importance of individuality in the members, they 
anticipate the Classicists’ sceptism of the holistic approach to group 
psychotherapy in this regard. They claim that their approach nurtures greater
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sp o n ta n e ity  in  th e  behav iour o f th e  group members and le a d e r ,  and in  so 
doing enhances th e  dem onstration  o f in d iv id u a l d if fe re n c e s  among members.
They aim to  p rov ide  co n d itio n s  s im ila r  to  th o se  o f th e  c l ie n t- c e n tr e d  
" th e ra p e u tic  t r i a d "  in  t h e i r  h o l i s t i c  approach; th e y  suggest th a t  i t  perm its  
th e  le a d e r  to  e n te r  members1 p rim ary  world o b je c t iv e ly ; th a t  to  o f f e r  a 
group which a cc e p ts , r e s p e c ts  and sh ares  a member’ s spontaneous being i s  
c u ra tiv e  and th e  essence o f m ental h e a lth .
Foulkes and Anthony share  w ith  W hitaker and Lieberm an(l964) th e  
h o l i s t i c  approach to  group c o n f l ic t  r e s o lu t io n  in  group psychotherapy.
While t h e i r  focus o f a t te n t io n  rem ains on th e  group p ro c e ss , t h e i r  
in te rv e n t io n s  a re  v a r io u s ly  d ire c te d  tow ard in d iv id u a ls ,  subgroups o r th e  
whole group. In p r a c t ic e ,  th e  m a jo rity  o f in te rv e n tio n s  a re  d ire c te d  to  
in d iv id u a ls ,  b u t u n lik e  th e  C la s s ic i s t s ,  u s u a lly  r e l a t e  to  th e  here-and-now  
p ro c e sses  o f th e  group, and n o t to  th e  tra n s fe re n c e  neuroses ev id en t in  th e  
member’ s r e la t io n s h ip s  w ith  each o th e r or th e  le a d e r .
Foulkes and Anthony encourage, in  In te r p e r s o n a l is t  s ty le ,  th e  a c tiv e  
p a r t i c ip a t io n  o f a l l  members in  id e n t i fy in g  and an a ly sin g  the  more extreme 
I n t e g r a l i s t s  and C la s s ic i s t s .  In  common w ith  th e  I n te r p e r s o n e l l s t s , Foulkes 
and Anthony a llow  them selves some s e l f - d is c lo s u r e  to  th e  group; t h i s  th e y  
can a f fo rd , u n lik e  th e  I n t e g r a l i s t  e x tre m is ts , because t h e i r  main i n t e r e s t  
in  th e  tra n s fe re n c e  i s  t h a t  evidenced in  th e  r e la t io n s h ip s  among members 
r a th e r  th an  th a t  w ith  th e  le a d e r .
While th e y  advocate th a t  th e  le a d e r  should p re se n t as a " r e a l  person" 
(P a r lo f f ,  1968) to  a id  th e  group in  working th rough  i t s  c o n f l i c t s ,  th ey  
c o n sid e r th a t  a l e s s  r a th e r  th an  more p a ss iv e  r o le  in  r e l a t io n  to  th e  t o t a l  
in te r a c t io n  a c t i v i t y  o f th e  group i s  p re fe ra b le .
W hitaker and Lieberman (1964) a lso  l i e  on th e  f r in g e  o f th e  I n te r -  
p e r s o n a l i s t - I n te g r a l i s t  ca teg o ry  w ith  th e  a p p lic a t io n  o f t h e i r  f o c a l - c o n f l ic t  
model. This p ro v id es  a means o f d e sc r ib in g  group even ts in  term s of 
d is tu rb in g  and r e a c t iv e  m o tives, and subsequent group s o lu t io n s . They
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propose th e  need fo r  f l e x ib le  behaviour from th e  le a d e r ,  s im ila r  to  Yalom. 
His focus of in te rv e n tio n  may be on th e  in d iv id u a l ,  subgroup or t o t a l  
group, depending on th e  needs o f th e  group as assessed  by h is  a tte n d in g  to  
th e  e n t i r e  group p ro c e ss ,
Lieberman e t  a l  (1969) somewhat a p o lo g e t ic a l ly  d e sc r ib e s  th e  l e a d e r 's  
r o le  as t h a t  o f a s o c ia l  en g in ee r. They use t h i s  to  d e sc rib e  th e  s o r t  of 
in f lu e n c e s  and in te rv e n tio n s  th e  le a d e r  must use to  f o s te r  an in te rp e rs o n a l 
s e t t in g  which w il l  be conducive to  a p p ro p ria te  ex periences o f th e ra p e u tic  
v a lu e .
Advancing w ell in to  th e  I n t e g r a l i s t  ra n k s , E z r ie l  (1950) t r i e d  to  
gauge th e  group in te r a c t io n  in  term s o f th e  ’’unconscious common te n s io n ’’, or 
th e  underly ing  common problem (Stock and Lieberman, 1962) th a t  th e  group i s  
t r y in g  to  d ea l w ith  a t  any one tim e . He made use o f K le in ian  o b je c t 
r e l a t io n s  th e o ry  to  develop an approach o u tlin e d  by H ealth  and Bacal (1969) 
as fo llo w s: Each member of th e  group d e a ls  w ith  th e  ’’common group te n s io n ”
in  term s of h is  own d e fe n se s , so th a t  th e  o b je c t r e la t io n s  in  th e  group 
correspond  in  some way to  what i s  re q u ire d  o f th e  v a rio u s  unconscious o b je c t 
r e l a t io n s  of each member, in  r e la t io n  to  th e  common group te n s io n . This 
in v o lv es  th e  in d iv id u a ls ' unconscious a ttem p ts  to  m anipulate  o th e r members, 
in c lu d in g  th e  le a d e r ,  in to  ap p ro p ria te  r o le s .
E z r ie l  l im i t s  h is  in te r p r e ta t io n s  to  th e  here-and-now , assuming th a t  
th e  behav iour o f th e  p a t ie n t  in  any one se ss io n  i s  a way o f ex p ress in g  an 
unconscious need to  e s ta b l i s h  a p a r t i c u la r  r e la t io n s h ip  w ith  o th e rs  a t  th a t  
tim e , E z r ie l ,  l ik e  a l l  I n t e g r a l i s t s ,  focused  h is  a t te n t io n  on th e  group 
p ro c e ss , bu t d ire c te d  h is  in te rv e n tio n s  to  e i th e r  th e  group, or in d iv id u a ls .
Both E z r ie l  and W hitaker and Lieberman seem to  view th e  t h e r a p i s t 's  
r o le  as p r in c ip a l ly  one o f in flu en c in g  th e  p ro cesses  whereby re s o lu t io n s  o f 
th e  g ro u p 's  c o n f l ic t s  a re  f a c i l i t a t e d .  However, as th e  extreme o f th e  
I n t e g r a l i s t  i s  approached, i t  should be noted  th a t  th e  in te r p r e ta t io n s
o ffe re d  by th e  group le a d e r  become more le a d e r -c e n tre d , as w ith  th e  
C la s s ic i s t s ,
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Ezriel, along with Bion (1961), believes that the leader must attend 
closely to the group1s transference to him and that interpretations of an 
individual member’s transference must take second priority behind 
identifying shared group tension, from which group transference arises 
(Parloff, 1968).
The therapist’s role in all the interpersonal transactions among group 
members, and with himself, is considered crucial. The group attempts to 
establish the "required relationship" with the leader, in order not to get 
established with the desirable but threatening "avoided relationship" which, 
if not avoided, the group believes will lead to the third "calamitous 
relationship" (eg. rejection by leader for angry feelings). Ezriel attempts 
to interpret the group behaviour in terms of a delineation of these three 
relationships, and follows this by showing each group member his own 
individual way of dealing with the common tensions,
A further principle of the Integralists Ezriel and Bion is the 
restriction of all therapeutic intervention to interpretations. 
Non-interpretative remarks are avoided because, accoring to Health and Bacal 
(1969), they interfere with the maximum use of the group therapist as a 
projection screen, as Ezriel puts it (1957).
The extreme Integralist position is held by Bion.
Bion (1961) sees group psychotherapy as an endeavour to develop in a 
group the forces that lend to a smoothly running co-operative activity. He 
claims to achieve this goal by establishing one rule of procedure: That
there will be no rules of procedure and no agenda, thereby providing the 
group with the task of putting right his omissions as leader. Bion adds to 
this somewhat paradoxical approach:
"The psychiatrist should be suspicious if he feels that he is dealing 
with the problems that the patient or the group thinks he should deal with. 
This point is critical; if the psychiatrist can manage boldly to use the 
group instead of spending his time more or less unconsciously apologising
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f o r  i t s  p resen ce , he w i l l  f in d  th a t  th e  immediate d i f f i c u l t i e s  produced 
a re  more th an  n e u tra l is e d  by th e  advantages o f a p roper use of h is  medium"
(1961, p . 8 0 ).
Bioa (1961) p u ts  pa id  to  c u r re n t ly  accep ted  n o tio n s  o f th e r a p i s t -  
p rov ided  n ecessa ry  and s u f f ic ie n t  c o n d itio n s  fo r  c l i e n t  change, w ith  h is  
view  th a t  h is  n e u ro tic  group members are  people "whose c a p a c ity  fo r  
c o -o p e ra tio n  i s  s l ig h t"  (p . 52); who p e rce iv e  him as one who " lack s  warmth" 
(p. 84) and who r a r e ly  h ears  h is  views or f e e l in g s .  However, he claim s th a t  
he i s  "p robably  doing more ta lk in g  th an  anyone e ls e " (p .  161) w hile he i s  
on ly  suspec ted  o f , b u t n o t p e rce iv ed  to  be, le a d in g  th e  group. His 
unabashed re v e la t io n s  o f how and why he m an ipu la tes  h is  groups in to  a group 
le a rn in g  p o s i t io n  i s  b e s t r e f le c te d  in  h is  a s s e r t io n  th a t :
"One of th e  c h a r a c te r i s t i c s  demanded o f th e  le a d e r  o f th e  group, then  
i s  t h a t  he should e i th e r  be a m agician or behave l ik e  one ."  (p. 84)
C ontrary  to  common b e l i e f  (eg. P a r lo f f ,  1968), Bion does n o t conceive 
o f th e  group as some s o r t  o f m yth ica l e n t i ty ,  bu t d e f in e s  i t  as a s e t  o f 
fu n c tio n s  o f an agg regate  o f in d iv id u a ls .  He s t a t e s  (1961) th a t  th e  b e l i e f  
t h a t  a group mind e x i s t s ,  as something o th e r  than  a fu n c tio n  of a number of 
in d iv id u a ls ,  emerges as a symptom of r e g re s s io n , which may fo llo w  a th r e a t  
to  group members o f th e  lo s s  o f t h e i r  in d iv id u a l d is t in c t iv e n e s s .
B ion! s c e n tr a l  n o tio n  i s  t h a t  in  every  group, two groups are  p re se n t: 
The "work group" and th e  "b as ic  assum ption group". The work group i s  th a t  
a sp ec t of group fu n c tio n in g  which has to  do w ith  th e  r e a l  ta s k  of th e  group, 
which in  BioriTs group psychotherapy  i s  th e  s tudy  o f i t s  own behav iour.
The b a s ic  assum ption group behav iour r e f e r s  to  t h a t  which im p lie s  th e  
e x is ten c e  o f t a c i t  assum ptions made by th e  group members, o u ts id e  of t h e i r  
own aw areness. The s ta tem en t o f th e  b a s ic  assum ption by the  le a d e r  i s  
designed  to  give meaning to  th e  behaviour o f th e  group and to  e lu c id a te  
th e  excen t to  which i t  i s  n o t o p e ra tin g  as a work group (Rioch, 1972).
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There are three distinct emotional states of groups from -which one can 
deduce three basic assumptions. The first is the dependency group, which 
aims to have its members protected by the leader. Rioch (1972) states:
MIt (the group) assumes that this is why the group has met", 
and the basic assumption is that
"The leader can solve all difficulties* if he only will .... The 
leader is often tempted to fall into this role and to go along with the 
basic assumption of the group" (p. 22).
It is essential that the leader refuses to be maneouvred into 
attempting to fill this untenable role of the all-loving, all-powerful 
saviour of the group. If he does not refuse, his failure will result in 
his being abondoned by the group, who will search for a new omnipotent 
figure amongst its members.
The more the basic assumption dependency group is allowed to dominate 
over the work group the more the nature of the relationship of the members 
to the leader takes on the characteristics of a religious cult, and the work 
function will often thenbe felt as a challenge to a religion, according to 
Rio ch1s interpretation.
However, Bion (1961) does accept the group's expectation that he will 
act with authority as the leader, though not in the way the group expects, 
by always relating the contribution of the individual to the process of the 
group.
The second basic assumption group is that of fight-flight, where the 
group has met to preserve itself, and this can only be done by fighting or 
evasive action. Here the leader is required by the group to call for the 
necessary preservative action; he can do this by first affording the 
opportunity for flight or aggression and then identifying it. If he does 
not do this, Rioch believes he will be ignored.
In the therapy group, where group work can loosely be described as 
self-study, the leader will find that his attempts to promote this work will
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be obstructed by various methods of avoidance by the fight-flight group, 
which fall into the categories of either aggression and hostility or 
physical and intellectual escapism.
The third basic assumption group is that of pairing, where two members 
get together on behalf of the group to create the Saviour, much to the 
attentive eagerness of the rest of the group. A designated leader is not 
needed here, since the group await the production of a strong new leader as 
a result of the pairing. Bion sees this as characterised by an air of 
unfounded hope in the group, with possibly no other indication, and calls 
attention to what is happening in the group to stimulate this basic and 
erroneous assumption.
Neither the work nor basic assumption groups exist in pure or 
exclusive form for any special length of time. Bion sees the work group 
as being pervaded by the various basic assumption groups which usually have 
an inhibitory effect on the therapy work group, if not identified and 
revealed by the leader. These descriptions of the basic assumptions 
illustrate an important aspect of Bion’s group approach; it is leader- 
centred, since the basic assumption states are oriented around the issue of 
leadership. Yalom (1970) suggests that this characteristic of Bionic 
groups is possibly iatrogenic, due to the military nature of the arena in 
which Bion gained much of his vast experience in groups.
Yalom decided that Bion’ s ultimate goal was to help his patients 
achieve the ability to become effective members of a work group. All of his 
interpretations were of mass group processes and were made immediately upon 
the therapist’s recognition of the group situation. He appeared to hope that 
by repeatedly confronting the group with its basic assumption behaviour, the 
patients would gradually learn more realistic and adaptative methods of 
group functioning. Parloff (1968) claimed that Bion also assumed that, by 
always interpreting the group process to the entire group, the effects would
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be w idespread and e x te n s iv e , s in ce  each member would f in d  a l l  th e  
in te r p r e ta t io n s  re le v a n t to  some deg ree .
Although Bion’ s fo rm u la tio n s  a re  bo th  in n o v a tiv e  and fa r- re a c h in g  
in  t h e i r  a p p lic a tio n  to  p re d ic tin g  and ex p la in in g  group behav iou r, t h e i r  
use in. f a c i l i t a t i n g  p e r s o n a l i ty  and behaviour change in  groups of psycho­
n e u ro tic  p a t ie n ts  i s  n o t a l to g e th e r  c le a r .  His concern w ith  p rov id ing  
evidence f o r  th e  e f f ic a c y  o f app ly ing  h is  p r in c ip le s  to  th e  psychotherapy 
group, i s  f a r  outweighed by th a t  fo r  p ro v id in g  a comprehensive workable 
th e o ry  fo r  group behav iour as such, a p p a ren tly  i r r e s p e c t iv e  o f whether i t s  
e lu c id a tio n  to  th e  group members w il l  h e lp  them a l t e r  t h e i r  behaviour to  
more a d a p ta tiv e  p a t te rn s  in  th e  fu tu r e .
His m ajor c o n tr ib u tio n  to  group psychotherapy probab ly  l i e s  in  h is  
dem onstrating  th a t  a le a d e r  who uses on ly  ” here-and-now ” in fo rm atio n  to  
focus on group fo rc e s  which d e riv e  from th e  unconscious of th e  in d iv id u a l 
members, and who r e s t r i c t s  h is  in te rv e n tio n s  to  c l a r i f i c a t i o n  o f th e s e , w i l l  
f a c i l i t a t e  th e  group in  d ea lin g  w ith  i t s  ’’work" of s e lf - s tu d y  in  a more 
e f f i c i e n t  manner.
The I n te g r a l i s t  Approach: Summary
In e n te r in g  th e  I n t e g r a l i s t  c a teg o ry  from th e  I h te rp e r s o n a l is t  f r in g e ,  
th e  frequency  o f focus on in tra p sy c h ic  and dyadic in te rp e rs o n a l  p ro cesses  
dw indles; th e  emphasis o f th e  group as a system  c o n s t i tu t in g  th e  sum of a 
s e t  of in tra p sy c h ic  p ro c e sses  in te r a c t in g  to g e th e r  develops.
The I n t e g r a l i s t s  s t r e s s  t h a t  t h i s  emphasis i s  n o t a t  th e  expense o f a 
c o n s id e ra tio n  of th e  in d iv id u a l  member’ s in tra p sy c h ic  p ro cesses ; however, 
th e  work o f th e  group as an e n t i t y  becomes p ro g re s s iv e ly  more im portan t to  
th e  le a d e r ,  in  p roceed ing  along th e  I n t e g r a l i s t  s e c tio n  o f the  dim ension of 
group focus*
In approaching th e  h ig h  p o in t o f th e  dim ension, a sense o f the  
p sy ch o an a ly tic  wheel tu rn in g  i t s  f u l l  c i r c l e  emerges.
40
The proportion of purely interpretative leader interventions increases 
to the point where no other kind is used; in complement, the level of 
leader self-disclosure declines to near zero, in an effort to maximise 
(group) transference distortions, which along with group resistances become 
the primary subject of analysis, Associated with this trend, the symbolic 
importance of the leader to the group becomes progressively more important. 
The importance of affective experiencing by the members is progressively 
regarded as less important, and the emphasis on cognitive input increases. 
These features are held in common by both the Classicist and Integralist 
approaches.
The role of the leader as a behaviour model decreases as the 
Integralist leader becomes less concerned with what the members say and do, 
more concerned with why they do it.
Specific group phenomena are singled out as especially desirable: their
presence or absence become prime objects for analysis, and as such all 
phenomena can be a source of learning for members.
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CHAPTER 5
OTHER APPROACHES TO GROUP PSYCHOTHERAPY 
The Experientialists
It is convenient to include most of the group psychotherapy approaches 
■which do not belong in the psychoanalytic categories into one second major 
school. This can be called the Experiential School, in which exponents of 
the Client- or Group-centred, Existential and Gestalt philosophies belong, 
in addition to several less significant groups.
The behavioural dimension along which the experientialists can be 
outlined in some degree of logical sequence is that of the level of 
directiveness that the leader exercises over the behaviour of his group.
At the higher end of this dimension lie the Gestaltists, typified by the 
late Peris, who structure and control the progress of their groups carefully. 
At the lower end, the group-centred exponent attempts to shadow the 
behaviour of the group with his own behaviour, and in effect "give the group 
its head", within relatively broad limits,
Unfortunately, it is impracticable to continue this behavioural outline 
along the dimension of intervention focus, as used for the psychoanalysts.
The experientialists focus the majority of their interventions on individual 
members; the use of group focus is limited and does not vary among the 
various orientations systematically. Nor at this stage does there seem to 
be any other useful common dimension along which both the psychoanalysts and 
the experientialists can be considered in any logical sequence.
Before launching into the behavioural outline, it is worth reviewing 
some of the basic notions which the experientialists hold in common in their 
approaches to psychotherapy group leadership.
Commonalities among the Experiential Approaches
The experientialist is primarily interested in the actual behaviour 
and feelings of the group members as they arise in each session - the
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ex p erien ces  in  and o f th e  "here and now". The emphasis i s  on th e  conscious 
aw areness o f th e se  ex p erien ces , and in  broadening t h i s  aw areness.
In s ig h t in  th e  p sy ch o an a ly tic  sense i s  no t regarded  as an e s s e n t ia l  
change-agent in  th e  th e ra p e u tic  p ro cess  o f th e  e x p e r ie n t ia l  group; 
tra n s fe re n c e  a t t i tu d e s  are  n o t r e le v a n t  as such; t h e i r  a f fe c t iv e  co n ten t i s  
reg ard ed  as th e  im portan t p o te n t ia l  source o f change, as w ith  th a t  o f o th e r 
a t t i t u d e s .
The e x p e r ie n ta l i s t  approaches a re  shaped la r g e ly  by a n o tio n  o f th e  
in d iv id u a l1s s ta t e  of incongruence, as a prim e source o f p sy ch o lo g ica l 
d isco m fo rt. T heir working assum ptions seem to  be w ell summed up by Hobbs 
(1951):
th e  d isc re p a n c ie s  in  th e  p e rc e p tio n  o f s e l f ,  which a re  th e  source of 
th e  d iscom fort th a t  b rin g s  a person  to  th e ra p y , a re  p ro d u c ts  la rg e ly  o f th e  
ex p erien ces  th e  in d iv id u a l has had w ith  a r e l a t i v e l y  few persons who have 
been im portan t in  h is  l i f e . "  (p . 289)
The e x p e r ie n t i a l i s t s  aim a t  e f f e c t in g  a s e lf -p e rp e tu a tin g  p ro cess  of 
changingness in  t h e i r  c l i e n t s ’ s e l f  concep ts and behav iour, as Rogers (1954) 
p u t i t .  In  so doing, th e y  share  s im ila r  g o a ls .
Colin (1972) sees th e  e x p e r i e n t i a l i s t s ’ goal as h e lp in g  th e  members 
ga in  ’’courage to  be” (p, 155), w ith  th e  way as th e  g o a l. And th e  "way" i s  
to  achieve a s ta t e  of d i r e c t  communication o f f e e l in g s  between th e  le a d e r  
and th e  members, which in  a d d itio n  prom otes a sense of a u th e n t ic i ty  in  th e  
group.
P e r is  demands th a t  th e  group member le a rn s  to  know th e  "now” o f h is  
ex p erien c in g  (Cohn, 1972).
Hora (1968) sees th e  goa l o f th e  e x i s t e n t i a l  le a d e r  as one o f prom oting 
th e  "d isco v ery  o f th e  a u th e n tic  in d iv id u a l"  in  and by each member. The 
change involved  i s  c h a ra c te r is e d  by a t r u th f u ln e s s  o f ex p ress io n  o f m utual 
re g a rd , re s p e c t fo r  th e  freedom and i n t e g r i t y  o f a l l  th e  group members, and 
an in c re a se  in  th e  p e rc e p t iv i ty  and c r e a t iv i t y  o f each member’ s th in k in g .
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Gendlin and Beebe (i960) see th e  e x p e r ie n t ia l  le a d e r ’s goa l as one of 
f a c i l i t a t i n g  a p ro cess  -within each group member, which i s  v a r io u s ly  c a lle d  
"seek ing  to  overcome a l ie n a t io n " ,  becoming "more r e a l  and g en u in e ..*  more in  
th e  world" (p. 190-92).
The g ro u p -cen tred  le a d e r  ty p ic a l ly  s t a t e s  h is  main goal as one of 
h e lp in g  th e  group member move toward an openness o r r e c e p t iv i ty  to  h is  
e x p e rien c in g , to  p o s i t iv e  acceptance o f h im se lf and toward a more f lu id ,  
s e l f - t r u s t i n g  behav iou r.
These g oa ls  a re  c le a r ly  v e ry  s im ila r  in  t h e i r  emphasis and p ro c e ss .
In  t h e i r  p u r s u i t ,  th e  e x p e r ie n t i a l i s t s  ty p ic a l ly  avoid p ro v id ing  a com plicated  
s e t  o f c o n s tru c ts  to  d e sc rib e  or ex p la in  p e r s o n a li ty  d if fe re n c e s  and 
b ehav iou r. In s te a d , th e y  prov ide a s e t  o f te rm s, a way o f r e l a t in g ,  w ith  
which to  f a c i l i t a t e  s e l f  e x p lo ra tio n  and re le v a n t  in te rp e rs o n a l  communication 
w ith in  th e  group. This i s  in  marked c o n tra s t  to  many o f th e  p sy ch o an a ly tic  
approaches.
A la c k  of c le a r  d i f f e r e n t i a t io n  in  tech n iq u e  e x is t s  among a la rg e  
number o f th e  group e x p e r i e n t i a l i s t s ;  a t  th e  r i s k  o f a ttem p tin g  to  cover too  
wide a range o f tech n iq u e  in  too  b r i e f  a tim e , t h i s  ch ap te r p rov ides a 
broad o u tlin e  o f te ch n iq u e , by fo cu ss in g  on extrem es, w ithou t t ry in g  to  " f i l l  
th e  gaps" . The documenting o f e x p e r ie n t ia l  b eh av io u ra l techn ique  i s  no t 
s u f f i c i e n t ly  thorough to  allow  more th an  t h i s .
The Range o f E x p e r ie n t ia l i s t  Technique 
The G e s ta l t i s t  Approach
As e x p e r i e n t i a l i s t s ,  th e  G e s ta lt  psychotherapy  group le a d e r  ty p ic a l ly  
employs a h igh  degree o f d ire c t iv e n e s s  in  h is  le a d e rs h ip .
Cohn (1972) r e p o r ts  th e  l a t e  F red e rick  P e r i s ’ in n o v a tio n  to  group 
psychotherapy as an approach which i s  p u re ly  in d iv id u a l- fo c u se d , where f r e e  
group in te r a c t io n  i s  "alm ost taboo" (p. 157). The in d iv id u a l member works 
w ith th e  le a d e r ,  in  sea rch in g  fo r  h is  "now" o f e x p e rien c in g . The le a d e r
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plays a passive role in the selection of an individual member, beyond 
simply announcing himself "ready to work" for anyone who may be interested. 
The leader then sets up an intense encounter with his volunteer, while the 
rest of the group observe.
Peris and his followers attend to the discrepancies found in the 
complete response of the patient, who may be exhorted to indulge in role- 
playing, dialogue between various facets of his personality, or to act out 
the details of a significant event or a dream. Peris values the re­
experiencing and exploration of the significance of his member!s dreams.
The leader plays an active directing role in facilitating the member}s 
encounter with himself, through his encounter with the leader. He forbids 
"ifs", "buts" and "can'ts", and insists that the members replace these with 
more honest expressions of their desires and motivations.
Peris drives towards his notions of "avoidance" and "unfinished 
business". He extracts the essence of his client1s conflicts and by 
revealing them, projects him into an "impasse", which he insists that the 
client experiences fully.
While conducting this encounter, Peris has the rest of the group 
remain silent, until he brings them in with skilful choreography to forecast, 
highlight or consolidate the working member's experience.
This very brief outline provides the high point in directiveness in the 
range of techniques the experientialist might approach the leadership of his 
group.
The Existentialist Approach
The Existentialists provide a wide range of approaches to group 
leadership, with varying emphasis on the goals outlined earlier in this 
chapter. It should be noted here that some of the psychoanalysts considered 
previously also affiliate themselves with the existentialist school e.g. 
Mullan and Rosenbaum. Similarly, therapists primarily identified with the
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e x i s t e n t i a l i s t  school have secondary p sy ch o an a ly tic  a f f i l i a t i o n s  e .g . Hora 
(1968). The d iv is io n  of exponents in to  v a rio u s  c a te g o r ie s  i s  used here 
sim ply to  f a c i l i t a t e  o u tlin e  and com parison o f group th e r a p is t  tech n iq u e , 
r a th e r  th an  to  o f f e r  a r e l ig io u s  p ig eo n -h o lin g  o f techn ique  in to  s p e c if ic  
schoo ls o f th o u g h t.
The e x i s t e n t i a l  approaches l i e  somewhere between th e  G e s ta l t i s t  and 
g ro u p -cen tred  approaches, along th e  dim ension o f d ire c t iv e n e s s .  Because i t  
i s  such a broad ca teg o ry , i t  i s  p o in t le s s  to  be more s p e c i f ic .
Hora (1968) re g a rd s  th e  p rim ary  q u a l i f ic a t io n s  o f th e  e x i s t e n t i a l i s t  
psychotherapy group le a d e r  as h is  freedom from a r t i f i c i a l i t y ,  te c h n ic i ty  
and preconceived  dogma (in c lu d in g  e x is te n t ia l i s m  as a mere p h ilo so p h y ).
He must tran scen d  th e  need fo r  te ch n iq u e , to  f a c i l i t a t e  a genuine encounter 
to  occur between le a d e rs  and members.
To succeed in  t h i s ,  he should be f a m il ia r  w ith  most schoo ls of 
p sy ch o th erap eu tic  th o u g h t, and w ith  t h i s  knowledge rem ain independent o f 
any one frame o f re fe re n c e .
In h is  e f f o r t  to  rem ain f u l l y  re c e p tiv e  to  "the t r u t h  as i t  emerges 
w ith in  a c lim a te  o f love" (Hora, 1968, p . 142), i t  appears th a t  th e  le a d e r  
must prov ide c o n d itio n s  o f warmth and accep tance , w hile fo cusing  h is  
a t te n t io n  and c o n tr ib u tio n s  on th e  in d iv id u a l members. In  a d d itio n , th e  
e n t i r e  encounter always aims a t  d e a lin g  w ith  th e  "ab so lu te  p re sen t"  (p . 144). 
Hora b e lie v e s  t h a t  th e  panamount co n d itio n  th a t  th e  le a d e r  must prov ide 
and f a c i l i t a t e  i s  awareness o f th e  phenomena th a t  each member experiences 
from moment to  moment. He b e lie v e s  t h a t  t h i s  c o n d itio n  i s  v i t i a t e d  by 
s t r iv in g ,  in te n d in g , e v a lu a tin g , judging  or c a te g o r is in g .
C onsequently, th e  E x i s t e n t i a l i s t  avoids in te rv e n tio n s  o f th e se  types -  
in s te a d , he
"allow s what i s  to  be, so th a t  i t  can re v e a l  i t s e l f  in  th e  essence o f i t s  
be in g , and th en  proceeds to  e lu c id a te  what he understood" (Hora, 1968, p . 146) .
His fu n c tio n  in  th e  group i s  to  he lp  e lu c id a te  and c l a r i f y  th a t  which the
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members experience in their interactions, in order to aid in their self- 
discovery,
Mullan (1963) concurs with this, but in addition proposes that the 
leader must jettison his status as leader, prevent ritualisation and at the 
same time inhibit any group or individual behaviour which is goal-directed. 
If he does not succeed here, the immediate experiencing of each group member 
will .be inhibited.
Meigniez (1966) sees the role of the group psychotherapist as one of 
technician or monitor, whose task is to help the group accept the 
recognition of its own existential reality. He should reveal himself with 
all the affective content awakened in him by his situation as monitor of 
the group at any given moment,
Meigniez1 approach contrasts with Hora’s ideals by lending more 
structure: the monitor must interpret, in terms of concrete situations of 
the group, the significance of the group’s non-observance of Meigniez1 one 
rule, or "anti-rule". This states that all members must verbalise 
exclusively their perceptions and feelings relative to the group situation 
as they arise.
The monitor’s contributions, while usually of a self-disclosive nature, 
may be group focused, and aimed at tying in his own feelings and perceptions 
with the group situation as a whole, to clarify the total situation in the 
light of his own feelings. This in turn is aimed at facilitating a profound 
level of communication among members.
While the Existentialists use self-disclosure of feelings and attitudes 
frequently, these will always relate to the experience of the group members 
at the moment. The selective nature of the leader’s contributions has been 
captured in Cohn’s (1972) term for his behaviour as being that of "selective 
authenticity".
Holt (1966) regards the existential group therapist as one who 
contributes by being himself as fully as he can, relating emotionally,
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r a t i o n a l ly  and n o n v erb a lly  in  th e  f u l l  range o f h is  ex p re ss io n . This i s  
n o t to  say th a t  he i s  to  burden th e  group w ith  th e  co n ten t o f h is  own 
fa n ta s y  l i f e ,  bu t in  th e  manner o f Hora and M eigniez, r e l a t e  h is  d is c lo su re s  
to  th e  co n tex t o f th e  group very  c lo s e ly . Holt s t ip u la te s  th a t  th e  le a d e r  
does n o t:
" . . . .  fu n c tio n  as a withdrawn, b la n k -fa c ed , suppressed  th e r a p is t  who 
r a t io n a l i s e s  h is  detached and a l ie n a te d  behav iour and th e  conscious 
supp ress io n  of h is  though ts  and emotions as b e n e f ic ia l  f o r  th e  group 
members fo r  th e  supposedly th e ra p e u tic  m otives o f m o tiv a tin g  t h e i r  
a n x ie t ie s  and h o s t i l i t i e s "  (1966, p . 617).
He was presum ably moved to  t h i s  n eg a tiv e  d e s c r ip t io n  by th e  tech n iq u es  
o f some of h is  C la s s ic is t  o r I n t e g r a l i s t  co lle ag u e s .
Holt proposes t h a t  th e  le a d e r  must become a c t iv e ly  engaged in  
encoun ters  w ith h is  group members, w ith  ro le -p la y in g  and pantomime enactm ent 
i f  n ece ssa ry . His behaviour i s  aimed a t  m o b ilis in g  in to  consciousness th e  
fo rg o tte n  fa n ta s ie s  o f th e  group members, which a re  re sp o n s ib le  fo r  t h e i r  
f a l s e  "se lf- im ag es"  and images o f th e  w orld. He models behaviour which 
w i l l  he lp  members become aware t h a t  th e y  a re  no t " trapped  in  c e r ta in  
a t t i tu d e s  in  which th e y  saw them selves in  th e  p a s t"  (1966, p .6 l2 ) .  This 
seems e q u iv a len t to  h e lp in g  them le a r n  a new p e rsp e c tiv e  o r frame of 
re fe re n c e  from which to  view them selves and t h e i r  behaviour in  th e  co n tex t 
o f th e  world around them.
From a b eh av io u ra l p o in t of view , t h i s  o u tl in e  i s  p o o rly  la c k in g .
There i s  no attem pt to  p lace  th e  E x i s t e n t i a l i s t s  in  any rank  o rd erin g  along 
th e  dim ension. While g e n e ra l in fo rm atio n  r e l a t in g  to  th e  broad b eh av io u ra l 
approaches c o n s is te n t  w ith  e x i s t e n t i a l  id e a l s  i s  a v a i la b le ,  th e  l i t t l e  
s p e c if ic  in fo rm atio n  th a t  e x i s t s ,  e .g . Hora (1968), dem onstrates q u ite  a 
gap between th e  id e a ls  and a c tu a l  p r a c t ic e  of th e  E x i s t e n t i a l i s t s .  This i s  
p a r t i c u la r ly  n o tic e a b le  where th e  exponent a f f i l i a t e s  h im se lf w ith  bo th  th e  
e x i s t e n t i a l  ph ilosophy  and an o th er school o f th o u g h t, e .g .  Mullan and 
Rosenbaum (1962).
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I t  i s  l e f t  la rg e ly  to  th e  g ro u p -cen tred  le a d e rs  to  p rov ide  s p e c if ic  
b eh av io u ra l o u tl in e s  o f t h e i r  approach.
The Group-Centred Approach
As th e  group psychotherapy c o u n te rp a r t to  th e  c l ie n t- c e n tr e d  approach 
in  in d iv id u a l th e rap y , th e  b eh av io u ra l approach o f th e  g ro u p -cen tred  le a d e r  
i s  l i t t l e  d i f f e r e n t ia te d  from th a t  o f th e  c l ie n t - c e n tr e d  th e r a p i s t .  In  t h i s  
la c k  o f d i f f e r e n t ia t io n ,  th e  g ro u p -cen tred  le a d e rs  hold  a p o s it io n  in  th e  
e x p e r ie n t ia l  school d i r e c t ly  p a r a l l e l  to  th a t  o f th e  C la s s ic is t s  in  th e  
p sy ch o an a ly tic  schoo l. But here  th e  p a r a l l e l s  cease .
Gordon (1951) l a id  th e  groundwork fo r  d e sc r ib in g  th e  g roup -cen tred  
l e a d e r ’ s behaviour w ith h is  e x p o s itio n  o f th e  g o a ls , v a lu es  and fu n c tio n s  
which he b e lie v e s  th e  le a d e r  should adhere to  in  th e  group s e t t in g .  The 
main d if fe re n c e  between h is  approach to  th e  group and in d iv id u a l s e t t in g s  
emerged in  h is  need to  f a c i l i t a t e  th e  development o f th e  group -  to  promote 
i t s  ’’a c tu a l i s a t io n ” .
He co n cep tu a lised  group le a d e rsh ip  as a s e t  o f fu n c tio n s , which th e  
d e s ig n a ted  le a d e r  was i n i t i a l l y  o b lig ed  to  f u l f i l .  However, h is  o v e rrid in g  
fu n c tio n  was to  pass th e  s k i l l s  invo lved  in  f u l f i l l i n g  th e se  on to  th e  
group members. The group was a c tu a lis e d  when i t  had f u l l y  taken  th e se  over, 
and had, in  e f f e c t ,  undertaken  f u l l  s e l f - r e s p o n s ib i l i ty .
Gordon s p e c if ie d  th a t  th e  su c c e ss fu l le a d e r  would p rov ide  and 
communicate warm acceptance and u n d e rs tan d in g , v ia  v e rb a l, f a c ia l  and 
g e s tu r a l  cues. He would b e lie v e  in  th e  worth o f each member as an 
in d iv id u a l  in  h is  own r i g h t ,  and communicate t h i s  re sp e c t f u l l y .  These of 
course  a re  a lso  th e  b a s ic  in g re d ie n ts  in  th e  su c c e ss fu l in d iv id u a l th e rap y  
r e la t io n s h ip .
The group s e t t in g  demands th a t  th e  le a d e r  prom otes th e  f u l l  o p p o rtu n ity  
f o r  each member to  p a r t i c ip a te ,  f r e e  th e  b a r r i e r s  in  communication between 
a l l  members o f th e  group and m a in ta in  a n o n -th rea te n in g  p sy ch o lo g ica l 
c lim a te  th ro u g h o u t. To achieve t h i s ,  Gordon’ s le a d e r  must rem ain c lo se ly
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and fully attentive to each member’s contributions, always remain alert to 
their hidden or intended meanings, and perform a linking function between 
them.
Gordon asserts that if the leader succeeds in conveying these attitudes 
and capacities to the group through his overt behaviour, the members will 
gradually replicate this behaviour themselves. He in other words proposes 
that the leader fulfils his major function by providing a model or ideal 
way of behaving in the group. Despite the large amount of research generated 
by client-centred thinking since Gordon, relatively few additional practical 
guidelines have emerged.
For instance, Rogers’ et al (1967) Process Theory encompasses Gordon’s 
notions in rephrased form. It predicts that if the client-counsellor 
relationship is characterised by acceptance, genuine personal response and 
accurate understanding, then the client will move toward an openness to his 
own experiencing and more positive acceptance of himself.
It is usual to equate these relationship characteristics with the 
conditions that the therapist must provide, which when operationally 
developed, form Truax and Carlshuff’s (1967) "therapeutic triad", of 
accurate empathy, non-possessive warmth and genuineness.
The main advance since Gordon has been in making explicit the 
importance of the genuine or congruent response of the counsellor. Gordon 
assumed but did not stress its importance as such.
Rogers (1969) phrased it another way when he stated that the most 
important ingredient in creating a therapeutic atmosphere is that the 
therapist is, and is perceived to be "real": he must be himself, and what
he "deeply is" in the therapy situation. This aspiration of Rogers seems to 
be identical to the basic goal of the Existentialists.
The plethora of research which began with and followed Truax’s (1961) 
definitive study on the therapeutic conditions that a leader must offer his 
group to optimise therapeutic outcome has well supported the Process Theory,
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which was developed from i t .  The co n d itio n s  o f warmth, empathy and 
congruence or genuineness have a l l  been shown to  p la y  s ig n if ic a n t  r o le s  in  
th e  p o s i t iv e  outcome o f group th e ra p y . O ther c o n d itio n s , such as 
co n c re ten ess  o f d is c u ss io n  m a te r ia l ,  have a lso  been dem onstrated to  c o r r e la te  
w ith  p o s i t iv e  outcome, b u t w ith  l e s s  s u b s ta n t ia l  su p p o rt.
The problem here  i s  th a t  c o n d itio n s  prov ided  by a le a d e r  a re  no t 
e q u iv a le n t to  le a d e r  b eh av io u r. In f a c t ,  th e ra p e u tic  co n d itio n s  as such 
a re  n o t th e  p ro ducts  o f any one s e t  o f s p e c if ic  beh av io u rs . They are  th e  
p ro d u c t o f th e  l e a d e r 's  a t t i tu d e s  (Rogers, 1951* 1957) and h is  s k i l l s  (Truax 
and M itc h e ll 1971). The r e la t io n s h ip  between a l e a d e r 's  behaviour and th e  
c o n d itio n s  he p ro v ides i s  ex trem ely  complex: one b eh av io u ra l item , fo r
example an in d iv id u a l ly  focused  exclam atory  in te rv e n tio n  from th e  le a d e r ,  
may r a d ic a l ly  c o n tr ib u te  to  o r d e t r a c t  from a l l  th re e  c o n d itio n s  o f warmth, 
empathy and genu ineness. Every item  of le a d e r  behav iour a f f e c t s  th e  le v e l  
o f c o n d itio n s  in  th e  r e la t io n s h ip  th a t  develops between a le a d e r  and h is  
members.
I t  i s  t h i s  complex and u n p re d ic tab le  r e la t io n s h ip  between le a d e r  
behav iour and co n d itio n s  which i s  re sp o n s ib le  fo r  th e  d e a r th  of a c tu a l 
b e h av io u ra l d e s c r ip t io n s  r e l a t in g  to  e f f e c t iv e  group le a d e rs h ip . The 
b e h av io u ra l in p u t from a le a d e r  n ecessa ry  to  c re a te  th e  re q u ire d  c o n d itio n s  
i s  a fu n c tio n  p r im a r i ly  o f h is  p e r s o n a l i ty ,  secondly  o f th e  group c o n tex t.
P ro v id in g  th e  R eq u is ite  C onditions
The fo llow ing  d ed u ctio n s  o f f e r  a broad b eh av io u ra l o u tl in e  fo r  th e  
g ro u p -cen tred  approach.
The co n d itio n  o f empathy i s  promoted by th e  in d iv id u a l ly  focused 
in te rv e n tio n  which comes in  response  to ,  and i s  a d i r e c t  fu n c tio n  o f, th e  
c l i e n t 's  im m ediately p rev io u s  communication. I t  c o n tr ib u te s  to  a c lim ate  
which a id s  th e  c l i e n t  in  exp erien c in g  and d is c lo s in g  th e  f e e l in g s  behind 
h is  r e la te d  message, when th e  message has h in te d  a t ,  b u t no t f u l l y  re v e a le d ,
th e  em otional s t a t e  o f th e  c l i e n t
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The leader must involve himself intensely and intimately with the 
client (Truax and Carkhuff, 1967) to attain a high level of empathy. In 
so doing, he extracts and focuses on material in a warm, non judgmental manner, 
to provide the second condition of the triad. Warmth is communicated in 
both the verbal context and manner of the leader’s responses, and in his 
facial expressions. The style with which this is done is peculiar to each 
therapist, as demonstrated by Shapiro’s (1966) work, where the level of 
verbal warmth was found to be a poor predictor for facially communicated 
warmth.
Truax and Mjtchell (1971) suggest that providing non-possessive warmth 
involves outgoing positive action from the leader in response to the members’ 
behaviour and needs. It must be free of controlling or judgmental elements, 
and be derived directly from the leader’s concern and caring for the client. 
The essence of the condition of warmth is the caring which can be perceived 
by the client.
It is deduced from Rogers and Truax (1967) that to provide the condition 
of genuineness or congruence in a relatioiiship with his group member, the 
leader must verbally disclose those feelings, which if left undisclosed, 
would result in members perceiving his behaviour as incompatible with his 
declared state of mind. It also requires the simultaneous nonverbal 
expression of the feelings message consistent with the verbal message. 
Dickenson (1967) sees the primary cue of congruence as the "how" of 
inflection, speed and facial expression which accompanies a verbal response. 
By definition, this behaviour cannot be stylised or stereotyped: it is a
function of each leader’s personality.
In the group situation, it is predictable that the level of genuineness 
is of greatest significance. The behavioural cues relating to this condition 
are under continuous scrutiny and assessment by all of the group. The cues 
relating to empathy and warmth are probably under less constant scrutiny, 
since for any one intervention only the individual to whom it is focused will 
feel these attitudes most keenly.
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Dickenson (196?) advocates th e  use o f th e  group in te r a c t io n  to  achieve 
h is  g ro u p -cen tred  aim s, by rem aining aware o f th e  e x te n t to  which "group 
fe e lin g "  can b u ild  up and have an im pact on th e  in d iv id u a l s tro n g e r th an  
th a t  o f th e  th e r a p is t  a lone . Hobbs (1951) ag rees w ith  t h i s  approach.
However, th e  use o f th e  group fo r  such purposes i s  very  secondary to  th e  
e stab lish m en t o f a s e t  of dyadic r e la t io n s h ip s  w ith in  and among th e  group,
As w ith  th e  e x i s t e n t i a l  approach, th e  use o f th e  group in  any fa sh io n  i s  
a n ta g o n is tic  to  th e  p ro v is io n  of th e  goa l c o n d itio n s .
Dickenson g iv es  a ra re  b eh av io u ra l account o f th e  p ro v is io n  o f th e  
th e ra p e u tic  co n d itio n s  in  a group s e t t in g .  He l ik e n s  th e  g roup -cen tred
th e r a p is t  to  an em otional computer and a "bloodhound.........  in  p u rs u it  o f the
genuine" (1967, p . 351). He c o n tin u a lly  v e rb a lly  re fo rm u la te s  hypotheses 
about th e  genuine and deep ly  f e l t  bu t denied  fe e l in g s  o f th e  c l i e n t ,  u sing  
a l l  th e  v e rb a l and nonverbal cues a v a ila b le  to  him as d a ta . He t r a n s la t e s  
h is  understand ing  and accep tance , which d e riv e  from h is  f in e ly  honed 
hypotheses in to  th e  f a c i l i t a t i v e  a c tio n  o f c la r i fy in g  problems as th e y  a r i s e ,  
and of subsequen tly  inducing  deeper s e l f - e x p lo ra t io n  by th e  c l i e n t  as 
feedback i s  exchanged. The th e r a p is t  a llow s each c l i e n t  to  move along a t  
h i s  own pace, and demands a minimum c o g n itiv e  e f f o r t  from him, in  th e  b e l i e f  
t h a t  such e f f o r t  can b lu r  th e  experience  o f h is  f e e l in g s .
The C lien t-C en tred  Leader Behaviour and His Use o f th e  C onditions
I t  should be emphasised th a t  th e  p ro v is io n  o f th e  th re e  core c o n d itio n s  
i s  no t in  i t s e l f  enough to  induce c o n s tru c tiv e  p e r s o n a l i ty  or behaviour 
change in  a group o f p eo p le . Such co n d itio n s  a re  no t uncommon in  many 
d i f f e r e n t  k inds o f s o c ia l  g roups, who may meet p o s s ib ly  because th o se  very  
co n d itio n s  a re  c h a r a c te r i s t i c  of t h e i r  p rev io u s  m eetings. Presumably th e  
members o f such groups do n o t undergo c o n s ta n t p e r s o n a l i ty  change tow ards 
some id e a l ,  sim ply by v i r t u e  o f th e  " th e ra p e u tic "  c o n d itio n s  which abound.
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A study  o f Shapiro and Yoog (1969) found th a t  th e re  was a c o r re la t io n  
between c o lle g e  g i r l s 1 grades and t h e i r  room m ates1 le v e ls  o f un d ers tan d in g , 
warmth and genu ineness. This and o th e r s tu d ie s  ( in  Truax and M itc h e ll,
1971) suggest t h a t  w hile h igh  le v e l s  of such co n d itio n s  a re  d o u b tle ss  
conducive to  good m ental h e a l th ,  th ey  a re  by no means th e  ex c lu s iv e  p ro p e rty  
o f psychotherapy  r e la t io n s h ip s .
The upshot of th e se  o b serv a tio n s  i s  t h a t  th e  le a d e r  must p rovide an 
a d d i t io n a l  b eh av io u ra l elem ent w ith  which to  promote member change.
I t  has been t e n ta t iv e l y  th e o r is e d  by Truax (1966) and Truax and 
M itc h e ll (1971) t h a t  th e  th re e  core co n d itio n s  and t h e i r  a sso c ia te d  
in te rp e r s o n a l  s k i l l s  have in d ir e c t  e f f e c t s  upon p a t ie n t  change in  fo u r a re a s :
( i )  They serve  to  r e in fo rc e  p o s i t iv e  a sp e c ts  o f th e  p a t ie n t  s e lf -c o n c e p t, 
m odifying th e  e x is t in g  s e lf -c o n c e p ts  and th e re b y  le ad in g  to  changes 
in  th e  p a t i e n t ! s own se lf - re in fo rc e m e n t system;
( i i )  They serve to  re in fo rc e  s e lf - e x p lo ra to ry  behaviour and th e reb y  
e l i c i t  s e lf -c o n c e p ts  and a n x ie ty -la d en  m a te r ia l  th a t  can be then  
m odified  by s e le c t iv e  re in fo rcem en t;
( i i i )  They serve to  e x tin g u ish  a n x ie ty  o r f e a r  responses a sso c ia te d  w ith  
s p e c if ic  cu es , bo th  th o se  e l i c i t e d  by th e  r e la t io n s h ip  w ith  th e  
th e r a p i s t  and th o se  e l i c i t e d  by s e lf - e x p lo ra t io n ;
(iv ) They serve t o  r e in fo rc e  human r e la t in g  and in te r a c t in g ,  and serve to  
e x tin g u ish  f e a r  or avoidance resp o n ses  a sso c ia te d  w ith  human r e la t in g .  
In  o th e r words, th e  g roup -cen tred  le a d e r  behav iours which h e a v ily
c o n tr ib u te  to  th e  th re e -c o re  co n d itio n s  a re  co n cep tu a lised  as r e in fo r c e r s  
o f v a r io u s  member responses and beh av io u rs . This n o tio n  p la ce s  l im i t s  on 
th e  l e a d e r ’ s behav iour i f  i t  i s  to  be e f f e c t iv e ,  n o t only  w ith  re sp e c t to  
i t s  b a s ic  co n ten t and c o n sis te n cy , but a lso  to  i t s  s e le c t iv e  p ro v is io n  and 
tem poral connec tion  w ith  member behav iour, and i t s  in h e re n t p o s i t iv e  
rew arding  q u a l i t i e s  to  members.
54.
Rogers (1957) would eschew this set of limits, since he argues that 
the conditions are attitudinal in nature and to be effective they must be 
offered in a non-selective fashion to the patient. He specified that they 
are not to be contingent upon the patient1s in-therapy verbalisation or 
behaviours in any preprogrammed way.
This difference highlights a minor gulf between the theory and practice 
of group-centred psychotherapy. First, it is reasonable to theorise about 
the group leader !s attitudes towards his members in terms of warmth, 
understanding, congruence and other conditions. But to subject these to 
research requires that those behaviours in the total constellation of leader 
behaviour which correspond to them must be identified. Second, it is 
impossible for the leader not to be selective in his behaviour, if not his 
attitudes, in the group situation since his focus is usually individual 
rather than group-directed. He must first select the individual to whom he 
focuses his condition-providing behaviour then select a response to respond 
to, or not respond to, and so on.
The Experiential Approach: Summary
The experientialists vary among themselves in their use of directiveness 
- the proportion of interventions used to create structure and limits and to 
directly influence the group process.
The use of self-disclosive interventions which reveal the leader’s 
personal resources or "self" to the group appears to increase as his 
predilection for directiveness decreases.
The use of individual and group focused interventions does not vary 
consistently along the directiveness dimension, although at the high end, 
group focus is probably rarest.
As directiveness decreases, the intention of passing over the function 
of leadership to the group increases; this is facilitated by consistently 
behaving in a 'model1 way, which when emulated by group members will promote 
the therapeutic process.
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The use of empathic interventions is increasingly favoured as 
directiveness decreases; similarly, the prizing of -warm interventions, as 
therapeutic elements in themselves, appears to increase in the same way.
Genuine behaviour is probably the most highly and frequently prized 
behaviour of the experientialists, who are unconcerned with maximising 
transference distortions. Although it is openly emphasised most by the 
group-centred leaders, low on the directiveness dimension, it appears to be 
equally prized by all the experientialists in the guise of being "authentic”, 
"real” or "congruent".
While the dimension of overt directing behaviour is useful in this 
context, it is probably true that all the experientialists effect 
directiveness with a judicious combination of their variously favoured 
intervention types. Recent attention to the notion of making interventions 
contingent upon ’therapeutic1 behaviour emphasises the probability that the 
dimension is better considered one of overt (cf. covert) directiveness when
used in this context.
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CHAPTER 6
LEADER TECHNIQUE IN THE ENCOUNTER GROUP
A major goal of this study is to investigate how leader behaviour in the 
psychotherapy group compares with that in the encounter group. So far, it has 
been found that behaviour, particularly in terms of prevalent intervention 
types, varies very widely within the psychotherapy setting. It is reasonable 
to question whether encounter leader behaviour comfortably falls within this 
range, as it very often seems to in practice, or whether there are theoretical 
or idealogical reasons for why it should be fundamentally different in at 
least some dimensions, from behaviour of the psychotherapy group leader.
Group Psychotherapy and the Encounter Groups
It is usual when writing in this field to make some effort to delineate 
the fundamental differences between psychotherapy and encounter groups. Some 
obvious differences between the two are found in their general format. Where 
the ideal psychotherapy group is composed of from seven to nine members, the 
optimum encounter group number probably lies between eight and thirteen; 
where the psychotherapy group usually meets for a relatively brief duration 
(one to two hours) regularly and frequently (25 to 200 meetings up to five 
times a week), the encounter group usually meets for an extended period (two 
to 48 hours), a small number of times (one to ten sessions). This last 
difference is potentially most important from the leader’s point of view: The
psychotherapy group is frequently open-ended, within broad limits, in terms of 
how many times it meets together, while the encounter group usually has a 
predetermined total duration time of meeting, of which everyone involved is 
fully aware at the outset. The more compact format of the latter allows the 
leader to sensitively monitor his behaviour in relation to the temporal stage 
of development of his group. The psychotherapy group, usually being of more 
unwieldy format, does not allow for such exact timing.
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Bradford et al (1964) distinguish between the concern of immediate 
"here and now" observable data, and the conscious and preconscious in the 
encounter group, compared with the psychotherpy group’s concern with 
genetic causes and the past, and their effect on the unconscious. Frank 
(1964) sees the goals and activities of both group types as lying along 
similar continua, but with the therapy group concerned with the improvement 
of individual patients, compared with the encounter group’s major emphasis 
on improved group functioning. These and similar distinctions made by 
authors such as Schein and Bennis (1965), Rice (1964) and Fiebert (1968) all 
fail by either excluding the range of activities found in Experiential and 
Interpersonalist group psychotherapy, or those in the more individual 
focused encounter groups.
Harvey (1967) distinguishes between the motivation of participants in 
each group type, as does Fiebert (1968). They agree that while the 
encounter group member is striving to move from a position of satisfactory 
adjustment and adaptation to his environment to one which is more 
satisfactory, the group psychotherapy member aspires to reach a position 
which is at least satisfactory, from one which is not.
This is a reasonable distinction in theory; in practice, it suffers 
from the overgenerality of those mentioned earlier. While it is sound in 
relation to the patient member of the psychotherapy group, it oversimplifies 
the encounter participants’ position.
It seems valid here to separate encounter group members into two 
categories: Those of the initiated and the uninitiated. The motivation of
the initiated will either be based on the recollections of personal gains 
he made in previous group experience, or less healthily on the insidious 
belief that the encounter group can best provide him with the real stuff of 
human relationships. The uninitiated member is either motivated by 
idealistic notions of self-actualisation and/or curiosity, or less healthily, 
by organisation or peer group pressure. While none of these are necessarily
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mutually exclusive, they provide a very inadequate gauge for the level of 
motivation with which the encounter group members will join his group; 
this may be low, medium or high, precisely as with the group psychotherapy 
patient.
Therefore, while unspecified distinctions between kinds of motivation 
can be made between (and within) the two group types, the distinction says 
little if anything for the actual motivation level of the group members in 
either case. It is tentatively suggested that the higher the motivation 
that an encounter group member has to meet, the more probable that his needs 
will be similar to those of the psychotherapy group member of similar high 
motivation.
Gibb’s (1971) treatment of the two group situations is realistic in 
his avoidance of dichotomous distinctions and his use of continua of focus, 
emphasis and role-perceptions of the leader and members. The encounter 
group focus is more on the analysis of immediate perceivable events and 
experiences than on historical or outside data; it is more concerned with 
exploiting human potential than with remedial or corrective treatment and is 
thus focused more upon the available analysis of unconscious or motivational 
material; it is more focused upon group functioning and interactions than 
upon leader-member relationships; it is more geared to experimenting with 
new behaviours than to providing new insights or motivations. A final 
distinction of Gibb’s is his nicest: the encounter group members see
themselves as normal people attempting to function more effectively at the 
interpersonal level than as sick or abnormal people seeking relief in 
suffering. However, for the purpose of this study these observations are 
weak, due to their non-specific nature.
The encounter group leader’s primary intention is to facilitate the 
positive change in behaviour or improvement in effectiveness of normal 
people in the organisational or natural group setting. This Gibb compares
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with the group psychotherapist1s primary intention of relieving distress or 
changing personality or character structure. The distinction between the 
basic intention, or more accurately, the self-perceived roles for the 
function of the group leaders, is both justifiable and relevant for the 
purposes of this study. It remains to be seen if this difference in 
intention effects differences in leader technique.
Parloff(1970a, b) outlines this difference concisely when he asserts 
that the encounter group leader is less concerned with "head shrinking” than 
with "mind expanding”.
Encounter Group Leader Roles
Tannenbaum, Weschler and Massarik (196*1) outlined several broad 
functions of the encounter leader. His first is to focus the group's 
attention for discussion and exploration on specific issues; second, he 
establishes and provides a model of behaviour in the group, by demonstrating 
and encouraging certain behaviours; third, he facilitates communication by 
directing discussion. Blake (1964) stated that the primary task of the 
leader is one of "creating the most productive climate in which the 
participant can accept responsibility for his own development and can 
develop valid communications with others". Psathas and Hardert (1966) see 
the leader's explicit purpose as one of fostering the development of certain 
kinds of behaviour in his members,
Fiebert (1968) sees the leader playing different roles at different 
stages of group development; in the early stages, his main task is catalytic, 
to move the group to deeper interaction levels by facilitating the 
awareness of members to the group communication process; in the middle 
stages, his explorations try to "orchestrate" (p. 835) the major theme; 
finally, he attempts to become a full participant.
Egan (1970) proposes the notion of the contract group, in which each 
member joins the group on contract with the leader to fulfil specific
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conditions. The leader1s role is outlined within the contract as comprising 
two parts: fulfilling the contract as a participant, and helping other
members to fulfil it as participants. Egan suggests that this in no way 
places him apart from the members, since they are .all required to fulfil 
both these roles; but his added resources for fulfilling the second 
condition in fact make his role a special one of leadership. Rogers (1970) 
is nonspecific about his role as leader, and discards the need for specific 
goals, accepting responsibility "to the participants, but not for them”
(p. 46, his stress), and professing to approach the task of actualising the 
group in a laizzez-faire manner. He is more convincing in his views of the 
roles that the leader should not fulfil,
Parloff (1970) sees his role as primarily one of providing a model of 
how the ideal group should participate, and at the same time reinforcing 
such behaviour in other members when it is emitted.
This sample of leader perceived roles or functions of the encounter 
leader lends itself to the following categorisation: the directing,
fostering and modelling of behaviour conducive to change in group members.
A tendency emerged for directive behaviour to be favoured early in the group, 
fostering in the middle stages and modelling to carry through and remain as 
a major function after the other behaviours are no longer needed. The 
extent and the way in which a leader makes use of these behaviour types 
vary, to provide differences in leadership style.
Dimensions in Encounter Group Leader Function 
Directing the Encounter
Commencing in this dimension at its lower end, the group-centred and 
some existential styles of leadership as described in Chapter Five for group 
psychotherapy comes first. This of course is consistent with their 
placement in that review at the lower end of the dimension of directiveness. 
There is little or no difference between their minimal use of explicit 
management, direction or focusing of events in the two group types, as
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described in the encounter literature.
Of those encounter leaders already mentioned, Rogers (1970) seems to 
believe in the minimum use of explicit direction of group processes or 
progress. This behaviour would be incompatible with his disdain for the 
holding of specific group goals. He believes that the group will choose and 
move in the direction of its own goals. He claims that as the group 
progresses, he is willing to carry his share of influence without exerting 
more control than other members. While Rogers1 assessment of his style in 
relation to explicit directiveness seems sound, the effects of his style in 
relation to modelling and fostering will be demonstrated to have a powerful 
covert directive function.
Egan (1970) also comes low on the dimension of directing, largely 
because of his use of the contract. This is drawn up with all members either 
before or very soon after commencement of the first encounter. The contract 
makes explicit the structure and goals of the group, the kinds of leadership 
and its general orientation. In addition, it enunciates ways in which 
participants typically avoid full involvement, how these may be thwarted, 
and outlines the kinds of interaction potentially facilitating to member 
growth. In this way, the contract dispenses 'With the need for many of the 
preliminaries that leaders normally deal with by instructing, focusing or 
refocusing. Most of Egan’s behaviour can be classed as fostering, modelling 
or member-ing.
Schein and Bennis (1965) lie low in the dimension of directing, for 
reasons which seem diametrically opposed to those of Egan. They advocate 
the unstructured encounter, of unclear goals with a minimum of direction by 
the leader. This is aimed at upsetting the members’ routine approaches to 
dealing with unstructured situations, so as to demand their self 
confrontation and "exploration”. Egan (1970) regards this deliberate 
creation of an ambiguous and therefore anxiety provoking situation as 
counterproductive to his goals.
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Further along the directing dimension, Harvey (196?) sees a need for 
leader directing behaviour in dealing with group processes which result in 
the avoidance of participants to confront or explore themselves. By 
drawing the group process to the attention of members he aims to help group 
members learn how their behaviour as individuals in co-operation with others 
effectively controls or restricts group events.
Fiebert (1968) sees directing as the major component of the leader's 
behaviour in the first phase of the group. He refers to this as catalysing, 
where he highlights patterns of communication within the group and 
ultimately channels them in specific directions. His interventions will be 
aimed at steering group communication from the descriptive to the feelings 
level, to the "here and now", and from interrogatory to self-disclosive 
content. This will be made in an explicit directive manner to individuals, 
subgroups or the whole group by instruction and recognition.
Fostering the Encounter
The dimension of fostering includes all that leader behaviour which has 
the effect of providing conditions which facilitate, induce or promote 
specific behaviours in group participants, rather than that of the grappling 
with the steering of group processes.
The relevant style factor here is concerned with the way in which 
various behaviours are fostered, rather than with the proportion of the 
leader's total behaviour that fostering comprises.
It is widely believed that if the leader presents to his members as 
warm, loving, accepting in a way which is congruent with his own personality, 
then he will foster conditions conducive to growth or positive change in his 
group members. (Rogers, 1970; Egan, 1970; Parloff, 1970, etc.). This is 
by no means universal however; the Synanon and other poorly documented 
approaches noted by Parloff (1970a) aim to generate an unaccepting climate 
in the group, presumably to generate self-exploration and confrontation by 
the participants.
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While the conditions usually favoured in the encounter bear a close 
similarity to those favoured by the experientialists, especially the group- 
centered psychotherapists, empathy is a condition which seems to be less 
emphasised in the encounter group setting. This may be because the use of 
empathic interventions by the leader and self-exploration by group members 
are closely associated, and this process is more highly prized in the 
therapy situation, compared with such processes as interpersonal feedback, 
increased receptivity to others1 feelings, and so on.
The group-centred leaders value self-disclosure in fostering self­
exploration and self-disclosure in participants. Culbert (1968) defines 
self-disclosure as the "explicit communication of personal information that 
others would be unable to acquire unless he discloses it". Consistent with 
it being a fostering behaviour, leaders tend to restrain their self­
disclosure for the early part of the group, introducing its use gradually to 
establish the norm "let's talk about how we affect one another" (Pino and 
Cohen, 1970).
Self-disclosure is entwined with the more operationally definable notion 
of feedback, Feedback refers to the fostering behaviour in which the 
leader and group members inform each other of how their behaviour is 
perceived and reacted to by each other. It is held as central by contemporary 
leaders of both encounter (Egan, 1970) and psychotherapy groups (Yalom, 1970), 
as Gibb (1971) and Jacobs et al (1973) stress. Feedback always involves 
self-disclosure, and is individually focused, while the reverse is not 
necessarily so.
Where encounter leaders are unanimous in their endorsement of the use 
of self-disclosure, they differ in their ideas on feedback. This is partly 
because of the loose way in which the terms "positive" and "negative" 
feedback are used: strictly referring to "confirming" and "disconfirming"
information relating to a member's message and self-concept, they frequently 
become incorrectly equated with "desirable" and "undesirable" social 
attributes of the individual.
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Schein and Bennis (1965) suggest th a t  n eg a tiv e  feedback i s  most 
e f f e c t iv e  when given in  a c lim a te  o f support and t r u s t .  They conclude th a t  
a com bination of p o s i t iv e  and n eg a tiv e  feedback d e liv e re d  c lo se  to g e th e r  may 
be th e  most e f f e c t iv e .  S to i le r  (1968) sp e c u la te s  th a t  n eg a tiv e  feedback 
should  precede p o s i t iv e  feedback to  throw  th e  p a r t ic ip a n t  in to  a le a rn in g  
dilemma, th e reb y  a rousing  h is  m o tiv a tio n  to  co n sid e r and in c o rp o ra te  new 
in fo rm a tio n . Rogers (1951) advocates th a t  p o s i t iv e  should precede n eg a tiv e  
feedback  because in d iv id u a ls  a re  more re c e p tiv e  to  "se lf-en h an c in g "  
in fo rm a tio n  and have le s s  need to  r e s i s t  p o te n t ia l ly  th re a te n in g  in fo rm atio n  
when made to  f e e l  secu re .
D irect in g  and F o ste rin g
F ie b e r t1s (1968) second s tag e  ro le  o f o rc h e s tr a to r  has both a 
d i r e c t in g  and fo s te r in g  fu n c tio n . As th e  group moves beyond i t s  "m elting 
p o in t” , when members become w ill in g  to  exp lo re  em otional is su e s  between 
p a r t i c ip a n ts  in  a here-and-now  c o n tex t, F ie b e r t  sees th e  prime aim o f th e  
le a d e r  as to  deepen in te rp e rs o n a l  e x p lo ra tio n . He t r i e s  to  " o rc h e s tra te ” 
th e  m ajor themes w ith in  th e  group, n u r tu r in g  and developing  them.
F ie b e r t  suggests  t h a t  th e  s tag e  i s  s e t  here  to  in tro d u ce  e x e rc is e s  to  
a l e r t  in d iv id u a l  members to  n on -verba l channels o f experience  and 
communication, and to  f a c i l i t a t e  th e  g iv in g  and re c e iv in g  o f feedback.
These e x e rc is e s  invo lve  bo th  d ir e c t in g  and fo s te r in g  by th e  le a d e r .
P a r lo f f  ( 1970a) a lso  m entions e x e rc is e s  used to  enhance th e  member’ s 
a c c e s s ib i l i t y  to  new ex p erien ce : sensory  aw areness, ro le -p la y in g ,
m e d ita tin g , w re s tlin g  a re  in c luded  h e re . The n a tu re  o f th e  tech n iq u es  i s  
l im ite d  on ly  by th e  in g e n u ity  and "chutzpah" of th e  le a d e r ,  as P a r lo f f  put 
i t .  While th e  use o f such e x e rc ise s  i s  e s c a la t in g  g e n e ra lly , t h e i r  use i s  
most s t r a te g ic  when th e  g roup’ s needs have evolved to  a p o in t where th e y  can 
be met by bo th  d ir e c t in g  and fo s te r in g  b ehav iou r. A fre q u e n tly  observed 
p i t f a l l  i s  found in  th e  use o f th e  group e x e rc ise  as a method o f reducing
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th e  l e a d e r ’ s an x ie ty , when he has e i th e r  o v e r- or u n d e r-e stim ated  th e  g roup’s 
need f o r  f u r th e r  e x p l ic i t  d i r e c t in g  behav iour.
M odelling
A ll th o se  encounter le a d e rs  p re v io u s ly  mentioned la y  some claim  to  
m odelling  as an im portan t p a r t  o f t h e i r  behaviour as le a d e r .  The im portance 
a ss ig n ed  to  t h i s  behaviour v a r ie s  among le a d e rs :  Egan (1970) p u ts  i t  as
p o s s ib ly  th e  b e s t way th e  le a d e r  can promote fu lf i lm e n t o f h is  c o n tra c t;  
F ie b e r t  (i960) reg ard s  i t  as ”a weak in te rv e n t io n ” .
Although th e  encounter le a d e r ’ s d is c u ss io n s  o f t h e i r  tech n iq u es  j u s t i f y  
th e  use o f  m odelling as a th i r d  dim ension, i t s  m eaningfulness as a c la s s  of 
behav iour must be questioned  h e re .
While i t  i s  reaso n ab le  to  a s s e r t  th a t  th e  le a d e r ’ s fo s te r in g  behaviour 
w i l l  p ro v id e  a good model or g u id e lin e  fo r  o th e r p a r t ic ip a n ts  to  fo llo w , in  
t h e i r  f o s te r in g  o f c o n d itio n s  and behaviour to  promote se lf-aw aren ess  and 
change, i t  must be assumed th a t  a l l  th e  l e a d e r ’s behaviour p rov ides a model 
f o r  t h i s :  th e  p a r t ic ip a n ts  w il l  have no way o f knowing what i s  e s p e c ia l ly
im p o rtan t to  be r e p l ic a te d .  B e tte r  to  conceive o f th e  le a d e r  as a Model 
Member, r e g a rd le s s  o f th e  a c tu a l  d e s i r a b i l i t y  o f h is  behav iour. I t  i s  th e  
g roup’s need fo r  guidance th a t  determ ines what im pact th e  le a d e r ’ s behaviour 
w il l  have as a model. And i t  i s  t h e i r  p ro g ress  which determ ines when he 
s to p s  m odelling , and s t a r t s  member-ing, r a th e r  th an  h is  re le v a n t  in te n tio n s  
o r in c l in a t io n .
Three Dimensions o f Leader Behaviour: Three G lasses?
I t  has proved convenient to  co n sid er th e  encounter l e a d e r ’s behaviour 
along th re e  dim ensions d e riv ed  from p ro fessed  le a d e r  te ch n iq u es . However, 
t h i s  i s  n o t to  im ply th a t  th re e  c la s s e s  o f in te rv e n tio n  correspond to  th e se  
th re e  d im ensions.
On th e  c o n tra ry , one in te rv e n tio n  may be h e a v ily  loaded  upon a l l  th re e  
d im ensions. Take, fo r  example, an in te rv e n tio n  by Rogers (1970):
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"Never in my life have I been so pissed off at a group as I am at 
this one" (p. 55).
For one who does not believe in directing the course of a group, it 
could be anticipated that this intervention would have a strong directing 
element (particularly accounting for the weight of Rogers in the world of 
encounter). Fostering value would lie in the norms it is likely to 
establish: Frank or congruent use of speech, disclosure of angry feelings,
group-focusing. It "models" all of these plus an element of self-acceptance, 
and its relevance as a model will be entirely dependent on the stage that 
the group has reached. It would be a "model" type intervention early in the 
group, a member-type later on.
It is possible that the effectiveness of an encounter leader to create 
a situation of maximal change in members is correlated with the 
consistency with which he can offer interventions each of which are 
potentially high in all three dimensions, in their dynamic effects on the 
group.
Encounter Group Leader Behaviour: Summary
The differences between the encounter group and experiential psycho­
therapy group situation regarded as significant for this study were, first, 
the intentions of the leaders at the outset of their respective groups; 
second, the fixed duration arrangement typical of the former, compared with 
the more usual open-ended nature of the latter.
The encounter leader’s behaviour was considered along three dimensions:
directing, fostering and modelling. It appeared that these behaviours
became increasingly favoured by leaders in the introductory, middle and
.final stages of group development, respectively. The psychotherapy leader
cannot so easily compartmentalise his behaviour, since he cannot always
gauge where the middle and final stages of his group lie. Related to this,
the directing dimension used in the review of both experimental psychotherapy
and encounter leaders related to similar behavioural items and their 
intended effects, but emerged as a more wholistic dimension of the former’s
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behaviour, as compared with a more specific and confined dimension of the 
latter’s behaviour.
There appears to be very little distinction between the experientialists 
and the experiential oriented encounter leaders in their emphasis on the 
need for, and techniques in, fostering. But within this dimension, the 
encounter leader places lesser stress on the need for empathic interventions, 
and in extreme cases of ’’reality-imposing” style, might eschew this and the 
triad conditions as irrelevant, depending instead on an aggressive, 
confrontative approach to foster a group of similar climate.
The modelling dimension could not be used to reveal systematic 
differences in behaviour between the experiential oriented encounter leader 
and the psychotherapy experientialists, who generally emphasised it as an 
important aspect of their behaviour. Where this dimension is not strongly 
favoured in either leader type, there is a complementary increased emphasis 
on directing or fostering behaviour. The modelling dimension was in fact 
regarded as less a specific function of leader behaviour, more a function of 
the effects of leader behaviour as determined by the group’s stage of 
development.
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PART I I I  : RESEARCH
CHAPTER 7
SOME EFFECTS OF LEADER BEHAVIOUR ON THE PSYCHOTHERAPY GROUP
In th e  preceding  c h a p te rs , an e f f o r t  has been made to  o u tlin e  a range 
o f le a d e rs h ip  techn iques in  th e  psychotherapy and encounter group f i e l d ,  a t 
as c lo se  to  a b eh av io u ra l le v e l  as th e  l i t e r a t u r e  a llow s. This ta sk  
re v e a le d  th a t  th e  e x p o s itio n  o f g u id e lin e s  r e la t in g  to  le a d e r  tech n iq u e , in  
te rm s o f  th e  a c tu a l behaviour re q u ire d  to  induce th e  d e s ire d  e f f e c t s ,  
co n d itio n s  and outcomes in  th e  v a rio u s  group ty p e s , in  exceed ing ly  rare«
However, i t  was dem onstrated th a t  a ve ry  wide range o f b eh av io u ra l 
approaches can be d e riv ed  from th e  v a rio u s  th e o r e t ic a l  schoo ls in  th e  re le v a n t  
f i e l d s  o f th e  sm all le a rn in g  group.
In  view o f th e  g o a ls  o f t h i s  s tudy , i t  i s  now a p p ro p ria te  to  rev iew  th e  
re s e a rc h  in  th e  a rea  o f th e  e f f e c t s  of le a d e r  behaviour on th e  behav iour, 
le a rn in g  or outcome of members in  both  psychotherapy  and encounter group 
ty p e s . I t  i s  convenient to  d e a l w ith  th e  re s e a rc h  in  th re e  p a r t s :  t h i s
c h ap te r  w il l  be devoted to  th e  psychotherapy f i e l d ,  th e  nex t two to  th e  
encounter f i e l d .
I t  has become apparen t th a t  t h i s  a rea  o f re s e a rc h  i s  very  le a n . Becker 
-Qp- (19'70) noted  th a t  th e  r e l a t io n  o f th e  psychotherapy group’ s behaviour 
to  th e  a c tu a l way th e  le a d e r  conducts th e  group had s tim u la ted  very  l i t t l e  
experim en ta l e x p lo ra tio n . Bednar and Law lis (1971) found th a t  th e  e f f e c t s  
o f d if f e re n c e s  in  le a d e rsh ip  techn ique  had no t been c le a r ly  e s ta b lis h e d  a t  
t h a t  s ta g e .
The re se a rc h  cannot be p re sen ted  in  a sequence p a r a l l e l  to  th e  o u tl in e s  
o f b eh av io u ra l techn ique  in  P a r t I I .  There i s  l i t t l e  e f f o r t  in  th e  
l i t e r a t u r e  to  examine o r compare th e  e f f e c t s  of le a d e r  behav iour ex p re ss ly  
r e la te d  to  e i th e r  th e  p sy ch o an a ly tic  or e x p e r ie n t ia l  approaches as such.
When s p e c if ic  behaviour i s  co n sid ered , i t  i s  d e a l t  w ith  a t  a f a i r l y  
haphazard , a p r i o r i  le v e l  of th e  item s which are  most l i k e ly  to  be
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s ig n i f ic a n t  o r in f lu e n t i a l  on th e  group.
The review  which fo llow s seems to  cover a l l  th e  work a v a ila b le  which 
i s  s p e c i f i c a l ly  aimed a t e s ta b l is h in g  l in k s  between a c tu a l le a d e r  behaviour 
and group behaviour or outcome up u n t i l  th e  tim e o f w rit in g . This work can 
be viewed under th e  fo llow ing  head ings:
1. The e f f e c t s  o f th e  l e a d e r 's  p resence  on th e  psychotherapy group 
b eh av io u r;
2 . Some q u a l i ta t iv e  a sp ec ts  o f le a d e r  behaviour and t h e i r  e f f e c t s  on group 
b eh av io u r;
3 . The e f f e c t s  o f th e  ty p e  of le a d e r  in te rv e n tio n  on group behav iour;
4. E f fe c ts  of s p e c if ic  le a d e r  behaviour on member outcome;
5. E f fe c ts  o f s p e c if ic  le a d e r  behav iour on group dynamics;
6. Leader behaviour r e la te d  to  p ro v id in g  th e ra p e u tic  c o n d itio n s  in  th e  
psychotherapy  group.
1. The E f fe c ts  o f  th e  L e a d e r 's  P resence on th e  Psychotherapy 
Gro u p 's  Behaviour
The f i r s t  s tep  taken  by re s e a rc h e rs  in  th e  f i e l d  i s  to  a s c e r ta in  th e  
e f f e c t s  o f th e  p resence o f th e  le a d e r  on th e  g ro u p 's  behav iour.
There i s  no paper which s tu d ie s  s p e c i f ic a l ly  th e  o u tr ig h t  e f f e c t s  of th e  
p resence  or absence o f th e  le a d e r  on th e  th e ra p e u tic  outcome o f group 
psychotherapy . But in  a s e r ie s  o f s tu d ie s ,  (A strachan , e t  a l  1967a, Becker 
e t  a l  1968) th e  e f f e c t s  o f th e  p resence  (o r absence) o f th e  le a d e r  on a 
th e ra p y  g ro u p 's  behav iour was a sse ssed .
This s e r ie s  o f s tu d ie s  has p rov ided  f in d in g s  re le v a n t to  both  t h i s  and 
o th e r  a re a s  o f i n t e r e s t  to  be d iscu ssed  subsequen tly . I t  i s  th e re fo re  
a p p ro p ria te  here  to  o u tl in e  th e  b a s ic  methodology used in  th e se  s tu d ie s .
Three groups o f  f iv e  to  seven p s y c h ia tr ic  o u tp a tie n ts  (core group) each 
le d  by a t r a in e e  p s y c h ia t r i s t ,  met fo r  two group psychotherapy  s e s s io n s , two 
m u ltip le  fam ily  group s e s s io n s , and two unled  se ss io n s  p e r week. The
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prim ary  g o a l of trea tm en t was th e  r e tu rn  o f th e  p a t ie n t  to  th e  community 
w ith  a re d u c tio n  in  symptomology and r e s to r a t io n  o f a b i l i t y  to  fu n c tio n  in  
th e  fa m ily , w ith  peers  and a t  work.
The le a d e r ’s in te rv e n tio n s  in  each th e ra p y  group were " lim ite d "  in  number, 
n o n d id a c tic  and o fte n  d ire c te d  tow ard c l a r i f i c a t i o n  of group in te r a c t io n  
r a th e r  th a n  th e  d i r e c t  in te r p r e ta t io n  o f  in tra p sy c h ic  phenomena.
The m u ltip le  fam ily  group com prised th e  core group, members o f t h e i r  
fa m il ie s  and th e  th e r a p is t .  The un led  se s s io n s  were a tten d ed  only  by th e  
core  group, who met w ithou t s t a f f  members. They were f r e e  to  use the  
p re s c r ib e d  m eeting tim e and p lace  in  any way th e y  w ished.
The 24 p a t ie n ts  com prising th e  th re e  core groups had a mean age of 28 
y e a rs , and 75% were d iagnosed e i th e r  sch izo p h ren ic  or d e p re ss iv e . Some 
e f f o r t  was made to  match th e  groups fo r  number, sex  r a t i o  and frequency  of 
d ia g n o s tic  c a te g o r ie s .
There were th re e  a re as  o f com parison: le d  and unled  s e s s io n s , th e  core 
groups o f th e  th re e  th e r a p is t  le a d e rs  invo lved  and segments from th e  
b eg in n in g , m iddle and end p o s i t io n s  o f th e  v a rio u s  group m eeting ty p e s .
The f i r s t  paper p u b lish ed  in  th e  s e r ie s  (A strachan e t  a l  1967a) 
compared th e  th re e  le d  and unled groups, which met a l t e r n a t e ly ,  on a number 
o f a sp e c ts  o f behaviour and in te r a c t io n .
T h e ra p is t le d  and unled  se ss io n s  d id  n o t d i f f e r  s ig n i f ic a n t ly  in  
d isc u ss in g  group ev en ts , " loaded” to p ic s  and study ing  group members’ 
in te r a c t io n .
Unled se ss io n s  con ta ined  s ig n i f ic a n t ly  more e v a lu a tiv e  s ta tem en ts  and 
p rob lem -so lv ing  a tte m p ts . More p re d ic ta b ly , th e y  a lso  con tained  more 
d is c u s s io n  about common su b je c ts  and c a su a l to p ic s .
O v e ra ll , th e  amount o f v e rb a l is a t io n  in  th e  unled  se ss io n s  was 
s ig n i f i c a n t ly  h ig h e r th an  in  th e  le d  g roups.
A strachan e t  a l  no ted  th a t  th e  w e ll-e s ta b lis h e d  ward c u l tu re ,  in  which 
th e  core group members belonged, p layed  a la rg e  p a r t  in  p ro v id in g  im p lic i t
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e x p e c ta tio n s  and s t ru c tu re  on th e  g roup’s behaviour in  th e  un led  groups.
They a lso  hypo thesised  th a t  many o f th e  s i m i l a r i t i e s  of th e  two m eetings 
re p re se n te d  a ca rry -o v e r of th e  th e ra p e u tic  model in to  th e  unled group.
The major d if f e r e n c e s , p a r t i c u la r ly  th o se  a sso c ia te d  w ith  th e  r e l a t i v e ly  
in h ib i te d  perform ance o f th e  le d  groups, le d  to  th e  h y p o th esis  th a t  the  
th e r a p i s t  i s  fa n ta s is e d  by th e  group as being  most e ru d ite :  th e  one w ith
a l l  th e  " re a l"  answers to  t h e i r  problem s.
Subsequently , Becker e t  al  (1968) made a t i g h t e r  a n a ly s is  o f th e  same 
mass o f d a ta  used by A strachan e t  a l  (1967, a , b) to  make th e  fo llow ing  
f in d in g s :  th e re  was s ig n i f ic a n t ly  more s i le n c e  in  th e  le d  th an  unled  or
p a t ie n t- fa m ily  (led ) groups, and no s ig n i f ic a n t  d if f e re n c e s  between th e  
l a t t e r  two; th e re  was s ig n i f ic a n t ly  more group p a r t ic ip a t io n  and v e rb a l 
in te r a c t io n  in  th e  p a t ie n t- fa m ily  group th an  e i th e r  o f th e  o th e r group ty p e s , 
and s ig n i f ic a n t ly  le s s  in  th e  le d  th a n  th e  unled groups.
They te n ta t iv e ly  exp la ined  th e se  f in d in g s  as fo llo w s: p a t ie n t  members
f e e l  as i f  th e y  a re  under th e  in te n s iv e  s c ru tin y  o f th e  le a d e r ,  who 
re p re s e n ts  a pow erful a u th o r i ty  f ig u re  to  them; h is  presence  em phasises th e  
sense o f f a i lu r e  in  t h e i r  having to  be h o s p i ta l is e d .
The g en era l te n u re  o f Becker e t  a l ’ s e x p lan a tio n s  i s  th a t  th e  le ssen ed  
v e rb a l a c t i v i t y  o f  th e  le d  group r e f l e c t s  a he igh tened  s ta t e  o f an x ie ty  in  
th e  members. L a te r  a n x ie ty  s c a le  r a t in g s  suggested  th a t  t h e i r  assum ption 
was c o r r e c t :  th e  p resence o f th e  group le a d e r  appeared to  h e ig h ten  th e  le v e l
o f a n x ie ty  in  th e  group. They a ss ig n  th e  am biguity  of h is  ro le  as a source 
o f t h i s  te n s io n : pow erfu l, a u th o r i ta t iv e ,  y e t noncom m ittal, w ith  an apparent
tendency  to  o f f - lo a d  h is  r e s p o n s ib i l i t i e s  onto t h e i r  sh o u ld ers .
I t  should be noted  th a t  th e  p a t ie n t- fa m ily  group was n o t u n led , y e t 
proved to  have th e  most a c tiv e  members. Becker e t  a l  proposed th a t  th e  
added numbers o f th e  p a re n ts ,  s ib l in g s  and /o r spouses could be h e ld  only  
p a r t ly  re sp o n s ib le  fo r  th e  in c re ase d  a c t i v i t y .  They propose th e  presence 
o f fam ily  reduces th e  tra n s fe re n c e  d is to r t io n s  tow ards th e  le a d e r ,  who in
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turn becomes less anxiety provoking.
The series of studies continues ■with Becker et al (1970), who explored 
the effect of the leader on the content of the group psychotherapy meetings. 
Content of group interaction was measured by ratings on 18 variables, 
including information transfer, opinions expressed, problem solutions asked 
for and offered, questions, answers, and so on. It was hypothesised that:
(i) Owing to the patient’s expectations of the therapist as work leader, 
content in the led groups will be more task-oriented; led groups will 
contain more questions and answers concerning psychologically loaded 
information; unled groups will be more casual, with more questions and 
answers related to unloaded material.
(ii) Because of the dependency stimulated by the group’s expectations of the 
leader as an authority, led groups will be receptive rather than 
explorative; there will be a greater total amount of questions "asked” 
and fewer answers "given" in the led than unled sessions.
(iii) Due to the tension and self-consciousness generated by the leader’s 
stature, led groups will have greater discontinuity of content; there 
will be fewer common subjects and more subject changes in comparison 
with the unled groups whose topics will be sustained with fewer subject 
changes.
The results only partially supported the first hypothesis: the led group
sessions did not contain significantly more questions and answers concerning 
psychologically loaded information, thus not supporting the first part of 
the hypothesis. The second part was supported since there were significantly 
fewer non loaded questions and answers when the leader was present. It was 
suggested that the patients’ expectations of the therapist as task leader 
inhibited the introduction of nonloaded or neutral questions and answers in 
his presence. However, this did not result in more loaded material being 
brought up. Becker’s et al (1968) data suggested that instead, time was 
spent in long periods of silence.
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The second hypothesis also received partial support. There were 
significantly fewer answers of all types given when the leader was present, 
but no significant difference in the number of questions asked.
The third hypothesis was strongly supported. When the leader was 
present, there was more discontinuity of discussion, probably due to greater 
self-consciousness of patients.
With the results of this and previous studies, Becker et al constructed 
three further hypotheses about the leader’s effect on the psychotherapy group.
The Transference hypothesis was aimed at explaining the inhibitory 
effects in interaction and task orientation on the group by the leader’s 
presence, in terms of the effects of transference phenomena in the leader- 
member relationships.
The Process hypothesis postulated that when the leader focused on the 
ongoing group process, this turning of the patients’ attention onto 
themselves and their relationships with others could be expected to heighten 
self-awareness, sensitise members to their interpersonal relationships and 
thereby induce various emotional reactions. This would be expected to 
disrupt the social functioning of the group.
The leader’s comments on group process would also disrupt any task 
orientation in the groups by their refocusing of attention away from the 
group’s naturally evolved objectives, to introduce as a new task the study 
of current process and interaction.
The Leader-as-model hypothesis proposed that the silence, passivity, 
reserve and interpretative remarks of the leader are in contrast to the 
members’ initial expectations and can set a model for similar passive, 
reserved behaviour by patients. This leads to the less effective problem­
solving task performance of the led compared with the unled group, who are 
not disadvantaged by a powerful but non-facilitating model. These 
hypotheses have not received further investigation and the series of studies 
stops here.
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From a m ethodological p o in t o f view , th e  s tu d ie s  are  accep tab le  w ith in  
broad l im i t s .  There i s  some room fo r  o b je c tio n  in  poo ling  th e  d a ta  from 
th re e  groups le d  in  th re e  d i f f e r e n t  ways, and making le d /n o n -le d  com parisons 
w ithou t concern fo r  how th e y  were le d .  However, o v e ra l l  th e  f in d in g s  were 
n o t s t a r t l i n g  and make good sense . They a re  c o n s is te n t w ith th e  prem ise 
t h a t  th e  le s s  non-judgm ental, a lo o f o r th re a te n in g  a le a d e r  i s ,  th e  le s s  he 
t r i e s  to  d i r e c t  th e  g ro u p 's  a t te n t io n ,  and th e  more f a c i l i t a t i v e  to  group 
in te r a c t io n  th e  model o f behaviour t h a t  he p ro v id es , th en  th e  more 
spontaneous and p ro d u c tiv e  h is  group should be.
Seligman (1968) a lso  re p o rte d  an in v e s t ig a t io n * o f  th e  d if fe re n c e s  in  
v e rb a l behaviour between le d  and unled  in p a t ie n t  group psychotherapy s e s s io n s , 
which were he ld  a l t e r n a t e ly .  I t  was found th a t  s ig n i f ic a n t  d if fe re n c e s  
e x is te d  in  th e  th e ra p e u tic  q u a l i ty  o f th e  in te r a c t io n  in  th e  two group ty p e s . 
The un led  se ss io n s  were c h a ra c te r is e d  by more co n v en tio n a l behav iou r, w ith 
members su b je c tin g  them selves to  l e s s  in te rp e rs o n a l  t h r e a t ,  and u ndertak ing  
l e s s  th e r a p e u t ic a l ly  p ro d u c tiv e  h ig h - r is k  b ehav iou r, th an  in  th e  th e r a p is t  
le d  s e s s io n s .
Experim ental and o p e ra tio n a l d e ta i l s  were u n a v a ilab le  fo r  a thorough 
assessm ent o f th e  s tudy .
Seligman suggested  th a t  th e  g e n e ra l h o s p i ta l  atm osphere, in  which th e  
group members l iv e d ,  supported  dependent behav iour and th e  rem oval of 
p e rso n a l r e s p o n s ib i l i ty  fo r  change from th e  p a t ie n t s ,  and th e re fo re  re s u l te d  
in  l e s s  e f f e c t iv e  bahav iour in  th e  unled  group. This im p lie s  th a t  the  
le a d e r  was f u l f i l l i n g  t h e i r  dependency needs by h is  presence  and behav iour.
Holmes and Cureton (1970) s tu d ie d  group psychotherapy  in te r a c t io n  w ith  
and w ithou t th e  p resence  o f a th e r a p is t  le a d e r .  In fo u r groups o f s ix  non- 
p sy ch o tic  v o lu n te e r  male in p a t ie n ts ,  th e  amount o f in te r a c t io n  was measured 
w ith  th e  Group In te r a c t io n  Recording System, a t  two s ta g e s . The f i r s t  s tag e  
was th e  f i r s t  f iv e  m inutes o f each group s e s s io n , th e  " p re -s e s s io n " , b e fo re  
th e  le a d e r  a r r iv e d . The second s tag e  was in  th e  presence  o f th e  le a d e r , o r 
" in - s e s s io n " .
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As in  th e  Astrachan e t  a l  s tu d ie s ,  th e  number o f p a t ie n t  rem arks were 
reduced  when th e  le a d e r  was p re s e n t. But c o n tra ry  to  th o se  f in d in g s , more 
tim e was used in  th e  in -s e s s io n  samples in  in te r a c t io n  th an  in  s i le n c e , than  
in  th e  p re -s e s s io n  sam ples. Holmes and Cureton proposed th a t  t h i s  
d if f e re n c e  from th e  form er f in d in g s  was due to  t h e i r  le a d e rs  having no p o s t­
se s s io n  co n tac t w ith th e  p a t ie n t s ,  o r c o n tro l over t h e i r  tre a tm e n ts , in  
c o n tr a s t  to  th o se  in  th e  A strachan s tu d ie s .
This im p lie s  th a t  th e  member o f a group le d  by nh is  doc to r"  may be more 
r e t i c e n t  than  i f  th e  group i s  le d  by sim ply "a d o c to r" , <jiue to  th e  form er 
l e a d e r 's  power over th e  p a t i e n t ’ s f a t e .
C le a rly , th e  co m p arab ility  between t h i s  group s i tu a t io n  and th o se  o f 
th e  A strachan e t  a l  s tu d ie s  i s  s lim . The sm all number o f group s e s s io n s , 
th e  la c k  o f co m p arab ility  between "pre" and " in "  se ss io n  sam ples, in  term s 
o f im p l ic i t  e x p ec ta tio n s  o f th e  members’ behav iour, f o r  in s ta n c e , the  la ck  
o f a s tro n g  ward c u ltu re  in f lu e n c in g  p a t ie n t  behav iour, th e  d if fe re n c e  in  
group com positions and th e  ex p e rim en ta l-v o lu n tee r atmosphere in  which Holmes 
and Cureton o b ta ined  t h e i r  r e s u l t s ,  makes f u r th e r  in te r s tu d y  comparisons 
fa tu o u s .
I t  i s  th e re fo re  no t p o s s ib le  to  c le a r ly  e s ta b l i s h  th e  s p e c if ic  e f f e c t s  
o f th e  le a d e r ’ s presence  on th e  g roup’s beh av io u r. P robably  th e  most 
s ig n i f ic a n t ,  bu t co m p lica tin g , f in d in g s  here  a re  t h a t ,  f i r s t ,  th e  le a d e r ’s 
p resence  can a f f e c t  group behaviour in  a p o te n t ia l ly  n o n -th e ra p e u tic  way; 
second, th a t  th e  n a tu re  o f th e  e f f e c t  can be s tro n g ly  in flu en c ed  by th e  
s o c ia l  co n tex t from which both  th e  le a d e r  and th e  group come; t h i r d ,  th a t  
th e  e f f e c t s  o f a le a d e r ’s p resence  on group behaviour cannot be very  
f r u i t f u l l y  s tu d ie d  w ithout ta k in g  in to  account th e  way th a t  he behaves when 
p re s e n t.
2. Some Qualitative aspects _of JLeade.r behaviour and their effects
on group behaviour
This category includes those studies which attempt to relate broad 
behavioural approaches of leaders with group behaviour. These are to be 
distinguished from those which deal with the postulated effects or conditions 
created by leader behaviour (not included in this review) and those which 
focus on specific behavioural items and their effects on group behaviour.
In the series of Astrachan/Becker studies previously outlined,
Astrachan et al (1967b) proposed that a clear relationship existed between 
the individual core group patterns of interaction and each leader’s 
behavioural approach.
For leader behaviour described as a straight-forward nondirective 
psychoanalytic approach, the associated group tendency was to focus on the 
definition of group and member problems, and to seek their resolution. This 
was labelled the ’’Instrumental” group. The leader’s behaviour was proposed 
to result in the group looking at ’’here and now” problems, asking questions 
and offering opinions with an intragroup orientation, more frequently than 
the other core groups.
The authors believe that as a result of the leader’s preference for 
working through reality-oriented problems, this group was the angriest, most 
deflating, most tense and least warm and hopeful core group. However, the 
causal relationship between the leader and group behaviour is not necessarily 
direct; this group included two brain-damaged patients, whose disruptive 
behaviour may have had a causal effect on both the leader’s behaviour and 
the group activity and emotion.
The core group who was most supportive of its members and most future- 
oriented was labelled "Adjustive-Repressive”. Its leader directly espoused 
an adjustive orientation and exhibited the ability to adjust and accommodate 
to unpleasant situations. Both he and the group maintained a ’’politeness” 
with minimal focus on problems and patterns of communication. This group
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showed th e  l e a s t  amount o f anger and te n s io n , and was c h a ra c te r is e d  by a 
warm, su p p o rtiv e  and hopefu l atm osphere.
The "E xpressive” group e x h ib ite d  th e  g re a te s t  amount o f p e rso n a l 
emotion and t o t a l  emotion o f th e  th re e  core groups. The le a d e r  tended to  
r e f l e c t  f e e l in g s  more f re q u e n tly  th a n  h is  c o lle ag u e s , b e fo re  commenting on 
t h e i r  behav iour. He encouraged h is  p a t ie n ts  to  express them selves f r e e ly  
and a t  tim es would v e rb a lis e  h is  own fe e l in g s  o r em otions. S ig n i f ic a n t ly  
more d ep re ss iv e  behaviour emerged in  t h i s  group. Again, bo th  th e  le a d e r ’ s 
and group’ s behaviour may have been a d i r e c t  fu n c tio n  o f common sources of 
f r u s t r a t i o n ,  such as th e  high p a t ie n t  tu rn o v e r o f t h i s  group.
The r e s u l t s  le d  A strachan e t  a l  to  propose in  conclusion  th a t :
i )  The group, when d ea lin g  w ith  an in tra g ro u p  s t r e s s ,  adopts to  some 
e x ten t th e  value system  of th e  le a d e r ,  a ttem p ting  to  cope w ith  s t r e s s e s  
as th e  le a d e r  would d e s i r e .  This th e y  f e l t ,  was s tro n g ly  supported  in  
every m eeting ty p e , w ith  and w ithou t th e  le a d e r  p re s e n t.
i i )  The in te r a c t io n  o f tn e  p a r t i c u la r  le a d e r  and h is  group s p e c i f ic a l ly  
determ ines th e  accep tab le  p a t te rn s  o f in trag ro u p  behav iou r, or in  
o th e r words, th e  le a d e r  has an impact -  n o t n e c e s s a r i ly  in te n t io n a l  - 
on th e  n a tu re  o f th e  norms which develop in  th e  th e ra p y  group.
This study  h ig h lig h te d  th e  g re a t d i f f i c u l t y  in  ex p lo rin g  th e  e f f e c t s  of 
le a d e r  behaviour on group behaviour when s t r i c t  c o n tro ls  a re  n o t employed. 
Causal r e la t io n s h ip s  between th e  two v a r ia b le s  sim ply cannot be assumed 
w ithout a sy stem atic  m an ipu la tion  o f th e  b eh av io u ra l v a r ia b le s  o f th e  
le a d e r  w hile c a r e fu l ly  c o n tro l l in g  fo r  a l l  o th e r  v a r ia b le s  in vo lved . These 
must in c lu d e  group s iz e ,  com position, le n g th  o f s e s s io n , s o c ia l  co n tex t and 
so on.
3. The E f fe c ts  of th e  Type o f Leader In te rv e n tio n  on Group Behaviour 
S ile n ce and Di r e c t io n a l  In te rv e n tio n s
One o f th e  e a r l i e s t  s tu d ie s  in  t h i s  f i e l d  in v e s t ig a te d  th e  need or 
o therw ise  fo r  th e  le a d e r  to  speak in  th e  group psychotherapy s i tu a t io n .
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Salzberg (1962) attempted to systematically measure the effects of silence 
and redirection by the leader on the interaction and type of response in a 
group of psychiatric inpatients.
A group of from seven to twelve patients met twice weekly for 20 sessions. 
The leader varied his responses of silence, talking (interpretations, 
self-disclosure, etc.), redirecting (or one patient’s response through to 
another), and directing (of his own intervention to one patient). These 
were systematically varied both within and between sessions, in combinations 
of two, e.g. talking/silence, redirection/direction.
Patient responses were categorised as environmental (e.g. to do with the 
weather), personal (self-disclosive) and group (to do with other members). 
Leader silence produced significantly more interaction than leader talking, 
but this contained significantly more environmental responses than that 
following talking.
Leader redirecting responses produced no more interaction than "talking”, 
but it contained proportionately more group responses; leader directing 
responses produced proportionately more personal responses.
The first finding was compatible with that of Dinoff et al (i960), who 
showed that in an unstructured group situation, such as where the leader 
remains silent, the most frequent response was an environmental one.
While the measures used for both leader and patient behaviour needed 
refining, and there was no attempt to relate leader behaviour to patient 
outcome, Salzberg claimed to have demonstrated that patient behaviour in 
a group therapy situation follows lawful principles. His study provided 
evidence to support the rather trivial hypothesis that
”.... it would be somewhat non-therapeutic for a therapist to remain silent 
all of the time" (p. 460, Salzberg 1962).
More usefully, Salzberg also proposes that since leader talking and 
directing responses were shown to elicit a higher proportion of personal 
responses from patients, he should use a high proportion of these responses
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e a r ly  in  th e  group. In l a t e r  s ta g e s , more s i le n c e  and r e d ir e c t in g  responses 
a re  in d ic a te d , to  s tim u la te  group re sp o n ses .
The S e lf -D isc lo siv e  In te rv e n tio n
W eigel and Warnath (1968) attem pted  to  s tu d y  e f f e c t s  o f group th e rap y  
and group th e r a p is t  s e lf - d is c lo s u r e  on th e  re p o rte d  s e l f - d is c lo s u r e  o f 
p a r t i c ip a n t s .  Two experim ental groups met fo r  te n  weekly 90 m inute s e s s io n s , 
w ith  one le d  by a th e r a p is t  who was given no s p e c ia l  in s t r u c t io n s  to  modify 
h is  own s e l f - d is c lo s u r e ,  th e  o th e r le d  by a th e r a p is t  in s tru c te d  ”to  be as 
open and s e lf -d is c lo s in g  as p o s s ib le ” . A c o n tro l group was sim ply 
ad m in is te red  th e  Jourard  S e lf  D isc lo su re  Q u estio n n a ire , along w ith  th e  
ex p erim en ta l groups, be fo re  and a f t e r  t h e i r  s e s s io n s .
No s ig n if ic a n t  d if fe re n c e s  in  b e fo re  and a f t e r  s e l f - d is c lo s u r e  sco res  
o f members were found w ith in  or between groups. This was a sc rib e d  m ainly 
to  th e  la c k  o f s e n s i t i v i t y  of th e  s e l f - d is c lo s u r e  measure used . However, 
even i f  s ig n if ic a n t  d if fe re n c e s  had been o b ta in e d , i t  would no t be p o ss ib le  
to  a sc r ib e  them to  any one v a riab le :*  th e r a p is t  s e l f - d is c lo s u r e  was no t 
o p e ra t io n a l ly  d e fin ed , t h e r a p i s t s ’ o r ie n ta t io n s  and tech n iq u es  were n e i th e r  
m entioned nor c o n tro l le d , group a tten d an ce  v a r ie d  by up to  40% over th e  te n  
s e s s io n s , th e  members were no t ’’p a t i e n t s ” bu t p o s t-g ra d u a te  v o lu n te e rs , and 
th e  c o n tro l group, s in ce  i t  d id  n o t meet a t  a l l ,  c o n tro lle d  fo r  no th ing  
more th an  th e  e f f e c t s  o f th e  a d m in is tra tio n  o f outcome m easures.
The R ein fo rc ing  In te rv e n tio n
Shapiro and B irk  (1961) proposed th a t  th e  group p sy ch o th e ra p is t should 
make system atic  use o f concep ts and te ch n iq u es  o f c o n d itio n in g  in  pursu ing  
tre a tm e n t g o a ls . They p o s tu la te d  th a t  n eg a tiv e  re in fo rcem en t a t  th e  le a d e r ’ s 
d is p o sa l inc luded  such behaviour as h is  look ing  away, frowning and changing 
th e  s u b je c t ,  in  immediate response to  a p a t i e n t ’s b eh av io u ra l item ; th a t  
p o s i t iv e  r e in fo r c e r s  inc luded  re q u e s ts  fo r  c l a r i f i c a t i o n  and o th e r v e rb a lly
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coimnunicated s ig n s  of i n t e r e s t  o r concern , sm ilin g , nodding and so on. They 
re p o r te d  th re e  cases which were t r e a te d  w ith  good r e s u l t s  in  the  group 
s e t t in g  where th e  le a d e r  s y s te m a tic a lly  ap p lied  n eg a tiv e  re in fo rcem en t as 
o u tlin e d  above, fo r  b o o rish  or p a ss iv e  dependent behav iour, and p o s i t iv e  
re in fo rcem en t fo r  more ad ap tiv e  behav iour.
While th e  experim en tal design  was t o t a l l y  inadequate  to  draw firm  
c o n c lu s io n s , B irk and Shapiro dem onstrated  th e  need fo r  a c lo se  study  of 
th e  im portance o f tim ing  and re in fo rc in g  p ro p e r t ie s  o f th e  le a d e r ’s 
in te rv e n t io n s ,  on th e  behav iour o f group members.
Smith and Young (1968) hypo thesised  th a t  f r ie n d ly  or a ccep tin g  le a d e r  
behav iour in  response  to  p a t ie n t  v e rb a l is a t io n  would be more p o s i t iv e ly  
re in fo rc in g  th an  p a t ie n t  resp o n ses  to  th e  o th e r p a t ie n t  v e rb a l is a t io n s .
One se s s io n  from each o f 28 psychotherapy groups o f p s y c h ia tr ic  in p a t ie n ts  
was analysed  fo r  v e rb a l response  co n ten t and frequency . Nonverbal le a d e r 
behaviour was no t taken  in to  account, nor were th e  v a rio u s  s tag e s  of 
development o f each o f th e  groups a t  th e  tim e o f in v e s t ig a t io n .
The hy p o th esis  was n o t confirm ed and i t  was concluded th a t  v e rb a l 
c o n d itio n in g  tech n iq u es  may have se r io u s  l im i ta t io n s  when u t i l i s e d  over a 
sh o r t tim e span w ith  d is tu rb e d  p a t ie n ts .
I t  can be t e n ta t iv e l y  deduced from t h i s  re se a rc h  th a t  th e  same type of 
le a d e r  in te rv e n tio n  can in f lu e n c e  members’ behaviour in  d i f f e r e n t  ways a t  
d i f f e r e n t  s tag e s  o f th e  group; th a t  a l e a d e r ’s use of s i le n c e ,  or p ass iv e  
b ehav iou r, can s ig n i f ic a n t ly  in f lu e n c e  members’ behav iour; and th a t  both  th e  
tim ing  and n a tu re  o f a le a d e r ’ s in te rv e n tio n  in  r e l a t io n  to  surrounding 
member re sp o n ses , a f f e c t  th o se  responses in  as y e t u n sp ec if ie d  ways.
I t  i s  q u ite  p o s s ib le  t h a t  th e  in f lu e n c e  o f a le a d e r ’s in te rv e n tio n  in  
group behaviour i s  as much o r more a fu n c tio n  o f i t s  placem ent in  th e  co n tex t 
o f th e  group’ s tem poral grow th, th an  o f  i t s  ’’ty p e ” .
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4. E f fe c ts  o f S p ec ific  Leader Behaviour on Member Outcome
A stu d y  by Truax (1968) ta k es  th e  more u su a l work on th e ra p e u tic  
c o n d itio n s  one s tep  f u r th e r ,  to  p rov id ing  a guide fo r  how to  use them. In 
a r e l a t i v e l y  in c id e n ta l  fa sh io n  i t  a ttem p ts  to  dem onstrate th e  im portance o f 
a c lo se  c o n tig u ity  between d e s ira b le  behav iour o f members, and b eh av io u ra l 
item s o f th e  le a d e r  which promote th e  t r i a d  c o n d itio n s .
Truax (1968) hypo thesised  th a t :
i )  P a t ie n ts  re c e iv in g  high  le v e l s  o f th e r a p is t  o ffe re d  d i f f e r e n t i a l  
re in fo rcem en t fo r  s e lf - e x p lo ra t io n  (using  a ccu ra te  empathy, n o n -p ossessive  
warmth and genuineness as re in fo rc e r s )  w il l  show g re a te r  o v e ra l l  s e l f ­
e x p lo ra tio n  and g re a te r  th e ra p e u tic  p e r s o n a l i ty  and behaviour change 
th a n  p a t ie n ts  re c e iv in g  low or n eg a tiv e  re in fo rce m e n ts , and
i i )  th e  le a d e r ’ s use o f th e  th e ra p e u tic  t r i a d  (as above) as re in fo rc e r s  i s  
n o t p ro p o r tio n a l to  h is  mean le v e l  o f th e se  co n d itio n s  o ffe re d  during  
th e ra p y .
Four groups o f in p a t ie n ts ,  m ainly d iagnosed sch izo p h ren ic , met tw ice  a 
week fo r  24 se ss io n s  each. T h ir ty  o f th e  40 o r ig in a l  members completed th e  
s e s s io n s . There were te n  f i n a l  outcome c r i t e r i a ,  rang ing  from changes in  
MMPI resp o n ses  th rough  to  p ercen tage  o f tim e spen t out o f th e  i n s t i t u t i o n  
during  th e  fo llow -up  y e a r .
Two groups were p rovided  w ith  high le v e l s  o f in d iv id u a l re in fo rcem en t, 
as s tro n g  p o s i t iv e  d i f f e r e n t i a l  re in fo rcem en t f o r  h igh  le v e ls  o f s e l f -  
e x p lc ra t io n . In t h i s  s tudy , th e  term  ’’re in fo rcem en t'’ would more a c c u ra te ly  
be p laced  w ith ’’rew ard". The o th e r  two groups rece iv ed  low le v e l s  of 
in d iv id u a l re in fo rcem en t and n eg a tiv e  d i f f e r e n t i a l  re in fo rcem en t fo r  depth  
o f s e l f - e x p lo ra t io n .  That i s ,  w hile th e  depth  and frequency  o f reward fo r  
a l l  o f a p a t i e n t ’ s re sp o n ses  were low, th o se  fo r  h is  s e lf - e x p lo ra to ry  
resp o n ses  were e x c e p tio n a lly  low.
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The first hypothesis was confirmed: both the level of group and
individual reinforcement had significant effects on the predicted direction 
of patient self-exploration and final outcome. It should be noted that 
group reinforcement refers not to group focused response, but to statistic­
ally derived mean levels of empathy, warmth and genuineness provided per 
patient per session.
A. limitation of the study lay in its confinement to the consideration 
of therapist-patient-therapist interactions only, meaning that all responses 
were individually elicited or focused.
The second hypothesis was not supported: the leader’s use of the
therapeutic triad as reinforcers was found to be proportional to the mean 
level of these conditions that he offered. Patients who received high 
levels of individual reinforcement received strong positive differential 
reinforcement for high levels of self-exploration and those who received low 
levels of individual reinforcement actually received negative differential 
reinforcement for depth of self-exploration.
The findings suggest that a close contiguity between self-exploration 
behaviour by members and leader behaviour characterised by warmth, genuineness 
and/or empathy, results in a reinforcing effect on the therapeutic behaviour. 
They further point to the need for a leader to remain alert to the 
distribution of his reinforcing behaviour among members. Further indications 
are unclear. The use of the notion of "group reinforcement" did not help 
clarify the implications.
It was indicated that the level of group reinforcement tends to have 
more impact on the outcome of a given patient than the level of reinforcement 
he himself receives. This is potentially misleading; it means that the 
higher the level of the triad conditions that the leader promotes overall, 
the more likely that any one member’s outcome will be favourable. This seems 
predictable on a priori grounds: if the leader provides a high level of
conditions with a minority of patients at the expense of the majority, the
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probability of a favourable outcome for any one member will be lowered.
According to Truax, this suggests that a member’s learning through 
modelling or imitation is greater than the effects of direct learning. 
Presumably, the proposed model for the individual member here is the set of 
reinforced responses of self-exploration of other members.
5. The Effects of Specific Leader Behaviour on Group Dynamics
Liberman (1971) pointed out that while operant conditioning might 
provide us with principles to understand the process of group therapy, it 
does not help to choose the kinds of behaviour that should be increased or 
decreased in the leader’s work with patients. Liberman considered goals 
which concerned the whole group, and cohesiveness in particular. He rates 
cohesiveness as a central and most important characteristic in the develop­
ment of all non-directively led groups.
Liberman studied two groups matched for age, sex, marital status, social 
class, diagnosis and previous treatment. They were each composed of seven 
non-psychotic members, who met for 37 weekly, 75 minute, sessions.
In the experimental group, the leader was trained to use techniques of 
social reinforcement to facilitate the development of inter-member 
cohesiveness. His interventions were aimed at indicating his attention, 
approval and interest in the group members’ expressions of mutual support, 
sympathy, concern and affection. He used his attention in a contingent 
fashion, by re-phrasing, paraphrasing or otherwise indicating his interest 
in expressions of solidarity in and by the group.
In the comparison group, the leader used spontaneous and intuitive 
interventions of group-analytic orientation. He would primarily reflect the 
group’s discussion back to the group members themselves and occasionally 
would focus on individuals and their problems in Integralist style.
Both leaders were viewed as similar personality types by their groups, 
and were matched for their interest and experience in group therapy.
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Development of cohesiveness in the group was measured by scoring of 
interaction using Bales’ Interaction Process and Sign Process Analysis codes, 
each on alternate sessions. Taped sessions were also used to analyse 
patient-leader-patient sequences of interaction. A code was developed to 
focus on reinforcements, acknowledgments and prompts made by the leaders, in 
the area of cohesiveness.
A reinforcement was defined as an intervention in which the leader 
acknowledged a cohesive act made by a group member in that session, whereas 
a prompt was defined as the leader’s attempt to elicit a cohesive act in a 
group member who had not made one earlier in the session.
A close association between the leader’s behaviour and members’ 
expression of cohesiveness was observed, where as the leader increased his 
activity in this dimension so also did the group, and vice versa. This was 
true for both leaders, but significantly more cohesive acts occurred in the 
experimental group. These findings were also paralleled in an analysis of 
individual member’s cohesive behaviour.
It is stressed that the impact of the leader on the group holds for 
both groups, and Liberman states that this represents a general principle 
of reinforcement responsible for behavioural change, regardless of the 
theoretical orientation held by the therapist.
Systematic withdrawal of leader attention from cohesive to other 
behaviours, resulted in corresponding slumps in the frequency of cohesive 
acts in both groups.
Data from sociometric questionnaires (interpersonal Check List, MMPI, 
symptom check lists) indicated that patients in the experimental group 
underwent significantly greater personality change, gained greater decrease 
in symptom intensity and developed more independence from the leader.
Liberman made several observations and practical suggestions for more 
effective conduct of group therapy on the basis of his data analyses:
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i) When the leader spoke directly to a patient, he was more likely to 
get his intended response from the patient than if he spoke indirectly 
about the patient, using his name;
ii) Immediate reinforcement or acknowledgement of cohesive behaviour was 
much more likely to elicit the wanted response in the patient than if 
the leader waited for some time before intervening;
iii) Concise, clearly focused, mono-message interventions were more 
effective in getting the desired result than lengthier ones;
iv) A tendency for satiation of the group in the area of cohesiveness 
seemed to exist; when either leader issued more than 26 prompts and 
reinforcements for cohesiveness in any session, both groups showed 
a falling-off in responsiveness to this dimension;
v) Reinforcing cohesive acts which were spontaneously emitted was more 
effective than prompting or eliciting them, especially in sensitive 
areas.
This study points to the existence of a lawful relationship between 
the leader’s behaviour and that of the group members and their treatment 
outcome, but it does not well discern the nature of the relationship.
Given that the two groups differed along the cohesive dimension (as 
might be expected of any two groups of seven members each), the experimental 
design forced the experimental leader’s reinforcing behaviour to shadow the 
cohesive bahaviour of his group. The fact that the cohesiveness reduced in 
four sessions where he switched his focus to certain non-cohesive responses 
may have demonstrated an incompatibility of his new behaviour with 
expressions of cohesiveness, rather than the reinforcement effect of his 
previous behaviour. There was no suggestion that the new behaviour of 
members that he focused upon increased in frequency. Had the experimental 
group cohesiveness been greater for other reasons than its leader behaviour, 
similar results would still have been obtained.
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6. Leader Behaviour R ela ted  to  P ro v id ing  T herapeu tic  C onditions in  th e
Psychotherapy Group
C onditions p rovided  by the  le a d e r  such as empathy, n o n -p o ssessiv e  warmth 
and genuineness have been shown to  be r e la te d  in d i r e c t ly  and n o n s p e c if ic a l ly  
to  group le a d e r  behaviour (Chapter 5 ) . I t  i s  th e re fo re  n o t r e le v a n t  to  
rev iew  th a t  la rg e  mass o f re se a rc h  which in v e s t ig a te s  th o se  co n d itio n s  which 
a re  h ig h ly  c o r re la te d  w ith  p o s i t iv e  outcome. This i s  because fo r  any given 
a s s o c ia t io n  between a co n d itio n  and outcome, th e re  are  a myriad o f 
com binations o f le a d e r  behaviour which may promote th a t  c o n d itio n .
T ak e ,fo r example, Truax’s (1961) c la s s ic  s tudy  o f th e  sources o f 
v a r ia t io n  in  p a t ie n t  in tr a p e rs o n a l  e x p lo ra tio n  which are a s so c ia te d  w ith 
c h a r a c te r i s t i c s  o f th e  le a d e r ’ s responses and th e  group in te r a c t io n .
In a t o t a l  o f 42 hours o f group psycho therapy , w ith  a t o t a l  o f 45 p a tie n ts ?  
th e  le a d e r s ’ re sp o n ses  tak en  from th re e  m inute samples were r a te d  along th e  
fo llo w in g  c o n d itio n s : Empathie u n d e rs tan d in g , a ccu ra te  empathy, u n c o n d itio n a l
p o s i t iv e  re g a rd , genuineness or s e l f  congruence, le a d e rsh ip  and re s p o n s iv i ty .
Of th e s e , s ig n i f ic a n t  c o r re la t io n s  w ith  p a t ie n t  s e lf - e x p lo ra t io n  were 
ob ta ined  w ith  a l l  excep t empathic u n d e rs tan d in g .
The r a t in g s  o f  a l l  th e se  c o n d itio n s  a re  fu n c tio n s  o f th e  group co n tex t 
and th e  le a d e r ’s p e r s o n a l i ty ,  among o th e r  th in g s .  They a re  r a t in g s  o f 
behaviour only  in  r e t r o s p e c t ,  A. behaviour r a te d  h ig h ly  genuine fo r  one 
le a d e r  w il l  p o s s ib ly  n o t r a te  th e  same f o r  an o th er; le a d e rsh ip  behaviour 
which earns h igh  r a t in g s  fo r  a ccu ra te  empathy, warmth and genuineness in  one 
co n tex t may earn  low r a t in g s  in  an o th er.
Furtherm ore, one b eh av io u ra l item  or response  w il l  c o n tr ib u te  to  th e  
p ro v is io n  o f numerous c o n d itio n s .
This n o n -sp e c if ic  n a tu re  o f th e ra p e u tic  co n d itio n s  w ith  le a d e r  
behaviour p la ce s  th e  a sso c ia te d  re se a rc h  o u ts id e  th e  scope o f t h i s  review .
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Summary
A review of the research relating specifically to the effects of the 
leader’s behaviour on the psychotherapy group supported the following broad 
premises:
i) The leader’s presence in the group can have an anti-therapeutic effect 
by inhibiting spontaneous interaction and reinforcing the dependency 
needs of group members;
ii) A behavioural approach characterised by a high frequency of warm, 
supportive and suppressive interventions and a lack of judgmental 
interventions will be facilitative to therapeutic group interaction;
iii) Leader behaviour which is characterised by warm, supportive, genuine, 
empathic or approving interventions when made contiguous with specific 
spontaneous member behaviours will increase the frequency with which 
these behaviours are emitted during a group’s life and enhance the 
probability of members making positive gains:
iv) The leader’s behaviour has a maj or impact on the norms which develop 
in the group, but the relationship between the behaviour and the 
norms is by no means clear;
v) The effects of specific behaviour of the leader, such as self 
disclosure or silence, on the behaviour of the group will be a function 
of the stage of development of the group and the social context from 
which the group and the leader come (among many other unspecified 
variables).
These broad deductions reflect the main weakness of the research in 
providing a useful body of knowledge relating to psychotherapy group leader 
behaviour: the lack of comparability between studies. Without standardised
group characteristics of composition, structure and format, and with the 
general lack of operational definitions for the experimental variables 
investigated, the findings of each study are of very limited value in helping
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t o  u n d e rs tan d  th e  n a tu re  o f  th e  e f f e c t s  o f le a d e r  b eh av io u r on th e  group .
On th e  o th e r  hand, th e  r e s e a r c h  a ls o  h ig h l ig h t s  th e  fundam en ta l com p lex ity  
o f  in v e s t ig a t in g  th e  e f f e c t s  o f s p e c i f i c  le a d e r  b eh av io u r on a p sy ch o th e ra p y  
g roup , -when th e  c o n te x t o f  th e  whole group s i t u a t i o n  i s  n o t ta k e n  in to  
acco u n t.
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CHAPTER 8
SOME EFFECTS OF LEADER BEHAVIOUR ON THE ENCOUNTER GROUP
T his c h a p te r  p ro v id e s  a rev iew  o f r e s e a r c h  in  th e  f i e l d  o f  le a d e r  
b eh av io u r in  th e  e n c o u n te r  group . As w ith  th e  p a r a l l e l  a re a  in  group 
p sy ch o th e ra p y , th e  p ic k in g s  a re  le a n .  B rad fo rd , Benne & Gibb (1964) n o te d  
th e  consp icuous la c k  o f  r e s e a r c h  on th e  e f f e c t s  o f th e  l e a d e r ’ s s ty l e  and 
p e r s o n a l i ty  c h a r a c t e r i s t i c s  on en co u n te r  group b e h a v io u r . Bolman (1971) 
cou ld  f in d  o n ly  f iv e  s tu d ie s  w hich fo cu sed  on en co u n te r  le a d e r  b e h a v io u r and 
i t s  e f f e c t s  on th e  members’ le a r n in g .  Very few s ig n i f i c a n t  s tu d ie s  in  th e  
f i e l d  have been p u b lish e d  s in c e .  Of th o se  t h a t  h av e , one by L ieberm an (1972) 
i s  th e  d e f i n i t i v e  work in  th e  f i e l d  and i s  d e a l t  w ith  s e p a r a te ly  in  th e  n e x t 
c h a p te r .
The r e s e a r c h  i s  d e a l t  w ith  h e re  in  a fa s h io n  p a r a l l e l  to  t h a t  f o r  group 
p sy ch o th e ra p y . But n o t a l l  th e  s u b je c ts  o f  fo c u s  in  t h a t  a re a  a re  r e p re s e n te d  
h e re .  The en co u n te r work can be c o n s id e re d  under th e  fo llo w in g  h e a d in g s :
1. The e f f e c t s  o f  s p e c i f i c  le a d e r  b eh av io u r on group b e h a v io u r;
2 . Q u a l i ta t iv e  a s p e c ts  o f  le a d e r  b eh av io u r and t h e i r  e f f e c t s  on 
group b e h a v io u r;
3 . The e f f e c t s  o f  s p e c i f i c  le a d e r  b eh av io u r on group member outcom e.
1. The E f fe c ts  o f s p e c i f i c  le a d e r  b eh av io u r on group b eh av io u r
Pino and Cohen (1971) in v e s t ig a te d  th e  l i n k  betw een le a d e r  s ty l e  and 
member s e l f - d i s c l o s u r e .  They p roposed  t h a t  a g ro u p -c e n tre d  s ty le  o f  
le a d e r s h ip ,  c h a r a c te r i s e d  by  a p reponderance  o f  n o n - d i r e c t iv e ,  in d iv id u a l  
fo cu sed  and s e l f - d i s c l o s i v e  in t e r v e n t io n s ,  would f o s t e r  group members’ s e l f ­
d is c lo s u r e ;  and t h a t  t h i s  s t y l e  would be more e f f e c t iv e  in  do ing  so th a n  a 
le a d e r -g u id e d  s t y l e ,  c h a r a c te r i s e d  by group fo cu sed  in te r v e n t io n s  o f  a 
p r o c e s s - in te r p r e ta t iv e  v e in .
The l e a d e r ’s s e l f - d i s c l o s u r e  was d e f in e d  as th e  ’’e x p l i c i t  com m unications 
o f  p e rso n a l in fo rm a tio n  t h a t  o th e rs  would be u n ab le  to  a c q u ire  u n le s s  he
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discloses it” (Culbert, 1968). They founded their interest on the self- 
disclosive response with the assertion that:
"Personal growth in T-groups is intimately related to self-disclosure.
Self-disclosure is synonymous with openness, and it is openness which sets 
the T-group experience apart from other interpersonal experiences"
(Pino and Cohen, p. 212, 1971).
Two groups met with two co-leaders six times for 90 minutes each. One 
group was led in group-centred style, and the other was leader-guided.
The operational hypothesis was that the group-centred condition would 
yield a greater proportion of member self-reference statements than the 
leader-guided condition.
It was confirmed that the two leader styles differed in their emphasis 
on self-disclosure, and in addition it was shown that the leader-guided style 
included more evaluative questions from the leader, where more opinions and 
evaluations were directly asked for by him than the group-centred approach.
The hypothesis was disconfirmed: the leader-guided style proved more
effective in promoting member self-references, when used by both leaders.
The group process type intervention of leader-guided style, which 
focused on relationships rather than individuals, led to more "self in regard 
to peer" self-references. The group norm "let’s talk about how we affect one 
another" is possibly more quickly set and firmly enforced when the leader 
demonstrates it for the group in his behaviour.
The group-centred leader style’s "person-oriented" interventions 
appeared to produce a more exclusive leader-member relationship, which Pino 
and Cohen suggested could block interpersonal feedback. It should be noted 
that while the leader-guided style comprised significantly more evaluative 
questions, it comprised only a few less warmth and clarifylng-of-communication 
type responses.
Therefore, while the results initially appeared to be in some 
contradiction to the usual findings of the group-centred research on 
therapeutic conditions, this is not necessarily so. It may be that both
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le a d e rs  provided high  le v e ls  o f th e  t r i a d  c o n d itio n s , bu t th e  a d d itio n a l 
provoking or q u estio n in g  behaviour o f th e  le ad e r-g u id ed  s ty le  p rovided  a 
model o f behaviour which was more conducive to  s e lf - d is c lo s u r e  among members. 
In  o th e r  words, to  promote a d e s ira b le  member behaviour in  th e  group s e t t in g ,  
th e  le a d e r  should no t n e c e s s a r i ly  model th a t  behav iou r; i t  may be more 
f r u i t f u l  to  model a behaviour which i t s e l f  induces th e  th e ra p e u tic  behaviour 
th rough th e  dynamics o f th e  group, w ith  something of a snow -balling  e f f e c t .
D ire c tly  re le v a n t  to  t h i s  p ro p o s itio n  i s  th e  work of P sa th as  and H ardert 
(1966). They proposed th a t  th e  le a d e r  sends norm m essages, o ften  su b tle  and 
d isg u ise d  in  th a t  t h e i r  in te n t io n  and re lev an ce  to  group norms may be 
s u p e r f ic ia l ly  obscure.
Some norm ative dim ensions along which th e se  messages la y  inc luded  
Feedback, e .g . members should encourage ex p ress io n  of a l l  fe e l in g s ;
Analysing Group In te ra c t io n  and P ro cess, e .g . members should encourage and 
be encouraged to  indu lge  in  t h i s ;  Acceptance-Concern, e .g .  members should 
h ear o th e r s 1 fe e l in g s  nonjudgment a l ly .
They s tu d ied  seven groups o f 12 members each, over a two week la b o ra to ry .
By e x tra c tin g  and c la s s ify in g  a la rg e  number o f le a d e r  in te rv e n tio n s  ra te d
as "most s ig n if ic a n t"  to  th e  group p ro c e sse s , P sa th as  and H ardert concluded:
" Im p lic it  in  t r a in e r  in te rv e n t io n s ,  th e n , i s  a message concerning what 
members should o r ought to  do, what th e  t r a in e r  expects them to  do, and h is  
view o f what c o n s t i tu te s  a p p ro p ria te  T-group member behaviour" (p. 165, 1966).
Although t h i s  work d id  n o t a ttem pt to  r e l a t e  th e  l e a d e r ’s norm messages 
to  member behaviour s p e c i f ic a l ly ,  i t s  in d ic a t io n  th a t  th e  need fo r  a le a d e r  
to  e s ta b l is h  v a rio u s  norms d i f f e r e d  according  to  th e  s t a t e  o f development 
o f th e  group i s  re le v a n t .  For in s ta n c e , th e  norm o f A nalysing Group 
In te ra c t io n , which Pino and Cohen’ s le ad e r-g u id ed  s ty le  s tro n g ly  p ropagated , 
was h ig h ly  s ig n if ic a n t  in  th e  e a r ly  s tag e s  o f group developm ent; th e  
norm ative dim ension o f  A cceptance-Concern, presum ably s im ila r  to  th a t  
propagated by Pino and Cohen’ s g ro u p -cen tred  le a d e r ,  was shown by P sa thas and 
H ardert to  be more s ig n i f ic a n t  in  l a t e r  s ta g e s .
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The P sa th as  and H ardert f in d in g s  th e re fo re  g ive some su ggestion  as to  
why Pino and Cohen’ s hypotheses were unsupported . The le ad e r-g u id ed  s ty le  
promoted f a s t e r  growth in  member s e lf - d is c lo s u r e  behaviour by e s ta b lis h in g  
th e  most a p p ro p ria te  norms e a r ly  in  th e  group. Had t h e i r  groups continued 
over lo n g e r p e rio d s  o f tim e , i t  i s  p o s s ib le  th a t  th e  g ro u p -cen tred  approach 
would have overhauled th e  le ad e r-g u id ed  approach in  e f fe c t iv e n e s s  as th e  norm 
of a c c e p tin g  and ca rin g  fo r  o th e rs  became more im p o rtan t.
2 . Some Q u a lita tiv e  a sp ec ts  o f le a d e r  behav iour and t h e i r  e f f e c t s  on 
group l e a r ning
Sterm erding (1961) i s  re p o rte d  by Cooper and Mangham (1971) to  have 
thrown some l i g h t  on th e  in f lu e n c e  o f th e  le a d e r  on group developm ent. The 
p a r t i c ip a n ts  o f two T-groups, composed o f Dutch management c o n su lta n ts  and 
i n d u s t r i a l i s t s ,  were asked d a i ly  to  s ta t e  in  which o f th re e  p o ss ib le  a reas  
th e y  were le a rn in g  from th e  group. The th re e  a reas  were: About them selves,
about groups and about t h e i r  d a i ly  work.
They were a lso  given a case s tudy  o f a decision-m aking  group, befo re  
and a f t e r  t h e i r  en coun ter, and asked to  d e sc r ib e  th e  k inds o f th in g s  th a t  
were happening in  th e  case .
T heir r e p l ie s  to  th e  case s tudy  were th en  co n ten t analysed  in to  f iv e  
c a te g o r ie s :  g en e ra l norm ative approach, p e r s o n a l i ty ,  s te re o ty p in g , ro le
fu n c tio n in g  and p ro c e s s -a n a ly s is .
The le a d e r  behaviour was analysed  from tape  re c o rd in g s  o f h is  in te rv e n tio n s  
The le a d e rs  assessed  t h e i r  re s p e c tiv e  groups in  term s o f movement toward 
ta s k , m ain tenance, s e n s i t i v i t y  and o v e r - a l l  e f fe c t iv e n e s s .
Cooper and Mangham d e sc rib ed  th e  r e s u l t s :
nA co n ten t a n a ly s is  o f th e  t r a i n e r  in te rv e n tio n s  re v ea led  th a t  t r a in e r  A 
showed a g ro u p -o rie n ted  approach, w hile t r a i n e r  B d ire c te d  most o f h is  
in te rv e n tio n s  toward in d iv id u a l  group members. Corresponding to  t h i s ,  Group 
A s ig n i f i c a n t ly  d if f e r e d  from  Group B on a number o f p ro cess  v a r ia b le s :
Group A was seen to  a ccen tu a te  th e  ’group’ a sp ec t o f le a rn in g , w hile Group B 
emphasised e q u a lly  th e  le a rn in g s  about them selves and t h e i r  d a i ly  work; Group A
described the second case study in more process-analytic terms (in their 
observations of the actual interaction process of the case study), while 
Group B described it more in terms of role functioning (the relations of an 
individual in the social context); and finally, Group A was seen by its 
trainer as moving toward maintenance, sensitivity and overall effectiveness 
while Group B was seen as moving toward task only. The author draws the 
conclusion that trainer behaviour and group development are inextricably 
related" (1971, p. 117).
This rather esoteric study is relevant here in its finding that the 
group-oriented approach, being one with a high frequency of group-focused 
interventions, resulted in a more effective "work" group, as Bion (1951) 
would have predicted.
That the members of Group A approached their own analysis of group 
process in group-oriented fashion supports the notion that the leader provides 
a strong model of behaviour which members will imitate, at least when they 
are placed in quasi-leadership roles themselves.
3. The effects .of specific leader behaviour on the group member outcome
Culbert (1968) hypothesised that:
i) the members of an encounter group whose co-leaders are "more 
personally self-disclosing" (mSD) will form a greater number of 
"mutually perceived therapeutic relationships" than members of 
a group whose co-leaders are lese personally self-disclosing 
(1SD);
ii) members of the group led in mSD style will perceive their dyad 
partner, with whom they met outside the group and regularly over 
the span of the group life, as being more "therapeutic" in their 
two-person relationships, than will members of the group led in 
1SD style;
iii) members in the mSD group will perceive their co-leaders as being 
more "therapeutic" in their two-person relationships with them, 
than will members of the 1SD group;
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iv) members of the mSD group will experience a greater positive
change in nself-awareness” over the course of the group, than 
the members of the 1SD group.
Two student groups of six females and four males met twice a week, in 
two hour sessions, for 14 weeks. One of these sessions was spent in an 
encounter group with the two co-leaders, and the other in a dyad pairing 
with another group member, not a leader. The same dyad pairings were 
maintained over the 14 weeks. Each member was given the Jourard self­
disclosure questionnaire and paired with another member of the same sex 
who initially scored similarly on the self-disclosure measure.
The same two male co-leaders participated in both groups. They were 
provided with "job descriptions" which provided guidelines for their 
behaviour in each group. These guides only differed by being more self­
disclosing (mSD) in one group and less self-disclosing (lSD) in the other.
Questionnaires and tape recording analyses and ratings were used in 
assessing leader self-disclosure, the characteristics of relationships formed 
and member growth or change in self-awareness.
The first part of the study confirmed that the experimental mainpulation 
was successful. The leaders were perceived as considerably more self­
disclosing in the mSD condition than in the 1SD condition on results of the 
Self-Disclosure Questionnaire and two kinds of tape content analyses.
A "therapeutic" relationship was one characterised by high levels of 
positive and unconditional regard, empathy and congruence, as assessed with 
a modified version of the Barrett-Lennard Relationship Inventory.
The first hypothesis was not confirmed: there were not significantly
more mutually perceived therapeutic relationships formed among group members 
in the mSD group than the 1SD group. In fact, there were less, although the 
difference was not significant.
The second hypothesis was not supported: no more members of the mSD
group perceived their relationships with their dyad partner or the leader as
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therapeutic than those of the 1SD group. Again, the trend was in the 
opposite direction.
The third hypothesis was also not supported: the converse describes the
results better. Significantly more 1SD members perceived their relationships 
with their co-leaders as "empathic" and "therapeutic" than did mSD members.
The fourth hypothesis was also not supported, with little evidence to 
suggest that mSD members’ self-awareness, as measured on the Problem 
Expression Scale, underwent greater positive change than the 1SD members.
The latter gained significantly lower overall ratings early in the group and 
these increased more rapidly over the middle weeks than the former. One 
member in the mSD group actually underwent significant negative change in 
self-awareness during the group. However, it was proposed that the mSD group 
was itself more self-disclosing early on because of the leaders’ mSD 
behaviour.
The overall indication was that an equivalent amount of therapeutic 
potential was developed in both groups.
Culbert proffered several alternative explanations for the findings, 
but stressed that without further data on the amount and type of member self­
disclosure that took place, no conclusions could be made about the specific 
way in which leader self-disclosure influences the participation styles or 
outcome of group members.
The data pointed to the possibility that self-disclosure enhances a 
leader’s overall effectiveness, by promoting early self-disclosure among 
members, at the cost of his taking part in two-person therapeutic relation­
ships. He considered that the data supported the "modelling" theory of the 
leader's effects on his group’s behaviour.
It was tentatively proposed that a ceiling level of self-disclosure 
would exist in an encounter group, which could not be surpassed. Following 
this, Culbert proposed that the sooner the level is reached, the more 
effective the group; thus, the mSD leader style should be more effective.
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I t  follow ed th a t  the  b e s t  le a d e r  approach would invo lve  e a r ly  h igh  s e l f ­
d is c lo s u re ,  to  promote a ra p id  achievement o f th e  g roup’s c e i l in g  le v e l  o f 
s e l f - d is c lo s u r e ,  fo llow ing  which th e  le a d e r  could reduce h is  s e l f - d is c lo s u r e .  
C u lbert p re d ic ts  from th e  d a ta  th a t  t h i s  approach would g ive members th e  
o p tio n  o f developing th e ra p e u tic  r e la t io n s h ip s  w ith  o th e r group members.
There was l i t t l e  a ttem pt to  s e r io u s ly  co n sid e r th e  p o s s ib i l i t y  th a t  th e  
1SD approach was in  f a c t  p o te n t ia l ly  more e f f e c t iv e  by e s ta b l is h in g  group 
norms d i f f e r e n t  from th o se  o f  th e  mSD approach.
e .g .  "We’re  here  to  h e lp  you re v e a l y o u rse lv es  to  y o u rse lv es"  r a th e r  th an
"We’re  here  to  re v e a l o u rse lv es  to  you".
Bolman (1971) c a r r ie d  ou t an ex ten s iv e  s tudy  in to  some e f f e c t s  th e  
le a d e r  has on h is  T-group. He inc luded  a number o f le a d e r  behaviour v a r ia b le s  
and a s e r ie s  o f accompanying hypo theses. These v a r ia b le s  were inc luded  in  
dim ensions o f A ffec tio n ; C o n d itio n a lity  (behaviour which ten d s  to  reward or 
pun ish  behaviour o f members); Openness (in v o lv in g  s e l f - d i s c lo s u r e ) ; Empathy 
(communication of an a cc u ra te  u n d erstand ing  o f members’ f e e l in g s ) ;
P e rsu asio n  (behaviour aimed a t  " s e l l in g "  id e as  to  members); S e c u rity  ( le a d e r ’s 
own p e rso n a l com fort and n o n d e fen s iv en ess ); Conceptual Inpu t (p rov id ing  
language and new forms of ex p ress io n  w ith  which to  r e l a t e  e x p e r ie n c e s ) . I t  
should be s tre s s e d  th a t  th e  aim was to  r e l a t e  frequency  o f behaviour item s, 
r a th e r  th an  r e s u l ta n t  c o n d itio n s , w ith members’ change.
Ten groups le d  by two c o - le a d e rs  each , w ith  a t o t a l  o f 113 s u b je c ts , 
were s tu d ie d . The r a t in g s  o f  le a rn in g  and change were made during  and a t  th e  
f in i s h  o f  th e  group. There were no m easures made o f po st-g ro u p  change in  
members’ a c tu a l behav iour.
While th e  design  o f th e  s tudy  was g e n e ra lly  sound, i t s  m ajor weakness 
la y  in  th e  f a c t  th a t  a l l  d a ta  r e la t in g  to  th e  le a d e r s ’ behaviour was based 
on members’ p e rc ep tio n s  on ly .
The main f in d in g s  were th a t :
i )  Leader A ffe c tio n  (ex p ress io n s  o f concern , carin g ) was s tro n g ly
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associated only with members’ returning of affection. There was 
no significant correlation with member change, tension, withdrawal 
or identification with the leader;
ii) A dimension called Congruence-Empathy, representing behaviour 
which both communicated an understanding of members’ feelings, 
and a sense of personal comfort in the leader, was shown to be 
the most important dimension of leadership behaviour. It was 
significantly related to members’ liking for the leader, 
identification with the leader and self-rated learning;
iii) Openness (or self-disclosure) of the leader was not significantly
related to other variables such as liking for the leader, 
learning or identification. The results suggested that neither 
the amount nor the frequency of leader self-disclosure was 
crucial. This might reflect that it is not the quantity but the 
congruence of self-disclosure with other leader behaviour which is 
relevant: alternatively, it does not contradict Culbert's (1963)
proposals.
iv) Conditionality of the leader represented positively or negatively 
rewarding behaviour which was contingent upon certain member 
behaviour; it was shown to be significantly positively correlated 
with his own discomfort and with group tension. However, none of 
these three variables were significantly related to the learning 
level of members. It seems that a leader who is high on 
tendencies to reward or punish (as with highly "confronting” 
leaders) is likely to induce anxiety in members. But this in 
itself does not have a significant effect on their relevant 
learning from the experience (within broad limits, presumably).
v) Leader’s perceptiveness was found to be positively related to 
the liking for the leader by the members, and negatively related 
to tension and withdrawal in the group.
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vi) The Conceptual Input and Dominance Persuasion behaviour items 
offered by the leader offered few consistent or meaningful 
correlations with relevant member variables.
vii) Identification with the leader was shown to have a positive 
relationship with members’ learning, as found by Peters (1966).
There was little light shed on the characteristics of leader behaviour 
which promote identification, apart from its relationship with Congruence- 
Empathy.
Bolman’s results suggested that the successful leader will present to 
the group as secure, in touch with the feelings of members and consistent in 
thought, word and action. His openness, use of influence, conceptual input 
and affection, (presumably -within reasonable limits), do not appear to have 
significant influence on members’ learning.
Hurley and Force (1973) noted the still existing paucity of research 
on the differential effects of leaders on T-groups. They studied a 
residential group which met for eight days, to promote ’’growth” among its 
members. There were five groups of ten members and two leaders each; the 
vast majority of members were tertiary educated.
The leaders were rated for effectiveness, self-disclosure and feedback­
seeking during the ’’laboratory”; high scores for feedback reflected a leader’s 
commitment to solicit positive or negative feedback about his behaviour.
Member growth was assessed in terms of Acceptance of self and several other 
changes in specific concepts.
It was claimed that the findings suggested that the style of the leader, 
along these dimensions, had a powerful influence on member outcome. While 
most of the relationships were not significant, it was regarded as evident 
that members’ gains were associated with effectiveness, self-disclosure and 
feedback-seeking by the leader.
From a statistical point of view the results were weak. However, the 
authors suggest that they represent the surface out-croppings of hidden leader 
variables, such as self-acceptance, or a product of them. The main
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significance of this recent study is the way it highlights how very little 
was still known about effects of the leader's behaviour and personality on 
the gains of his group, at the time of the study.
Summary
The findings of this body of research are by no means definite. Some 
are contradictory, none are directly comparable with others, and all are 
limited to very specific experimental conditions. However, the following 
premises relating to encounter leader behaviour can be tentatively drawn from 
the findings.
i) A high proportion of self-disclosure interventions made by the
leader will:
a) promote "therapeutic"(open, supportive) relationships among 
members, but not necessarily with each member and the leader;
b) promote early self-awareness among members, but not necessarily 
early self-disclosure, when made in the early stages of the 
group;
c) not necessarily promote more member self-disclosure than a 
high proportion of directive, questioning and interaction- 
focusing (cf. self-disclosive) interventions in the same period 
of group time;
d) depend in its therapeutic value on its consistency or 
congruence with other leader behaviour more than on its 
frequency or content.
ii) A high proportion of group-focused (cf. individual focused)
interventions will:
a) promote the norm "Let's talk about what's happening in the 
group" rather than "Let's talk about your/my problems";
b) promote a group-focused approach by members to understanding 
other groups or sub-groups;
c) not by itself inhibit members' self-disclosure;
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iii) A high proportion of questioning, directive or conditional 
interventions will not inhibit self-awareness and self-disclosure 
among members, as long as this behaviour is seen as congruent with 
the leader's total behaviour pattern in the group.
iv) A high proportion of interventions which provide conceptual input 
(new concepts or terminology) will by itself have no significant 
effect on members' subsequent learning or behaviour change.
v) As with the group psychotherapy situation, the leader's 
behaviour has a major impact on the norms which develop in the 
group, but the relationship between his behaviour and the norms 
which develop is not as yet clear.
It is evident that these premises are neither specific nor well defined 
but they do offer stepping stones between the current position regarding 
knowledge of the effects of encounter loader behaviour and the point where 
definite statements on the subject can be made. They are more specific than 
those extracted from the psychotherapy work, which reflects the marginally 
better design and control inherent in the encounter studies.
CHAPTER 9
THE DEFINITIVE STUDY IN ENCOUNTER GROUP LEADERSHIP
An extensive study by Yalom, Lieberman, Miles and others has resulted 
in a number of papers, with the two most relevant here being those of Yalom 
and Lieberman (1971) and Lieberman (1972).
The study involved eighteen groups which each met for a total of 30 hours; 
some had spaced meetings (10 three-hour sessions), others were of ’’marathon" 
format. There were a total of 209 American students involved, aid 16 leaders; 
two groups were led by tape recorded instructions.
The members were given academic credit for participation, and the leaders 
were well paid.
Students were randomly assigned to the groups; in addition, 75 control 
students were also studied. All participants completed a large battery of 
self-report questionnaires before, during and after the group course, aid 
finally, six months after the last session.
No pre-group screening of subjects was employed, but there were a large 
number of precautions taken to ensure that all participants were well-versed 
in the potential hazards of their group experience, aid in the mental health 
service facilities available if required. There was absolutely minimal 
intervention in the group proceedings once the project began.
Lieberman (1972) outlined the development of a taxonomy of encounter 
leadership approach, which was developed from the study of the 16 encounter 
leaders who were deliberately chosen to highlight differences in style, 
methodology and philosophy. Part of the reason for this was to discover 
whether the conventional labels they represented - Gestalt, analytic, client- 
centred, sensory awareness, T-group and so on - actually differentiated 
between their actual behaviour as leaders.
The major goal of the study was to generate data about leadership 
differences which would allow the development of an empirical taxonomy of 
leadership methodologies -
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"A typo logy  -which might u l t im a te ly  be r e la te d  to  d i f f e r e n t  ty p es  or degrees 
o f p e rso n a l le a rn in g  or change” (Lieberman, 1972, p . 136).
Severa l o b se rv a tio n a l schedules were developed, to  r a t e  le a d e r  
behaviour over a wide ran g e . At th e  m icroscopic  end of t h i s  range, the  
frequency  w ith  which le a d e rs  d isp lay ed  each o f 28 d is c r e te  behav iour was 
ra te d .  At the  more g lo b a l extrem e, o b serv ers  recorded  t h e i r  o v e ra ll  
im pressions o f ”how th e  le a d e r  came a c ro ss ” to  them in  each m eeting , in  term s 
o f r a th e r  broad c a te g o r ie s  o f le a d e rsh ip  s ty le .  O ther assessm ents tapped th e  
focus o f th e  l e a d e r 's  a t te n t io n  (group, in te rp e rs o n a l  or in tr a p s y c h ic ) ,  h is  
in te rp e rs o n a l  a t t r a c t iv e n e s s  and h is  symbolic meaning to  th e  p a r t ic ip a n ts .  
Lieberm an1s paper was subdiv ided  in to  s e c t io n s , which came under th e  fo llow ing  
h ead in g s:
1. What Leaders Do;
2. B asic F unctions;
3. Behaviour and Outcome;
4. Behaviour and School o f O rie n ta tio n ;
5. Leader Types;
6. Consequences o f Leader Types;
A ll th e se  se c tio n s  b ear c o n s id e ra tio n  h e re .
T• What Leade rs  Do 
Behaviour and S ty le
Leader behav iours were f i r s t  grouped in to  f iv e  a reas  in  term s o f th e  
fu n c tio n s  th e y  seemed in ten d ed  to  perform , assessed  on an a p r io r i  b a s is .
They inc luded  evo ca tiv e  behav iour -  th a t  a p p a ren tly  designed  to  g e t members 
to  respond; coherence-m aking behaviour -  th a t  aimed a t  a l te r in g  co g n itiv e  
p e rsp e c tiv e s ; su p p o rtiv e  behav iour -  as evidenced in  p o s i t iv e  a f fe c t iv e  
g e s tu re s ; managing behav iou r -  in te rv e n tio n s  concerning how people worked w ith  
one an o th er, or th e  fu n c tio n in g  o f th e  group as a whole; behav iour in v o lv in g  
use o f se lf -d e m o n s tra tin g  o r m odelling behav iour by th e  le a d e r .
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These c a te g o r ie s  were found in  v a ry ing  p ro p o rtio n s  in  a l l  th e  le a d e r  
beh av io u rs  s tu d ie d , and th e  b eh av io u ra l d if f e re n c e s  were most ev id en t w ith in  
r a th e r  th a n  between each ca teg o ry . Erom t h i s  pragm atic c a te g o r is a t io n ,  a 
more sy stem a tic  grouping was o b ta ined  by fa c to r -a n a ly s in g  th e  23 observab le  
beh av io u rs  which f e l l  w ith in  th e se  c a te g o r ie s .  This produced seven c lu s te r s  
o f behav iour ty p e , d e s c r ip t iv e ly  la b e l le d  In tru s iv e  M odelling; C o g n itis in g ; 
Command S tim u la tio n ; Managing o r L im it S e tt in g ; S tim u la tin g  by Drawing 
A tte n tio n  to ;  M irro ring  and A ffec tiv e  Support.
I t  appeared th a t  behaviour along th re e  o f th e se  dim ensions was aimed 
a t  e l i c i t i n g  members’ re sp o n se . In tru s iv e  m odelling i s  th a t  behaviour which 
demands response  th rough ch a llen g e s , c o n fro n ta tio n  and e x h o rta tio n , as w ell 
as behav iou r which in v o lv es  th e  in te n se  p a r t ic ip a t io n  o f  th e  le a d e r  as a 
s e l f - r e v e a l in g  member o f th e  group. The s e l f - d is c lo s iv e  in te rv e n tio n  i s  a 
good example o f a b eh av io u ra l item  h igh  on t h i s  dim ension. Command 
S tim u la tio n  grouped to g e th e r  behaviour which invo lved  d i r e c t  in v i ta t io n s ,  
q u e s tio n s  o r su g g es tio n s . I t  was behav iour f re q u e n tly  r e f e r r e d  to  in  e a r l i e r  
re s e a rc h  as ’’d i r e c t iv e ” beh av io u r. A tte n tio n  focusing  grouped to g e th e r  
behav iou r which s o l i c i t s  response  in  an in d i r e c t  manner, by, fo r  in s ta n c e , 
com paring, c o n tra s t in g , or fo cu sin g  on ev en ts  or p rev ious re sp o n ses .
I t  was found th a t  o f th e se  th re e  re sp o n se -o rie n te d  f a c to r s ,  le a d e rs  who 
stemmed from th e  o ld e r , more t r a d i t i o n a l  forms o f s e n s i t i v i t y  t r a in in g  and 
group th e ra p y  were d is tin g u is h e d  by t h e i r  sco res  from le a d e rs  a s so c ia te d  w ith 
th e  newer sch o o ls . In te n s iv e  s tim u la tio n  th rough  in t r u s iv e  m odelling or 
command s tim u la tio n  was more c h a r a c te r i s t i c  o f th e  l a t t e r  group. The o ld e r 
t r a d i t i o n s  a re  b e t te r  d e sc rib e d  by a tte n tio n - fo c u s in g , s in ce  th e y  seldom 
e x h ib ite d  in t r u s iv e  m odelling  and made m oderate use o f command s tim u la tio n .
This f in d in g  i s  in  com plete agreement w ith  th e  b eh av io u ra l o u t l in e s  
which were de riv ed  from th e o r e t ic a l  schools in  group psychotherapy in  e a r l i e r  
c h a p te rs . The c la s s i c a l  approaches were c h a ra c te r is e d  by rem oteness, la c k  of 
s e l f - d is c lo s u r e ,  and an emphasis on focusing  and in te rp re tin g ,co m p ared  w ith
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the newer schools (Interpersonalists, Experientialists) who advocated 
directiveness and/or personal involvement, as included in intrusive modelling 
and command stimulation.
Of the remaining four factors, Cognitising included teaching, 
instructional and interpretative behaviours; Managing (or limit-setting) 
included behaviour relating to the conditions of the group as a social system, 
such as setting and maintaining this by goals and norms. Support included 
behaviour with high positive affect - protection, friendship, love, affection, 
encouragement and so on. Encouraging feedback exchange among members also 
belonged in this group. Mirroring combined a relatively diverse group of 
behaviours: summarising, decision-making, and reflecting interventions.
As an indication of the wide range of usage of these factors which 
existed among leaders, some cognitising was characteristic of most leaders, 
but in differing styles. A Transactional Analyst made the most use of 
cognitising, along with a Sensory Awareness leader, who made much use of 
structured exercises. The Rogerian and two T-group leaders made least use of 
this factor.
The Managing and Cognitive dimensions were thought to be probably 
complementary; both emphasise structured behaviours of a highly specific and 
often unemotional character. Leaders who were low on one factor tended to be 
high on the other. High scores on both, as with the Sensory Awareness Leader, 
indicate a leader who "runs a tight ship”, with a highly structured approach. 
Low scores such as with the Rogerian leader, correspond to a style of low 
control.
Levels of supportive behaviour were unrelated in any way to differences 
in theoretical orientation among leaders.
Focus
The proportion of time different leaders spent in focusing on group, 
interpersonal and intrapersonal issues, was shown to vary extensively, but 
not very consistently with the theoretical orientations as discussed in
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earlier chapters. Intrapersonal issues were focused upon most and the total 
group least frequently.
Leader as ..Symbol
The symbolic value of the leader was examined for its relevance to the 
charismatic attributes of the leader. A distinction between the psychotherapy 
and the encounter group situations in this area was made here. The positive 
transference of the psychotherapy group member refers to properties or 
characteristics primarily of the patient and not the therapist. In parallel 
but also in contrast, the encounter group member’s relationship with a 
charismatic leader involves the characteristics of the leader rather than 
the member. A more convincing distinction made by Lieberman lies in his 
operational definition of charisma, which rests on the unanimity of perception 
in the members. The positive transference model permits variations in 
perception among members, which does not fit the notion of charisma.
A charismatic leader was presented as one who was inspiring and imposing, 
really believed in his own approach, was stimulating and had a sense of 
mission. The psychodramatists were rated high on this dimension.
A love-oriented leader symbolised giving, understanding, genuineness, 
caring and so on.
The peer-oriented leader was the "nice guy”, relaxed, easy-going, a 
friend.
The technically-oriented leader expressed expertise, intelligence, 
competence and skill.
2. Basic Functions of the Leader
By factor analysing the 27 variables (all of which fall within the above 
outlined behavioural dimesnions) which were obtained to describe leader 
behaviour, style, focus and symbol, four clusters emerged which accounted for 
75% of the variance in behaviour among leaders.
From this it was proposed that much of what leaders do can be subsumed 
uider four basic functions: Emotional stimulation, Caring, Meaning attri­
bution and Executive behaviour.
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Lieberman suggests that these four dimensions may constitute a useful 
taxonomy for examining leadership in all forms of groups aimed at personal 
change, be they therapy or personal growth groups, since they can discriminate 
among leaders of highly varied orientation.
Emotional stimulation is derived from the personal qualities of the 
leader, and incorporates how these are imposed on the group. It results in 
his fulfilling a "this is how you do it” function in the group. Ratings of 
high charisma are loaded heavily on this function, compared with mirroring, 
teaching and resource functions; participant perceptions of peer orientation 
are negatively associated with it.
The Caring function goes along with high ratings on the personal and 
Love-oriented style as seen by observers and participants respectively; a 
technical orientation is negatively associated. It has a warm/cold, love/no 
love dimension, not to be confused with interpersonal attractiveness, which 
will be dealt with later.
Meaning Attribution collects together behaviours which offer participants 
concepts or values about changing through the group process. It is associated 
with a style rating of Interpreter-of-reality and an intrapsychic focus at one 
end. There is a bipolar aspect to this dimension, where high rating scores 
on social engineering style, group focus and peer-orientation can be found at 
the other end. The dimension represents the naming function that the leader 
provides, in translating the experience of group members into ideas. It is 
a function associated with leader charisma.
Executive function involves limit-setting (setting rules, goals, times) 
and command response (eliciting, questioning, suggesting). It is associated 
with style-ratings by observers of releasing emotion by suggestion, and 
perceptions of a ’’teacher” orientation. It is behaviour which is negatively 
correlated with the resource-leader style.
It was found that leader Interpersonal Attractiveness accounted for a 
small but significant percentage of variance. Participants especially liked
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le a d e r s  who produced la rg e  amounts o f co g n itiv e  behaviour and who were 
p e rc e iv e d  as c h a r ism a tic . They ra te d  as l e s s  a t t r a c t iv e  th o se  le a d e rs  o f 
re so u rc e  o f s o c ia l  en g in ee rin g  s ty le s ,  and th o se  who were p e e r -o r ie n te d  or 
group fo cu sed .
O bservers ra te d  th o se  le a d e rs  who indu lged  in  In tru s iv e  m odelling 
behav iou r as h ig h ly  a t t r a c t i v e ,  w ith  ch a rism a tic  s ty le .  They r a te  le a d e rs  
who em phasised m irro rin g  behav iou r, w ith  group focus s ty le  as le s s  a t t r a c t i v e .  
Both o b se rv e rs  and p a r t ic ip a n ts  r a te d  h ig h ly  th o se  le a d e rs  who showed 
su p p o rtiv e  behav iour, who encouraged re le a s e  o f emotion by dem onstra tion , 
and who were ch a llen g in g .
In  th e se  f in d in g s , t re n d s  were ev id en t bu t v e ry  few s t a t i s t i c a l l y  
s ig n i f ic a n t  c o r re la t io n s  between s p e c if ic  behav iour and a t t r a c t iv e n e s s  were 
o b ta in e d . Only ch a rism a tic  and ch a llen g in g  s ty le s ,  group fo cu s , m irro rin g  
and r e le a s e  o f emotions by dem onstration  p rov ided  s ig n i f ic a n t  c o r r e la t io n  
(p o s i t iv e  o r n eg a tiv e) w ith  A ttra c tiv e n e s s  r a t in g s .
3• Leade r  Behaviour and Outcome
Num erical lo ad in g s  d e riv ed  from over te n  d i f f e r e n t  methods of measure 
in  members’ change were used to  o b ta in  a s s o c ia tio n s  between le a d e r  behav iour 
and member outcome.
At th e  end o f  th e  group ex p erien ce , members were c la s s i f i e d  as having 
been e i th e r  a h ig h - le a rn e r ,  m oderate-changer, unchanged, a d ropou t, n eg a tiv e  
change o r a c a su a lty . These c l a s s i f i c a t io n s  were made on th e  b a s is  o f th e  
num erical lo ad in g s  earned on a sca le  o f from +3 to  -3 (exclud ing  +1). The 
s c a le  f ig u r e s  were com posite f ig u re s  o b ta in ed  from th e  r e s u l t  o f a t t i tu d e  and 
va lue  m easures, s e l f - r a t in g s  o f change, s e lf -e s te e m  and s e l f - i d e a l  d isc rep an cy , 
concep tions o f o th e rs , m easures o f th e  p e rso n ’ s p ro p e n s ity  to  use adequate or 
inad eq u a te  coping s t r a t e g i e s ,  in te rp e rs o n a l  beh av io u rs , te stim ony , le a d e r  
e v a lu a tio n , judgments made by th e  p a r t i c i p a n t s ’ s o c ia l  netw ork, and th e  
congruence between s e l f - r a t in g s  and p eer p e rc e p tio n  as w ell as in te rv iew s 
and o th e r  c o l l a t e r a l  d a ta  when th e y  were a v a ila b le  (Lieberman, 1972). This
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extremely comprehensive approach to measuring the effects of the group 
experience is the leading light in group research attempting to validly 
correlate any group variables with member outcome.
Lieberman announced his findings:
"The most effective leadership style would combine moderate stimulation, high 
caring, use of meaning-attribution, (individual focused) and moderate 
expression of executive functions. Conversely, the less effective leaders 
are either very low or very high on stimulation, are low in caring, do very 
little meaning-attribution, and display too little or too much executive 
behaviour” (1972, p. 153-154).
Evidence of patterns of effective and ineffective style were obtained.
For example, high caring behaviour in the absence of meaning-attribution 
generates relatively low levels of success as compared with high caring 
behaviour combined with cognitive behaviour. In fact, the two central 
functions without which leaders were rarely successful, were caring and 
meaning-attribution. That is, a combination of high levels of affection and 
"concerned” behaviour and relevant cognitive input is critical.
The statistical techniques used to derive these findings were not fully 
elaborated by Lieberman (1972). The details are given by Lieberman et al 
(1972), in a paper not available at the time of writing. Suffice to say here 
that the same findings were arrived at by two approaches: first, by obtaining 
relationships between the four leader behaviour dimensions and outcomes using 
correlations; second, by examining the weightings of high, medium and low 
levels of the four dimensions on total outcome measures.
4. Leader Behaviour and School of Orientation
Lieberman used a statistical clustering procedure which placed the leaders 
of various schools into groups of similar scores on the four basic dimensions. 
These clusters did not support the view that leaders labelled similarly behave 
similarly in encounter groups. For example, the Eclectic-marathon leader, a 
Transactional Analysis leader, and one T-group leader were grouped together in 
this way. For all except the two Gestalt leaders, who were grouped together,
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th e  a s s o c ia t io n  between o r ie n ta t io n  and. a c tu a l  behaviour was weak.
Lieberman co n tin u es:
"While th e  f in d in g  th a t  encounter le a d e r s ’ behaviour i s  h ig h ly  v a rie d  d iv e rg es  
from re p o r ts  in  th e  l i t e r a t u r e  on in d iv id u a l psychotherapy showing th a t  
experienced  p sy c h o th e ra p is ts  ten d  to  do p r e t ty  much th e  same th in g  (as 
opposed to  n o v i t i a t e s ) ,  i t  i s  no s u rp r is e  th a t  in  a new f i e l d  . . . .  orthodoxy 
has l i t t l e  in f lu e n c e . Marked s im i l a r i t i e s  e x is te d  in  how le a d e rs  approached 
th e  ta s k  o f  running  an encounter group, b u t th e se  s im i l a r i t i e s  were no t 
a s so c ia te d  w ith  school o f though t" (p. 156, 1972).
I t  i s  now apparen t t h a t  t h i s  comment can eq u a lly  w ell be ap p lied  to  th e  o ld  
f i e l d  o f group psychotherapy (c f .  in d iv id u a l p sy ch o th e rap y ).
5. Leader Types
An e m p ir ic a l typo logy  o f le a d e rs  was d e riv ed  from th e  o r ig in a l  27 
b eh av io u ra l v a r ia b le s ,  by two d i f f e r e n t  methods o f c lu s te r in g  to g e th e r  le a d e rs  
w ith  s p e c if ic  le ad in g  com binations on th e  fo u r b a s ic  b eh av io u ra l dim ensions. 
Six c lu s te r s  re p re se n tin g  d is c r e te  le a d e r  ty p es  were id e n t i f ie d  from both  
methods. These ty p es  o f le a d e rs  were la b e l le d  and d e sc rib ed  as fo llo w s:
Type A. E n e rg ise rs  were c h a ra c te r is e d  by h igh  em otional s tim u la tio n , 
w ith  m oderate to  h ig h  ex ecu tiv e  fu n c tio n s , and except fo r  the  two 
Synanon le a d e r s ,  were h igh  on c a r in g . They inc luded  th e  two G e s ta lt 
le a d e rs  and a psychodrama ad h eren t.
A ll f iv e  le a d e rs  h e ld  in  common a n ear r e l ig io u s  adherence to  a 
w ell a r t i c u la te d  b e lie f -s y s te m . As w ith  th e  le a d e rs  o f o th e r ty p es  who 
shared  th a t  c h a r a c t e r i s t i c ,  a l l  were p e rce iv ed  as c h a r ism a tic . They 
focused  upon th e  in d iv id u a l  r a th e r  th an  th e  t o t a l  group, and o fte n  
prov ided  him w ith  some c o g n itiv e  framework.
Type B. P ro v id ers  s p e c ia l is e d  in  c a rin g  and m e a n in g -a ttr ib u tio n  
( in d iv id u a lly  fo c u se d ) . Moderate use o f em otional s tim u la tio n  and 
ex ecu tiv e  fu n c tio n  was combined w ith  a warm in d iv id u a lly  focused s ty le .  
Lieberman d esc rib ed  them as "good d ad d ies" , th e y  subscribed  to  a 
sy stem a tic  th e o ry  about group member le a rn in g , which th e y  d id  no t impose
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on the group. Their theoretical orientations included Eclectic 
Marathon, Transactional Analysis and T-group.
Type C. Social Engineers made much use of group-oriented meaning- 
attribution. They were not personal in style, being group focused, but 
exhibited a moderate amount of caring, indicating relatively high levels 
of support and affection. They were all low on emotional stimulation, 
and were low to moderate with executive function. They were perceived 
as low in charisma and high in peer-orientation.
Type D. Impersonals were distant and aggressive stimulators. They were 
moderately high on emotional stimulation and low on caring and executive 
function.
Type E . Laissez-faire were leaders who scored lowest on emotional 
stimulation, caring and executive function. They had moderate to high 
scores on meaning-attribution. They neither stimulated nor controlled 
group behaviour, and were generalists in that their behaviour revealed 
no other consistent patterns in the four basic dimensions. They were 
perceived as technicians by group members.
Type F. The Manager was characterised by his very high score on the 
executive dimension. He exercised unusual control over the entire group 
interaction, and made frequent use of structured exercises. The group 
observers labelled him "top sergeant", which Lieberman felt was 
appropriate.
The Effects of Leader Type on the Group
With the use of the six point outcome rating scale mentioned earlier, 
the effects of leader type on outcome was simply identified. It was found 
that Type B leaders (Providers) were most effective in producing positive 
changes while minimising the number of participating members who had negative 
outcomes, such as negative changes, dropouts and casualties.
Type C leaders (Social Engineers) produced a high number of 
high-learners along with relatively few dropouts and casualties.
Type A leaders (En<®gisers) produced some high learners, many 
moderate changes hut also a high number of casualties and dropouts.
It should be noted that the groups led by tape-recorded 
instructions produced the foiirth highest proportion of moderate 
changes, and no casualties.
Type I) (Impersonals), E (Laissez-faire) and F (Managers) all 
produced a relative loss in that the percentage of their negative 
outcomes was greater than their total of neutral or positive outcomea
The poorest leader type was the Manager, who did not induce one 
positive change, but created several negative ones.
A rank order correlation between percentages of high learners and 
casualties indicates that they were correlated negatively, providing 
no evidence to substantiate the notion that high risk is a necessary 
accompaniment to a high level of growth in small group learning.
6. Leader Style and Group Process
It was found that members perceived different aspects of their 
groups as most significant or useful, as a function of the style 
with which their groups were led.
Members of groups led in Type A (Bnergiser) style, emphasised 
theincreased opportunities for novel experiences and the expression 
of anger; it is not surprising that leaders who provide intense 
stimulation and charisma might promote novel experiences and the 
expression of angry feelings in their members.
Members of Type B (Provider) led groups emphasised increased 
opportunities for sharing with peers as a feature of their groups; 
this is explicable in terms of their mirroring their leader's high 
caring, accepting and warm behaviour.
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Members of Type C (S o c ia l Engineer) le d  groups s tre s s e d  th e  in c reased  
o p p o r tu n itie s  t h e i r  groups o ffe re d  in  o b ta in in g  feedback about t h e i r  behav iour; 
th e  l e a d e r ’s emphasis on group co n d itio n s  m odelled t h i s  s o r t  o f p ro cess .
Members o f Type D (im personal) groups d id  no t emphasise any a sp ec ts  of 
t h e i r  group experience as very  s p e c ia l .
The Type E (L aissez  F a ire )  le d  members ra te d  t h e i r  experience  as 
d ecreasin g  th e  o p p o r tu n itie s  fo r  feedback , g e t t in g  c lo se  to  o th e rs , ex p ress in g  
anger o r sh a rin g .
The Type F (Manager) le d  group s tre s s e d  th e  reduced o p p o rtu n itie s  to  
share  w ith  p eers  o r exp ress  anger openly as a fe a tu re  o f t h e i r  experien ce .
This i s  c o n s is te n t w ith  th e  h ig h ly  c o n tro l l in g  behaviour o f th e  Manager.
7 . Negative E f fe c ts
Yalom and Lieberman (1971) d e a l w ith  th e  n eg a tiv e  outcomes and 
s p e c i f ic a l ly  th e  c a s u a l t i e s ,  which emerged from th e  s tudy  programme. They 
had made an ex ten s iv e  fo llow -up  o f th e  group members over a p e rio d  o f months 
in  t h i s  p a r t  o f th e  s tu d y .
In te rv iew s w ith  members o f n eg a tiv e  outcome uncovered se v e ra l ty p es  of 
event to  which th e y  a t t r ib u te d  t h e i r  n eg a tiv e  e f f e c t s :
i )  A ttack by th e  le a d e r  of th e  group;
i i )  R e jec tio n  by th e  le a d e r  o f th e  group;
i i i )  F a ilu re  to  a t t a in  u n r e a l i s t i c  g o a ls ;
iv ) ’’In p u t” overload ;
v) ’’Group p re s  u r e ” e f f e c t s .
A ttack by th e  le a d e r  was on ly  a t t r ib u te d  to  Type A le a d e rs  (E n erg ise rs) 
and was a sso c ia te d  w ith  some o f th e  most severe  c a s u a l t ie s .  The E n erg ise rs  
were h ig h ly  re v e a lin g  o f t h e i r  own fe e l in g s  and v a lu es  and were ch a llen g in g  
and in t r u s iv e .  They were u n p re d ic ta b le  in  t h e i r  ex p ress io n  o f both  anger and 
su p p o rt. They tended to  p la c e  t h e i r  members in  tu rn  on th e  "hot s e a t" .
A ttack by th e  group occu rred  e i th e r  in  Type A le d  groups, or in  groups 
le d  in  th e  d is ta n t  and n onsupportive  fa sh io n  o f th e  L a is s e z - f a ir e  le a d e rs ,  one
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of th e  l e a s t  c a r in g  S o c ia l Engineers* and by one Im personal le a d e r .
R e jec tio n  p layed  a ro le  in  s ix  c a s u a l t ie s  and was a t t r ib u te d  e i th e r  
d i r e c t l y  or in d i r e c t ly  by le a d e r  behaviour o r b eh av io u ra l e r ro rs  of om ission. 
Again* two Type A le a d e rs ,  and one o f Types B, C and E were a sso c ia te d  w ith 
t h i s  e f f e c t .
While i t  was ev id en t th a t  th e  p r o b a b i l i ty  o f su s ta in in g  harm ful e f f e c t s  
was f a r  more h ig h ly  c o r re la te d  w ith  s p e c if ic  c h a r a c te r i s t i c s  o f th e  members 
th an  w ith  le a d e r  behaviour* as r e f le c te d  in  th e  l a s t  th re e  sources o f n eg a tiv e  
e f f e c t  above, i t  was found th a t  many of th e  le a d e rs  were com pletely  unaware 
th a t  th e re  had been c a s u a l t ie s  in  t h e i r  groups. Yalom and Lieberman concluded 
th a t  le a d e rs  who do n o t fo llo w  up t h e i r  group members w ith  in te rv ie w s  sim ply 
do no t have th e  n ecessa ry  in fo rm atio n  to  a sse ss  th e  hazards o f t h e i r  groups 
o r th e  e f f e c t s  o f th e  behav iour.
The Type A le a d e r  s ty le  proved th e  most s t r e s s fu l*  by accounting  fo r  44$ 
(seven) of th e  c a s u a l t ie s  su s ta in e d  in  th e  e n t i r e  programme. I t  was th e  
a u th o r’s im pression  th a t  t h e i r  c a s u a l t ie s  were th e  most sev e re , and th a t  th e  
le a d e rs  bore more r e s p o n s ib i l i ty  fo r  them than  th e  o th e rs . I t  was considered  
th a t  th e y  were d i r e c t l y  avo idab le  by a change in  th e  l e a d e r ’s s ty le .
Yalom and Lieberman make th e  p o in t here  th a t  th e  Type A approach was 
p a ra d o x ica l; w hile  th e y  appeared h ig h ly  unorthodox and in n o v a tiv e , th ey  
d isp lay ed  a t  th e  same tim e th e  w idest and y e t narrow est range o f techniques* 
by imposing t h e i r  r e p e r to i r e  on a l l  members in  an u n d isce rn in g  and in d isc r im - 
in a t in g  fa sh io n .
The one Type A le a d e r  who d id  n o t s u s ta in  any c a s u a l t ie s  s ta te d  a fte rw ard s  
th a t  he reco g n ised  th e  p resence  o f a number o f f r a g i l e  p e r s o n a l i t ie s  in  th e  
group and consequen tly  ’’p u lle d  h is  punches". He was " c o n s ta n tly  aware of 
keeping th e  l i d  on th e  group" (Yalom and Lieberman* 1971* p . 29).
Lieberman (1972) p o in ted  ou t t h a t  th e  le a d e r  type  o f low est c a su a lty  
ra te *  a s id e  from th e  ta p e  g roups, was Type B. They were h igh  on c a rin g  and 
m oderate in  s t r u c tu r in g ,  and low on s tim u la tio n  in p u t. Combined w ith
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o b serv a tio n s  from th e  ta p e  group approach, Lieberman proposed th a t  th e se  
f e a tu re s  taken  to g e th e r ,  combined w ith  a m a jo rity  o f in te rp e rs o n a l  or group 
focused in te rv e n tio n s , i s  th e  s a f e s t  e f f e c t iv e  com bination.
Comment
I t  was dem onstrated t h a t  w hile th e re  was no sim ple d i r e c t  fu n c tio n  
r e l a t in g  le a d e r  behav iours w ith  b eh av io u ra l norms which develop in  groups, i t  
i s  f a i r  to  assume and in v e s t ig a te  th e  e x is ten c e  of m eaningful a s s o c ia tio n s  
between le a d e r  behav iours and members’ le a rn in g , change and behaviour during  
and a f t e r  th e  group ex p erien ce .
The le a d e r  b eh av io u ra l dim ensions upon which th e  s tudy  p laced  g re a t 
fo cu s , were c le a r ly  th e  p roduct o f some i n t r i c a t e  s t a t i s t i c a l  o p e ra tio n s  and 
as such were very  complex e n t i t i e s .  The e f f ic a c y  o f th e  s tudy  cannot be 
f u l l y  assessed  w ithou t a c a re fu l  in sp e c tio n  o f th e  s t a t i s t i c a l  procedures 
used . However, even i f  some of th e  many f in d in g s  cannot be f u l l y  v a l id a te d , 
th e  s tudy  has le d  th e  way fo r  f u r th e r  work in  th e  f i e l d  in  i t s  thoroughness 
and in  th e  mass o f working hypotheses which have been d eriv ed  from i t .
The r e s u l t s  g ive g re a t  w eight to  th e  arguement (e .g . Harvey, 1972b) th a t  
th e  s e le c t iv e  screen ing  o f le a d e r s ,  on th e  b a s is  o f t h e i r  behaviour in  
le a rn in g  groups, i s  a t  l e a s t  as im portan t and p robab ly  more p r a c t i c a l ,  th an  
th e  screen ing  o f p a r t i c ip a n ts  in  th e  e f f o r t  to  m inim ise n eg a tiv e  member 
outcome in  th e  encounter group.
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PART IV : DEDUCTIONS AND CONCLUSIONS
CHAPTER 10 
PERSPECTIVE
In  t h i s  s tu d y  o f th e  e f f e c t s  o f  le a d e r  b eh av io u r on th e  b e h a v io u r, 
le a r n in g  and change o f  members o f  th e  p sy ch o th e ra p y  and e n co u n te r g ro u p s, th e  
fo llo w in g  p ro g re s s  has been  made:
i )  A wide ran g e  o f  t h e o r e t i c a l  and a s s o c ia te d  p r a c t i c a l  approaches to  
le a d e r s h ip  have been i d e n t i f i e d  and o u t l in e d  in  th e  p sy c h o a n a ly tic  
and e x p e r i e n t i a l  sc h o o ls  o f p sy ch o th e ra p y .
i i )  The ran g e  o f  app roaches to  e n c o u n te r  group le a d e r s h ip  has been 
o u t l in e d  and th e  m a jo r i ty  shown to  be t h e o r e t i c a l l y  and p r a c t i c a l l y  
r e l a t e d  to  th e  e x p e r i e n t i a l  sc h o o ls  o f  p sy ch o th e ra p y .
i i i )  R esearch  on th e  e f f e c t s  o f s p e c i f i c  le a d e r  b eh av io u r and s ty le s  
h a s  been  rev iew ed f o r  th e  p sy ch o th e ra p y  and e n co u n te r group 
s i t u a t i o n .
iv )  A lthough i t  was n e c e s s a ry  to  examine th e  p ro fe s s e d  b e h a v io u ra l 
app ro ach es to  le a d e r s h ip  in  te rm s o f  th e  sch o o ls  o f  th o u g h t from  
w hich th e y  were d e r iv e d , i t  was found n o t p o s s ib le  to  rev iew  th e  
r e s e a r c h  in  th e s e  te rm s .
v) Having a tte m p te d  to  i d e n t i f y  th e  a c tu a l  b e h a v io u ra l approach  and 
i t s  e f f e c t s ,  from  o p p o s ite  p o le s  -  th o s e  o f  th e o ry  and a p p lie d  
r e s e a r c h  -  th e  ta s k  now i s  one o f  am algam ating a l l  th e  a v a i la b le  
in fo rm a tio n , i n  o rd e r  to  c r y s t a l l i s e  a  s e t  o f  b a s ic  p rem ises  
r e l a t i n g  to  e f f e c t iv e  le a d e r s h ip  b eh av io u r in  th e  r e le v a n t  sm all 
l e a r n in g  group s e t t i n g s .
An Amalgamation
A. Group P sy ch o th erap y  and th e  E ncoun ter as Sm all L earn ing  Groups
1. In  b o th  th e  p sy c h o th e ra p y  and e n co u n te r group s i t u a t i o n s ,  th e r e  a re  an
i n f i n i t e  number o f  ways o f  e f f e c t i v e l y  le a d in g  th e  g roup , a long  s e v e ra l
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dim ensions o f le a d e r  behav iour and in te rv e n tio n  ty p e s .
2 . The com position , s iz e  and stag e  o f development o f th e  group w il l  
determ ine th a t  some le a d e r  behav iours a re  more e f f e c t iv e  th an  o th e rs  in  a 
given s i tu a t io n .  Beyond th e  b a re s t  o u t l in e s ,  th e  e f f e c t s  o f th e se  v a r ia b le s  
a re  s t i l l  n o t known, and t h e i r  in flu en c e  i s  u s u a lly  ignored  in  th e  re le v a n t 
l i t e r a t u r e .
3 . There i s  no c le a r  d i f f e r e n t i a t io n  between th e  th e o r e t ic a l  bases and 
a c tu a l  behaviour o f th e  e x p e r ie n t ia l  encounter le a d e r  and th a t  of th e  
e x p e r ie n t ia l  group psychotherapy  le a d e r .  In q u a l i ta t iv e  te rm s, th e re  i s  a 
g re a te r  d if f e re n c e  between th e  behav iours o f an In te rp e r s o n a l is t  psycho­
a n a ly t ic  le a d e r  and C la s s ic is t  o r I n t e g r a l i s t  a n a ly s t , th an  between an 
e x p e r ie n t i a l i s t  psychotherapy  le a d e r  and an encounter le a d e r .
4 . A b e t t e r  dim ension th an  behaviour along which to  d i f f e r e n t i a t e  between 
th e  le a d e rs h ip  of th e  v a rio u s  Small Learning Groups (SLG) i s  t h a t  of th e  
l e a d e r ’ s in te n t io n s .  This allow s th e  d if fe re n c e s  between SLGs to  be o u tlin e d  
in  term s o f th e  le a d e r ’ s in te n t io n s  to  r e s t r u c tu r e  th e  member’s p e rs o n a li ty , 
from b r i e f  en co u n te r, where i t  i s  in ten d ed  to  s tim u la te  new awareness and 
in te rp e rs o n a l  s e n s i t i v i t y  among members, to  th e  C la s s ic is t  p sychoanaly tic  
group, where th e  in te n t io n s  a re  f a r  more am bitious, fo r  example.
5. A le a d e r ’s in te n t io n s  f o r  th e  group w i l l  r e f l e c t  th e  g roup’s o v e ra ll  
g o a ls , bu t n o t n e c e s s a r i ly  th e  immediate goa ls  o f any se s s io n , A le a d e r ’s 
behaviour w i l l  be h ig h ly  c o r re la te d  w ith  h is  immediate g o a ls , r a th e r  than  
w ith  h is  long term  in te n t io n s .  This e x p la in s  why th e  a c tu a l  group-to -group  
behav iour o f le a d e rs  o f d i f f e r e n t  SLG ty p es  may be very  s im ila r  in  r e p e r to i r e  
and frequency . The d if f e r e n c e  in  in te n t io n s  may be r e f le c te d  in  something
as fundam ental as th e  number o f tim es o r t o t a l  d u ra tio n  o f tim e th a t  th e  
group i s  designed  to  m eet. In  t h i s ,  th e re  i s  a la rg e  d isc rep an cy  among SLGs: 
The I n t e g r a l i s t  E z r ie l  was re p o rte d  to  have met w ith  one group se v e ra l tim es 
a week fo r  11 y e a rs : most encoun ter or e x p e r ie n t ia l  psychotherapy groups meet 
e i th e r  once f o r  an extended d u ra tio n , or in  se ss io n s  t o t a l l i n g  no t more th an
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about 30 hours in  a l l .
6. R ela ted  to  th e  le a d e r ’ s in te n t io n s  fo r  th e  group i s  th e  in e x tr ic a b le  
a s s o c ia tio n  between h is  behaviour and th a t  o f th e  group. I t  i s  proposed 
th a t  a complementary fu n c tio n  evolves between th e  le a d e r ’s in p u t and th e  
g roup’ s ou tp u t b eh av io u rs , such th a t  th e  m a te r ia l  which emerges i s  maximally 
re le v a n t  to  th e  le a d e r ’ s th e o r e t ic a l  and p r a c t ic a l  o r ie n ta t io n .  For in s ta n c e , 
th e  I n t e g r a l i s t  s i t t i n g  q u ie t ly  and making im personal and in fre q u e n t group 
focused  in te rv e n tio n s  r e s u l t s  in  th e  p rev a len ce  o f a la rg e  amount o f 
ap p a ren tly  f r e e  f lo a t in g  d is c u s s io n , which i s  what th e  I n t e g r a l i s t  needs, to  
make h is  p re fe r re d  type  o f c o n tr ib u tio n . S im ila r ly , th e  C la s s ic is t  who 
in f re q u e n tly  in te rv e n e s  and focu ses  on an in d iv id u a l member w ith a n a ly t ic  
in te r p r e ta t io n s ,  w il l  induce more tra n s fe re n c e  d i s to r t io n s  fo r  h is  a n a ly s is , 
th an  th e  outgoing  and s e l f - d is c lo s in g  In te r p e r s o n a l is t  o r E x p e r ie n t ia l i s t  
who claim s to  induce th e  experience  o f r e a l  and r a t io n a l  f e e l in g s  in  th e  
member. In  o th e r words, th e  behav iour o f  th e  SLG le a d e r  in te n t io n a l ly  or 
o therw ise  induces th e  s p e c i f ic  ty p es  o f em otional and b eh av io u ra l responses 
w ith which h is  th e o r e t i c a l  n o tio n s  ren d e r him b e s t  su ite d  to  d e a l. T herefo re , 
many o f th e  o b se rv a tio n s  made by a group le a d e r  in  re fe re n c e  to  group 
behaviour can be expected to  be ia tro g e n ic ,  s in ce  h is  th e o r e t ic a l  or p r a c t ic a l  
le an in g  w il l  r e s u l t  in  c o n s is te n t ,  s p e c if ic  and p re d ic ta b le  re a c t io n s  from 
th e  group.
B. The B ehavioural In g re d ie n ts  Provided by th e  E f fe c tiv e  Small Learning 
Group Leader
1. The most obvious common elem ent shared  by a l l  th e  le a d e r  approaches 
examined in  P a r t  I I  o f t h i s  s tu d y , i s  a th e o r e t ic a l  r a t io n a le  which allow ed 
each le a d e r  to  make rea so n a b le  sense of th e  change s i tu a t io n  and th e  
s t r a te g y  he in tended  to  use  in  c re a tin g  i t .  Bolman (1971) r e f e r r e d  to  t h i s  
s e t  o f concepts as th e  l e a d e r ’s ’’c o g n itiv e  map", which he a s s e r te d  must be 
p r im a r i ly  ta i lo r e d  to  h is  p e r s o n a l i ty  r a th e r  th an  to  group r e la te d  v a r ia b le s ,  
i f  i t  i s  to  be e f f e c t iv e .  I t  w i l l  be based on one or ano ther o f th e  th e o r ie s  
o f p e r s o n a l i ty  and p e r s o n a l i ty  change.
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The cognitive nap can be thought of as the mediating mechanism which 
allows the leader to translate his theory of personality or behaviour change 
into behavioural terms.
It is proposed here that the cognitive map is the prime requisite of 
the leader who is to become an effective change agent in the SLG.
2. The ingredient of personal security, comfort or non-defensiveness of the 
leader is assumed to be present by all the theorists, and is demonstrated to 
be associated with effective leadership by some of the research. It is 
therefore proposed that this is a necessary ingredient that must be reflected 
in the leader’s behaviour for him to be an effective change agent. It is 
also proposed that without a cognitive map, a leader cannot attain this 
ingredient.
3. Without exception, in the theory and research, a proposed prime requisite 
of the effective leader is his genuineness or congruence. This was 
behaviourally described earlier as his perceived verbal-nonverbal consistency. 
From a behavioural point of view, the presence of this ingredient is far 
more difficult to identify than its absence.
It is proposed that without high levels of personal comfort, the leader’s 
behaviour will not remain congruent with his feelings.
4. The leader’s congruence of feelings and behaviour must occur within the
framework of his cognitive map. The latter will determine what behaviour is 
appropriate or consistent for a given set of feelings: Broaching this
determination will result in anxiety and reduced congruence, regardless of 
his "normal" behavioural impulses to the same set of feelings, which might 
arise outside the group setting, and therefore outside the framework of his 
cognitive map of change.
This explains why the notion of behavioural congruence is difficult to 
define, and why the condition of congruence is even more vague.
5. It cannot be said that empathic behaviour was found to be an ingredient 
common to all the leader approaches. It is proposed however, that while a 
leader may not have to demonstrate his empathy behaviourally to facilitate
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productive behaviour or change, his members must nevertheless believe that 
they have his accurate understanding.
From a behavioural point of view, it is therefore proposed that a leader 
must not demonstrate a lack of empathy by his behaviour at any time.
6. Behavioural contributions of the leader related to such variables as 
cognitive input (interpretations, ’’feelings" language), warmth, self-disclosure, 
and ’’now" experiencing are effective only in so far as they contribute to the 
ingredients numbered 1 to 5 above. However, the research indicates that an 
effective cognitive map will incorporate the provision of all these 
contributions in some proportion, with that of warmth and cognitive input 
being of first priority. This conclusion explains the apparent efficacy of
the vast array of behavioural approaches which have been shown to induce 
qualitatively similar changes in group members, and the patchy findings in 
the relevant research.
7. More specifically, leader behaviour which was in any way judgmental 
(rejecting, aggressively confrontative, undermining or anger-inducing inter­
ventions) should have no place in the leader’s cognitive map. Most of the 
theory and research support this notion and none of the research gives 
support to the contrary.
8. The direction of focus of a leader’s interventions is in itself unrelated
to member outcome: the optimum proportion of individual versus group focused
interventions is determined by the leader’s cognitive map of the change 
process. The direction of the focus of a specific intervention will be 
determined by a number of factors, all related to the group’s immediate needs 
within the context of the cognitive map.
9. These needs will usually be met by leader behaviour which will fall into
one or more of three classes: directing, fostering or modelling. The second
two categories will be determined at least as much by the group’s needs as the 
leader’s intentions, regardless of his actual behaviour.
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10. Directing or management behaviour by the leader is required as a 
function both of the group’s stage of development and of the leader’s 
cognitive map of change. All effectively led groups will require such 
behaviour in their early stages, most will not require it in their final 
stages. The effectiveness of a leader’s fostering or modelling behaviour will 
largely determine the need or otherwise for directing behaviour.
11. In the event that the leader does not possess a cognitive map of change, 
and this is probably more the rule than the exception in the ’’everyday" clinic 
group therapy session, it is proposed that the group inherits a primary task 
beyond that of learning. This task is to establish a consensus of opinion
as to what manner of group behaviour, what pattern of group interaction, is 
"therapeutic" or change inducing. Until this task is acheived, positive 
change will not occur. The leader will facilitate this achievement by 
following the principles of effective social group leadership until consensus 
is attained. Such consensus will represent an embryo cognitive map, held by 
the leader and some or all of the members. The ensuing leader’s task will 
be to develop this cognitive map and subsequently provide the ingredients as 
outlined above, to facilitate maximal positive therapeutic outcome in his 
members.
This notion begs an investigation of the effects of leadership behaviour 
in the SLG, in the context: of social group leadership theory and principles.
Psathas and Igersheimer (1962) observed that few attempts have been made 
to apply the systems developed in other fields, to the leadership of the 
psychotherapy group, and it appears that this situation still holds for the 
entire small learning group field. A study devoted to this area would 
logically follow the present work.
CHAPTER 11
Conclusion
In terms of the goals of this study, the first was achieved by providing 
a series of structures with which to outline and compare a wide range of 
behavioural approaches to the leadership of certain small learning group 
types as derived or deduced from their theoretical bases (Part II). The 
latter were such that it was not possible to achieve this task with the use 
of a single all-encompassing structure.
The second goal was achieved by using the behavioural outline to extract 
and compare, in a continuous process, the behavioural commonalities and 
differences which appeared to exist among the psychoanalytic and experiential 
group psychotherapy and encounter leaders. A great diversity of behavioural 
approaches to leadership of both psychotherapy and encounter groups were 
identified both within and between schools of thought. The psychoanalytic 
schools provided the widest range of behaviours within them, while the 
experiential psychotherapy and encounter leaders showed many common behavioural 
features.
In reviewing and assessing the significant research which investigated 
the effects of psychotherapy and encounter leader behaviour on group behaviour, 
learning and outcome (Part III), the third goal was achieved. The research in 
the psychotherapy field was of limited breadth of clinical application.
However, it was possible to set up several broad premises from its findings.
The encounter research has recently become more stringent and comprehensive, 
and many useful findings have emerged from it. In only one study was any 
attempt made to relate leader behaviour and its effects to theoretical schools 
of thought. For this reason, most of the research work did not tie in 
comfortably with the behavioural outlines made in Part II, especially with 
those of the psychoanalytic approaches.
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Few trends were evident in the psychotherapy research, in that a sense 
of logical progression of findings and hypotheses rarely emerged. In the 
encounter work the same lack of progression was evident between studies, but 
was found within the last work reviewed.
The fourth, and most ambitious, goal was achieved only in part. The 
behavioural differences found between the various group leader types were 
reconciled in terms of their theoretical orientation but more importantly, 
also in terms of the basic intentions of the leader. However, it became dear that 
the effectiveness of leader behaviour is in part a function of such variables 
as the stage of development of the group and the temporal format of the group, 
among others. Thus while the behaviour of a leader in any one meeting of a 
psychoanalytic, experiential psychotherapy or encounter group may be 
qualitatively very similar to, or different from, that in another, the 
relevance of this observation can only be assessed if the behaviour is 
considered in the entire context of each group.
In spite of this complication, it was possible to extract from Parts II 
and III a set of behavioural ingredients which appeared to be common to 
effective leader behaviour in all the forms of small learning group considered. 
This list of ingredients is regarded as useful in bridging the perplexing gap 
between those conditions and qualities that theory predicts the effective 
small learning group leader must offer his group, and the way in which he must 
go about providing them in practice.
It is acknowledged that these ingredients do not represent a list of 
shared behavioural items; they are proposed as a basis, or recipe, for 
effective behaviour in the small learning group. It is not proposed that 
they necessarily cause group members to learn and change appropriately; more 
simply, they are the shared common, but not necessarily sufficient, 
ingredients associated with effective leader behaviour.
Additional ingredients, specific to the composition and size of the 
leader’s small learning group, also exist and will be a function of the
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l e a d e r ’s in te n t io n s  fo r  h is  group. These have no t been p o s s ib le  to  id e n t i f y  
s p e c i f ic a l ly  w ith  th e  in fo rm ation  c u r re n tly  a v a ila b le . When s p e c if ie d  by 
f u r th e r  sy stem atic  re s e a rc h , th e  causa l f a c to r s  in  th e  l e a d e r ’ s behav iour and 
i t s  e f f e c t s  on a sm all le a rn in g  group member’s le a rn in g  and change may be a t  
hand.
I t  th e re fo re  proved p o ss ib le  to  co n sid e r le a d e r  behaviour o f bo th  
psychotherapy  and encounter groups to g e th e r . I t  was no t p o s s ib le  to  p rov ide  
a p u re ly  b eh av io u ra l ”h o w -to -d o -itu manual, a lthough  some v e ry  s tro n g  
p o in te rs  fo r  both  how, and how n o t, to  le a d  a sm all le a rn in g  group to  op tim ise  
th e  e x te n t and re lev an ce  o f group member le a rn in g  and change have emerged.
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